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Unit 3: Writing About Short Fiction

Description of the Unit

This 10-12 day unit requires students to read short fiction for plot and meaning.  Students will state a claim, collect textual evidence to support that claim, and write thesis body, and conclusion paragraphs. These sessions will use “Flu” and “The Jacket” for the Active Engagement teacher modeling and another story (or stories) chosen by the teacher for the student Independent Practice. 

Assessment

 A rubric can be found in session 10.

 Teaching Points

1.
 Literary essayists read on multiple levels. They read for both plot and meaning.

2.
Literary essayists understand the structure of a thesis paragraph.

3.
Literary essayists use deeper meaning to identify a thesis. They use a thinking frame to create a claim.

4.
Literary essayists re-read to logically organize evidence to support their claim.

5.
Literary essayists use multiple types of body paragraphs to support their claims. One type is the Extended Example body paragraph.

6.
Literary essayists use multiple types of body paragraphs to support their claims. One type is the Summary body paragraph.

7.
Literary essayists use multiple types of body paragraphs to support their claims. One type is the Connected Examples body paragraph.

8.
Literary essayists re-read looking for a deeper meaning. They closely examine the end of a story, especially the last line, in order to write more insightful conclusions.
9.
Literary essayists make decisions about their essays, striving to effectively support their claim.

10.
Literary essayists edit to follow conventions and eliminate errors that make the essay hard to read.

	
	Session 1

Reading on Multiple Levels



	Preparation


	· Prepare copies of a suitable micro fiction text. In our model, we will use Stuart Dybek’s “Flu.” 

· Prepare copies of a suitable short story. In our model, we will use Gary Soto’s short story “The Jacket.”

· Prepare copies of the handout “Reading on Multiple Levels.”

· Helpful resources on this topic include:

· Soto, Gary. Small Faces. New York: Laurel Leaf, 1993.

· Stern, Jerome, Ed. Micro Fiction: An Anthology of Fifty Really Short Stories. New York: W.W. Norton and Company, 1996.



	Connection


	In Unit 2, students learned how to read fiction strategically. In this unit, they will read and analyze and write about fiction. In this first session, they will read a short story and consider the story on two levels: plot and meaning.



	Teaching

Point


	Literary essayists read on multiple levels. They read for both plot and meaning.

	Active Engagement 1


	· Review the connection and teaching point.

· Distribute the micro fiction text you have selected. (We will use “Flu”)
· Do a think-aloud as you read the text. Identify four or five plot events and record them on the handout “Reading on Multiple Levels.” See the model below.



	Independent Practice 1


	· Students read “The Jacket” or other suitable short story. (It is best that the selection be told by a first person narrator.)

· They complete the meaning/ plot section of the handout “Reading on Multiple Levels.”



	Share 1


	Students discuss their findings with a partner. 

	Active Engagement 2


	· Re-read the micro fiction text and model finding examples showing the character’s feelings. Record the feelings in the boxes on the handout “Reading on Multiple Levels.” 

· Demonstrate completing the sentences at the bottom of the handout “Reading on Multiple Levels”: On one level, this story is about__________________. On another level, this story is about_________________.




	Independent Practice 2


	Students re-examine “The Jacket” and search for deeper meaning. They complete the feelings/ meaning section of the handout “Reading on Multiple Levels” and the sentences at the bottom of the handout.



	Share 2

 
	Students discuss their findings with a partner. Volunteers can write their statements on the board. As a class, they discuss these statements and distinguish between plot and meaning. They evaluate which statements most accurately depict the meaning.



	Homework/ Extension


	N/A

	Assessment
	N/A




Unit 3: Writing About Short Fiction
Session 1-Reading on Multiple Levels

EVENTS/ PLOT

As you read the short story, record events from the plot in the boxes below.














                   PLOT

FEELINGS/ MEANING

As you read the short story, record the character’s feelings in the boxes below.


 









                MEANING

On one level this story is about _____________________________________________.







              (plot)

On another level, this story is about __________________________________________.








(meaning)

Unit 3 Writing About Short Fiction
Session 1-Reading on Multiple Levels

MODEL-“Flu”

EVENTS/ PLOT

As you read the short story, record events from the plot in the boxes below.





 

                                  

                                                                                              PLOT
FEELINGS/ MEANING

As you read the short story, record the character’s feelings in the boxes below.





















MEANING
On one level this story is about ______a romance that starts__________.

On another level, this story is about ___loneliness can be cured by finding someone ___.

	
	Session 2

Planning a Thesis Paragraph


	Preparation


	· Write a 3-5 sentence summary of “Flu” or the story you chose to use as a model. 

· Prepare copies of the handout “Building a Thesis Paragraph.”

· Complete the handout “Building a Thesis Paragraph” to use as you model.



	Connection


	In the last session, students examined a story on both the plot and meaning level. In this session, they will explore the deeper meaning as they write thesis paragraphs. 



	Teaching

Point


	Literary essayists understand the structure of a thesis paragraph.



	Active Engagement 1

	· Review connection and teaching point.

· Review the micro fiction piece you modeled in the last session and the handout “Reading on Multiple Levels.”  What is the plot?

· On an overhead, write a 3—5 sentence summary of the plot. Ask students to notice what kinds of details are left out in such a short summary (e.g., detailed descriptions, dialogue, adjectives). Ask them to notice what kinds of details are vital to summarizing the plot (e.g. character names, important events, the resolution). 


	Independent Practice 1

	Students write a 3-5 sentence summary of “The Jacket” in their Reader’s Notebooks.

	Share 1


	Students share the summaries with a partner. What details did they leave out? Which did they feel were essential to include?



	Active Engagement 2


	· Return to the handout “Reading on Multiple Levels.”  What is the meaning of the micro fiction that you identified in the last session?

· Distribute copies of the handout “Building a Thesis Statement.”
· Review the first section of the handout: Contents. Highlight that the paragraphs are quite different in their style and interpretations. Emphasize the fact that we write literary essays to prove claims about our interpretations.


	Independent Practice 2


	Students complete the second section of the handout: Identifying the Parts. 

	Share 2


	Students briefly share their responses with the class.


	Active Engagement 3
	Refer students to the last section of the handout: Different Interpretations. The table shows two different claims about the micro fiction piece. Think aloud as you fill in the column on the left-hand side (Claim #1). Offer a few examples from the text that support the claim.



	Independent Practice 3


	Students work with a partner to complete the right-hand column (Claim #2).

	Share 3
	Students share the evidence they collected about Claim #2. Volunteers explain the significance of both claims being provable. Are there other interpretations that are possible? Yes.


	Homework/ Extension


	N/A

	Assessment
	Points may be given for a completed handout.




Unit 3: Writing About Short Fiction
Session 2-Building a Thesis Paragraph

I. CONTENTS
A thesis paragraph must include the following:
· Text Reference: the title and author of the story.
· Plot Summary: a brief review of the most significant events in the story.
· Claim or Thesis Statement: what you believe is the meaning of the story. (This should be disputable. In other words, different people will have a different interpretation of the story’s meaning.)

· Evidence: how you will prove the claim and what 
content you will use to provide it. For example, you will provide examples using one character’s actions or you will provide examples using several characters’ actions.
A. 
Sometimes, good things happen during unexpected times. In Stuart Dybek’s micro fiction 









(author)

story “Flu,” Faye becomes horribly sick with the flu; and when she returns to work, a 

        (title)                                  (plot summary)
co-worker who has never noticed her previously, finds her attractive for the first time. A romance 

buds that eventually leads to a serious relationship. Dybek uses Faye’s luck in finding someone special to 








(evidence)
show how a person can unexpectedly go from misery to happiness.



(claim)
B. 
In “Flu,” Stuart Dybek illustrates how an illness can positively alter a person’s life 

    
    (title)      (author)                                            (claim)                                                                  

through the new love of two co-workers. The story begins with Faye being terribly sick with 

the flu. Not only is she sick, she is lonely.  Her recovery makes her feel and look better. This 

                                                (plot summary)

physical improvement makes her co-worker, Aldo, notice her and start a conversation.  The 
conversation leads to a romance. Faye recovers from the flu and most importantly, from her 

            (evidence)
loneliness.

II. IDENTIFYING THE PARTS

Directions: Underline the parts of the thesis paragraph below. Write the name of each part underneath.

“Everybody should get so sick.” These are the words spoken by Aldo in the micro fiction 
piece “Flu.” In the story, Faye returns to work after a terrible bout with the flu. Even though 
Aldo and Faye have worked together in the past and he had never noticed her, suddenly, Aldo finds Faye attractive. His sudden interest eventually leads to marriage. Aldo often jokes that it “all started with the flu.” Stuart Dybek proves love can be blind with this unlikely way to begin a long-term relationship. 
III. DIFFERENT INTERPRETATIONS

Using the paragraphs above, consider the different claims that are taken and jot evidence to support each. 

	Claim #1 

A person can go from misery to happiness for unexpected reasons.

	Claim #2 
Illness can alter a person’s life in a positive way.


	
	


	
	Session 3

Writing a Thesis Paragraph



	Preparation


	· Prepare copies of a suitable short story. (Preferably a selection of stories appealing to a wide range of interests and abilities would be made available.)
· Prepare more copies of the Session 1 handout: “Reading on Multiple Levels.”

Note: Depending on the length of the stories, the teacher may decide to extend this lesson over 2 or 3 days.



	Connection


	In the last session, students examined the structure of a thesis paragraph. In this session, they will read a new story and apply their understanding of the structure of the thesis paragraph to write their own.



	Teaching

Point


	Literary essayists use the deeper meaning to identify the thesis. They use a thinking frame to make a claim.

	Active Engagement 1


	· Review connection and teaching point.

· Distribute copies of the short story or stories you have selected.

· Distribute the handout “Reading on Multiple Levels.”



	Independent Practice 1


	· Students silently read the selected short story.

· Students fill out the handout “Reading on Multiple Levels.”

	Share 1


	Students share their responses from the handout “Reading on Multiple Levels” with a partner who has read the same story. They discuss their answers, being sure to share the different claims they make.



	Active Engagement 2 


	· Remind students that they will need to use their text to write a good thesis paragraph. They will need to include the four steps identified in the handout “Building a Thesis Paragraph.”



	Independent Practice 2


	· Students write their own thesis paragraphs, including the four steps they identified earlier and stating a claim they believe they can prove in the essay that will follow.

· Students write their claim on a notecard or piece of paper as an exit slip. The teacher can then quickly assess the quality of the claim (It should be debatable, supportable, and clear.) and provide feedback before the next session.


	Share 2


	Students share their thesis paragraphs with a partner. The partner should be able to identify the four steps: text reference (author and title), plot summary (a brief review of the most significant events in the story), claim/thesis (deeper meaning of the story), and evidence (how they will support the claim).

	Homework/ Extension


	Students complete their thesis paragraphs.

	Assessment
	Points may be given for the inclusion of the four parts of a thesis paragraph. It is important for the teacher to offer feedback at this time, so that students can revise their paragraphs before moving on to the body of the paper.




	
	Session 4
Collecting Evidence



	Preparation


	· Prepare a copy of one of the thesis paragraphs from the handout “Building a Thesis Paragraph” that the students can all see at once.
· Find key lines from the micro fiction text to use for modeling. (We will use “Flu.”)

· Prepare copies of the handout ”Evaluating Evidence.”

· Prepare a copy of the handout “Evaluating Evidence” that all students can see at once.

· Prepare copies of the model thesis paragraph written about “Flu.” See model below.


	Connection


	In the last session, students used a thinking frame to create a claim. In this session, they will collect evidence to support the claim.



	Teaching

Point


	Literary essayists re-read to organize and connect evidence to support their claim.

	Active Engagement 1


	· Review the connection and teaching point.

· Read aloud one of the three thesis paragraphs from the handout “Building a Thesis Paragraph.” Identify the claim.
· Refer students to section 3: Different Interpretations of the “Building a Thesis Paragraph” handout. 

· Review the evidence from the claim you have chosen.

· Think aloud as you select key lines from “Flu” that seem to best support the claim from the thesis paragraph you have selected. Write the key lines in the first column of the handout “Evaluating Evidence.”

· In the left-hand column, rank the lines to determine which line is the best example of the claim.



	Independent Practice 1


	· Students review their thesis paragraphs to remember the claim about “The Jacket.”

· Students identify key lines from the text that support the claim. (They can use sticky notes, underline, or write the lines in their Reader’s Notebooks.)

· Students prioritize their key lines. Which lines are the strongest pieces of evidence?
· Students choose the five best key lines from the story to support the claim and write them in the first column of the handout “Evaluating Evidence.”

· Students complete the handout “Evaluating Evidence” to help them consider which key lines offer the best support for the claim.

· Students review the “Evaluating Evidence” handout to rank 1-5 which evidence is strongest.




	Share 1


	Students share their key line selections with a partner. They discuss the reasons for their choices. Why do you think your choices best support your claim?


	Homework/ Extension


	Students finish their “Evaluating Evidence” handout, if not done during class.

	Assessment
	Points may be given for the completed “Evaluating Evidence” handout.



Unit 3: Writing About Short Fiction
Session 3-Evaluating Evidence*

What is your claim in your thesis paragraph?

___________________________________________________________________________________________________

	Rank
	Quotations (key phrase or sentence)
	Put it in your own words (Paraphrase)
	How it supports the claim (Interpretation)

	
	
	 
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


*Modified from Carol Jago’s Writing About Literature
Unit 4: Writing About Short Fiction
Session 3-Evaluating Evidence*
Model- “Flu”

What is your claim in your thesis paragraph?

Illness can alter a person’s life in a positive way.___________________________
	Rank
	Quotations (key phrase or sentence)
	Put it in your own words (Paraphrase)
	How it supports the claim
(Interpretation)

	
	“Her eyes no longer peered out like a miner’s from sallow tunnels smudged with mascara. They seemed enlarged with light, glowing limpidly from her pale face.”
	After suffering from the flu, she changes to become more physically appealing. She seems more alive.
	Although sickness is usually seen in a bad way, Faye seems to have physically profited from it.

	
	“’What happened to you?’ Aldo blurted.”

	Aldo is shocked by her change in appearance and wants to know what caused the change.
	Aldo notices Faye’s transformation and starts a conversation with her.

	2
	“’Everybody should get so sick,’ Aldo said.”

	Aldo notices the physical improvement in Faye after having the flu.
	Aldo likes the changes in Faye’s appearance.

	3
	“It was the first conversation she’d had since she’d been sick and she clung to it, needing desperately to talk, aware the entire time of how Aldo was watching her.”
	Faye is lonely and she wants a connection with another person. She notices how Aldo is looking more carefully at her.
	Faye’s loneliness is lifted when Aldo decides to talk to her.

	1
	“’ It all started with the flu. I still haven’t recovered.’”


	Their relationship started after Faye got the flu and Aldo noticed her for the first time, seeing her in a different way, 
	 The flu was the spark that united these two characters.


*Modified from Carol Jago’s Writing About Literature.
	
	Session 5
Extended Example Body Paragraph



	Preparation


	· Prepare a copy of the handout “Extended Example Body Paragraph.”

· Prepare a copy of the handout “Extended Example Body Paragraph” that the students can all see at once.



	Connection


	In the last session, students collected and ranked evidence that supported their claims. In this session, they will learn how to write an Extended Example body paragraph that uses their chosen evidence.



	Teaching

Point


	Literary essayists use multiple types of body paragraphs to support their claims. One type is the Extended Example body paragraph.

	Active Engagement 


	· Review connection and teaching point.

· Distribute the handout “Extended Example Body Paragraph.”

· Read aloud the steps for writing an Extended Example body paragraph.

· Think aloud as you read the model of the Extended Example body paragraph and identify which sentences fit with each step.

· Students underline and label the steps as they find them in the model paragraph.



	Independent Practice 


	· Students review the thesis paragraph they wrote for “The Jacket” and their “Evaluating Evidence” handout.

· Students follow the steps outlined on the handout “Extended Example Body Paragraph” to write an Extended Example body paragraph that supports the claim they took in their thesis paragraph on “The Jacket.”


	Share 


	· Students exchange their paragraphs with a partner.

· Partners underline and label the steps that the writer followed to write their Extended Example body paragraph. Does the paragraph contain all of the steps?
· Partners answer the following questions on the paper: Does the paragraph make sense? Does the paragraph support the claim? Does it read smoothly or is it choppy? If the answer to any of the above questions is no, the partner should try to offer suggestions about how to improve.

· Students return the paragraphs to the writer and both work to clarify any questions that arise. 



	Homework/ Extension


	Students use the feedback from the partner to revise their Extended Example body paragraph.




	Assessment
	Points may be given for the completed Extended Example body paragraph. If completed, these could be collected at the end of this session. If not, it could be collected at the beginning of the next session.




Unit 3: Writing About Short Fiction

Session 5:  Extended Example Body Paragraph

Extended Example—Key event that supports the claim

In order to write an Extended Example body paragraph:

· Write a topic sentence that identifies one important moment (best example) in the story that supports the claim. 

· Use exact words from the text.  (Lift a key phrase, sentence or short passage.) 

· Briefly summarize the context for this moment in the sequence of the story. 

· Explain (interpret) how the line is connected to other details in the moment to illustrate the claim. 

· Repeat key words from the topic sentence to connect and explain the important moment.

Model-“The Jacket”
CLAIM:  The jacket in the story represents the narrator’s feelings of insecurity and isolation.


When the narrator wears the jacket to school, he is paranoid that others are mocking him. “The teachers were no help: they looked my way and talked about how foolish I looked in my new jacket. I saw their heads bob with laughter, their hands covering their mouths.” He feels inadequate and imagines his peers and teachers mocking his jacket when he returns to school after receiving the jacket. As a reader, we recognize that their mocking is likely only in his head, but it illustrates how self-conscious and insecure the narrator is. His paranoia about the jacket shows his insecurity about himself and his feelings of isolation.

	
	Session 6
Summary Body Paragraph



	Preparation


	· Prepare a copy of the handout “Summary Body Paragraph.”

· Prepare a copy of the handout “Summary Body Paragraph” that the students can all see at once.



	Connection


	In the last session, students learned how to write an Extended Example body paragraph. In this session, they will learn how to write a Summary body paragraph that uses their chosen evidence.



	Teaching

Point


	Literary essayists use multiple types of body paragraphs to support their claim. One type is the Summary body paragraph.

	Active Engagement 


	· Review connection and teaching point.

· Distribute the handout “Summary Body Paragraph.”

· Read aloud the steps for writing a Summary body paragraph.

· Think aloud as you read the model Summary body paragraph and identify which sentences fit with each step.

· Students underline and label the steps as they find them in the model paragraph.



	Independent Practice 


	· Students review their thesis paragraph from “The Jacket” and their “Evaluating Evidence” handout.

· Students follow the steps outlined on the handout “Summary Body Paragraph” to write a Summary body paragraph that supports the claim they made about “The Jacket” in their thesis paragraph.



	Share 


	· Students exchange their paragraphs with a partner.

· Partners underline and label the steps that the writer followed to write their paragraph. Does the paragraph contain all of the steps?
· Partners answer the following questions on the paper: Does the paragraph make sense? Does the paragraph support the claim? Does it read smoothly or is it choppy? If the answer to any of the above questions is no, the partner should try to offer suggestions about how to improve.

· Students return the paragraphs to the writer and both work to clarify any questions that arise. 



	Homework/ Extension


	Students use the feedback from the partner to revise their Summary body paragraph.




	Assessment
	Points may be given for the completed Summary body paragraph. If completed, it could be collected at the end of this session. If not, it could be collected at the beginning of the next session.




Unit 4: Writing About Short Fiction

Session 6:  Summary Body Paragraph
Summary—Several events from across the text that support the claim

In order to write a Summary body paragraph:

· Write a topic sentence that identifies several events/details from across the text that support the claim. 

· Summarize the events. 

· Connect the summaries with time-order transitions to indicate the sequence of the events.

· Explain (interpret) how the list of events connect to each other and support the claim. 

Model- “The Jacket”

CLAIM:  The jacket in the story represents the narrator’s feelings of insecurity and isolation.

The narrator wears the hated jacket for three years, a span of time that was very unhappy for him. Initially, he feels that his peers and teachers are mocking him. Later, he blames the coat for the fact that no girls find him attractive. Lastly, when he complains that the jacket is falling apart, his mother scolds him for being ungrateful. He feels looked down upon, left out socially, and misunderstood during these years, and he associates those sad feelings with the jacket he was made to wear against his will. 
	
	Session 7
Connected Examples Body Paragraph



	Preparation


	· Prepare a copy of the handout “Connected Examples Body Paragraph.”

· Prepare a copy of the handout “Connected Examples Body Paragraph” that the students can all see at once.



	Connection


	In the last session, students learned how to write a Summary body paragraph. In this session, they will learn how to write a Connected Examples body paragraph that uses their chosen evidence.



	Teaching

Point


	Literary essayists use multiple types of body paragraphs to support their claim. One type is the Connected Examples body paragraph.

	Active Engagement 


	· Review connection and teaching point.

· Distribute the handout “Connected Examples Body Paragraph.”

· Read aloud the steps for writing a Connected Examples body paragraph.

· Think aloud as you read the model Connected Examples paragraph and identify which sentences fit with each step.

· Students underline and label the steps as they find them in the model Connected Examples paragraph.



	Independent Practice 


	· Students review their thesis paragraph from “The Jacket” and their “Evaluating Evidence” handout.

· Students follow the steps outlined on the handout “Extended Example Body Paragraph” to write a Connected Examples body paragraph that supports the claim they took about “The Jacket” in their thesis paragraph.



	Share 


	· Students exchange their paragraphs with a partner.

· Partners underline and label the steps that the writer followed to write their paragraph. Does the paragraph contain all of the steps?
· Partners answer the following questions on the paper: Does the paragraph make sense? Does the paragraph support the claim? Does it read smoothly or is it choppy? If the answer to any of the above questions is no, the partner should try to offer suggestions about how to improve.

· Students return the paragraphs to the writer and both work to clarify any questions that arise. 



	Homework/ Extension


	Students use the feedback from the partner to revise their Connected Examples body paragraph.



	Assessment
	Points may be given for the completed Connected Examples body paragraph. If completed, these could be collected at the end of this session. If not, it could be collected at the beginning of the next session.




Unit 3: Writing About Short Fiction

Session 7: Connected Examples Body Paragraph

Connected Examples—Several events from across the text that connect to support the claim

In order to write a Connected Example body paragraph:

· Write a topic sentence that connects 2-3 events/details from across the text that support the claim. Look for moments that show how the characters change or the story shifts.  

· Use exact words from the text. (Lift a phrase or sentence.) 

· Determine the relationship of the examples (comparison/contrast or cause/effect). Use transitional words to connect the examples and/or indicate the sequence of the events.

· Briefly summarize the context for each moment in the sequence of the story. 

· Explain (interpret) how the line(s) connect to each other and support the claim. 


MODEL- “The Jacket”

CLAIM: The jacket in the story represents the narrator’s feelings of insecurity and isolation.
Between the bitter moment when the narrator first sees the ugly jacket and realizes he’s stuck with it, to the end where he seems to accept that the jacket is an unhappy reality in his life, we see a change. At first, the narrator is overwhelmed by how much he hates the jacket and how it makes him feel inadequate. “From my bed, I stared at the jacket. I wanted to cry because it was so ugly and so big that I knew I’d have to wear it for a long time…I stared at the jacket, like an enemy… “ However, in the end, he realizes that his insecurities about his poverty and the fact that his family doesn’t understand American ways are just something he will have to live with. “I started up the alley and soon slipped on my jacket, that green ugly brother who breathed over my shoulder that day and ever since.” Throughout the story, the jacket remains a source of embarrassment and shame, but the narrator seems to come to terms with it. 

	
	Session 8
Writing the Conclusion


	Preparation


	· Prepare copies of the handout “Writing Insightful Conclusions.”
· Prepare a copy of the model “Writing Insightful Conclusions” that all students can see at once.



	Connection


	In the last session, students learned how to write a Connected Example body paragraph. In this session, they will learn how to write an insightful conclusion by evaluating evidence from the story and re-examining the end of the story to find information about the deeper meaning. 



	Teaching

Point


	Literary essayists re-read looking for a deeper meaning. They closely examine the end of a story, especially the last line, in order to write more insightful conclusions.


	Active Engagement 1


	· Begin by saying that in a first read of “The Jacket” the reader would understand how the narrator hated the jacket, but a second or third read that closely examines the ending reveals even more. 

· Re-read the last paragraph from “The Jacket.” 

· Point out that the story is about a narrator who really hates this horrible ugly jacket, but it’s about more than that. The narrator says that “the faces of the clouds were piled up, hurting.” This seems to be a reflection of the hurt that the narrator feels since he has to wear the ugly jacket. He also says, “I started up the alley and soon slipped into my jacket, that green ugly brother who breathed over my shoulder that day and ever since.” So in the words “ugly brother who breathed over my shoulder” it seems that the jacket is so much a negative part of his life that it’s as uncomfortable as a bullying brother breathing over his shoulder. And when he says “that day and ever since” it is clear that the experience with the jacket has affected his life from that day forward. The effect of having to wear the jacket didn’t go away when he quit wearing the jacket. It made a lasting impression on him, and even shaped who he is. 

· For example, it could be argued that the story is really about how living in poverty has a deep and profound effect on people. It is really about how the narrator felt inadequate, mistreated by his family who makes him wear it, left out by others he socializes with, and that feeling continued far into the future, long after the jacket was gone.
· Review the model for Part I: Clarifying Thinking to show how a deeper meaning can be found through careful re-reading and connecting the story to one’s own life.



	Independent Practice 1


	· Distribute the handout “Writing Insightful Conclusions.”
· Students re-read their selected story, closely examining it for clues about meaning. They pay special attention to the last paragraph, especially the last line.
· Students use sticky notes or highlighters to mark any words or lines that they think reveal important information. 

· Students work on Part I of the handout “Writing Insightful Conclusions” and complete the sentence to help them organize their thinking. 



	Share 1


	· Students share the lines they marked with a partner who read the same story. They talk about what meaning was revealed in the end of the story and how they completed the last sentence of Part I: Now after collecting evidence and re-reading the end, I think…

· Volunteers could report out their notices to the whole class.



	Active Engagement 2


	· Refer students to Part II of the handout “Writing Insightful Conclusions.” 

· Review the contents of an insightful conclusion. 

· Do a think-aloud as you read the model conclusion. Label the parts of the model as you read it. 
· Be sure to point out that a literary essayist doesn’t use the first-person in their essay, even when discussing the conclusions that they personally came to.


	Independent Practice 2


	Students write a conclusion to their literary essay on their selected short story. 

	Share 2


	· Students share their conclusions with a partner who has read the same short story.

· Partners underline and label the three parts of the conclusion.

· Partners give feedback about the clarity of the conclusion. Does the conclusion make sense? Is it convincing? Is it accurate? Does it flow or is it choppy?


	Homework/ Extension


	Students should finish their conclusions if needed.

	Assessment


	Points may be given for a completed “Writing Insightful Conclusions” handout.


Unit 3: Writing About Short Fiction

Session 8: Writing Insightful Conclusions

Title of my story: _____________________________________________________

Part I. Clarifying Thinking

In what ways does this story connect to your life? 

In what ways does the message in the story apply to you?

Now, after collecting evidence and re-reading the end, I think

Part II. Writing the Conclusion
In order to write an insightful conclusion:
· Write a topic sentence that restates the claim.
· Describe the deeper meaning you came to after collecting evidence and re-reading the end. (See Part I of this handout.)

· Add a comment that connects the story with the deeper meaning.
MODEL- “The Jacket”


The jacket in the story represents the narrator’s feelings of insecurity and isolation. Teenagers often feel insecure about their appearance and how others see them. They think others are judging them harshly for things that are out of their control. The young boy accepts the jacket and his life circumstances, but it’s clear from the last line that he still feels haunted by the sense of inadequacy far into the future.
Now write a conclusion to your literary essay, using your selected story.

Unit 3: Writing About Short Fiction

Session 8: Writing Insightful Conclusions-MODEL
Title of my story: ____________”The Jacket”________________
Part I. Clarifying Thinking

In what ways does this story connect to your life? 

When I was little, my mom wouldn’t buy me Nike shoes. I had the cheap knock-offs. I worried about how I would be seen by friends. Would they not like me as much? Would they think we were poor? I thought the cool kids wouldn’t like me.
In what ways does the message in the story apply to you?

I still find myself worrying about how others see me. I never buy shoes without thinking 

about what I had to wear when I was younger. I think I’ll probably always think about 

that memory when I buy shoes. It also makes me think about how people’s pasts can 

influence the way they feel about themselves much later in their lives.
Now, after collecting evidence and re-reading the end, I think

this story is also about how the negative feelings of childhood can stay with us 

throughout our lives.
	
	Session 9
Reviewing and Revising


	Preparation


	· Prepare copies of the handout “Reviewing and Revising.”
· Prepare copies of the rubric.

· Be sure to have model body paragraphs on hand.



	Connection


	In the last session, students learned how to write an insightful conclusion. In this session, they will review the claim of the essay and the conclusion and make decisions about which body paragraphs work best. They will revise the essay to make it read smoothly. 



	Teaching

Point


	Literary essayists make decisions about their essays, striving to effectively support their claim.


	Active Engagement 

	· Distribute the scoring rubric. 

· Show students how a strong emphasis of the rubric is on how effectively the claim is supported.

· Review and rank the model body paragraphs that were used in earlier sessions. Which two best support the claim? Could a different paragraph be written that would work better?  Think aloud as you make decisions about which model body paragraphs work best with the claim made.



	Independent Practice 

	· Students review their own paragraphs and consider which two body paragraphs work best. They may decide to re-work one or both or to write an entirely different one. 

· Students make the necessary changes to their paragraphs.

· They assemble the parts of the essay in order to share with a partner.


	Share 

	· Students share their essays with a partner. 

· Partners use the handout “Reviewing and Revising” to review the steps for writing each paragraph and help each other decide if the paragraphs followed all of the steps.

· They re-examine the claim the student made and assess how effectively the student argued the claim.

· Partners give any advice they have about making the essay as strong as it can be.

*If time allows, students may meet with another partner to seek more feedback.




	Homework/ Extension


	Students revise their essays.

	Assessment


	Points may be given for the revision work. 


Unit 3: Writing About Short Fiction

Session 9-Reviewing and Revising
Writer: _________________________________________________

Editor: __________________________________________________
Claim: ________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Is the claim clear and easy to find? _____ yes _____ no

What types of body paragraphs has the writer decided to use?

1. _____________________________________________________

2. ______________________________________________________

3. (optional)______________________________________________

Review the directions for each type of paragraph and then rate your partner’s paragraphs 1--5 on the following categories.

	
	Follows all the steps
	Effectively supports the claim 
	Reads smoothly/ Is easy to understand 

	Thesis paragraph
	
	N/A
	

	Body paragraph #1
	
	
	

	Body paragraph #2
	
	
	

	Body paragraph #3 (optional)
	
	
	

	Conclusion
	
	
	


If you rated any of the boxes less than 5, explain how the writer could improve the paragraph.

	
	Session 10
Formatting and Editing a Literary Analysis Essay


	Preparation


	Prepare copies of the handout “Formatting and Editing a Literary Analysis Essay.”



	Connection


	In the last session, students learned how to review the claim of the essay and the conclusion to make decisions about which body paragraphs worked best. They revised the essay to make it read smoothly. In this session, they will learn how to edit their essays to be sure that they follow the conventions of a literary essay to eliminate errors that make the essay hard to read.


	Teaching

Point


	Literary essayists edit their essays to be sure that they follow the conventions of a literary essay to eliminate errors that make the essay hard to read.



	Active Engagement 

	· Distribute copies of the handout “Formatting and Editing a Literary Analysis Essay.”

· Review the criteria from the checklist. Explain that students will individually edit their essays first. Then, they will peer edit.



	Independent Practice 

	Students complete the checklist, using their own essays, and make necessary corrections.

	Share 

	Students exchange essays with a partner to compete the checklist. They discuss the necessary editing changes.



	Homework/ Extension


	Students polish essays, which will be collected in the next session.

	Assessment


	Points may be given for the editing work. A rubric is provided for the final essay.


Unit 3: Writing About Short Fiction

Session 10: Formatting and Editing a Literary Analysis Essay
Name _________________________________________________

Editor ________________________________________________

	Please put a check in the box if the writer has done the following:


	Writer
	Editor

	Is the title of the short story included in quotation marks in the thesis paragraph?
	
	

	Is the author’s name included in the thesis paragraph and is it capitalized?
	
	

	Are there transition words (for example However, Both, Neither, As a result, So, Since, First, Next, then, Before) found in the body paragraphs? 
	
	

	Is each new paragraph indented?
	
	

	Are there capital letters at the start of each sentence?
	
	

	Is the entire essay told from third-person (does not use “I,” “me,” or “my”)?
	
	

	Is the essay written in present tense?
	
	

	Is the essay at least four paragraphs in length?
	
	

	Does each paragraph have paragraphs of at least three sentences?
	
	


Re-read the essay and indicate any places where words are spelled incorrectly, where it’s hard to understand or is choppy, where the writer goes off on a tangent, or where other errors are found.
Short Fiction Literary Essay Rubric
	
	High
	Medium
	Low

	Fluency
	The essay includes at least four, well-developed paragraphs. The sentences are easy to follow and help to make the essay understandable.
	The essay includes four paragraphs, but they are not well-developed or the language is choppy. 
	The essay does not include four paragraphs or the choppiness of the language distracts from the meaning.

	Development
	The essay includes a clear claim. It includes specific, well-chosen evidence from the text that supports that claim. The interpretation makes sense and clearly supports the claim.
	The essay includes a relatively clear claim. Some pieces of evidence support the claim. The interpretation may not make sense or does not clearly support the claim.
	The essay lacks a clear claim. It lacks evidence or does not support the claim at all. The interpretation does not make sense and does not support the claim.

	Organization


	The essay includes the types of body paragraphs that best support the claim. The transitions between examples and paragraphs make for smooth reading


	The essay includes at least one of the best types of body paragraphs to provide basic support for the claim. The transitions might make the essay easier to read.
	The essay does not include the best types of body paragraphs to provide enough support for the claim.

The transitions between examples and between paragraphs are choppy and distract from meaning.

	Editing/ Correctness
	The essay is essentially error free. There is a sense of careful editing. Appropriate format for a literary essay is used.
	The essay includes occasional errors. Some sense of editing is obvious. Some errors in formatting a literary essay are present.
	The essay includes multiple errors. Little or no sense of editing is present. Rules for formatting a literary essay are not followed.


Works Cited

Jago, Carol. Writing About Literature. Portsmouth: Heinemann, 2008. Print.
Soto, Gary. Small Faces. New York: Laurel Leaf, 1993. Print.
Stern, Jerome, Ed. Micro Fiction: An Anthology of Fifty Really Short Stories. New York: W.W. Norton and Company, 1996. Print.
Aldo notices her and her change.








After she recovers, she looks better. 











Faye gets the flu.





She is very sick and alone.











A romance starts when a woman returns to work after having the flu.





They fall in 


love.





Aldo starts talking to her.





Faye feels less lonely when Aldo talks to her.





Faye is happy when a romance starts.





Loneliness can be cured by finding someone.





Faye is sick and lonely.








Tips for Strong Claims: There is no right answer. Strong claims should be debatable. But, the thesis paragraph must include the parts listed to the left. Notice that the models are constructed quite differently, but they each include the necessary parts and state claims that can be disputed.








Some examples of time-order transitions are:





First…


Initially …


Next …


Then…


Finally…


After …


Before …


Previously…


Lastly …





Some examples of comparison/contrast transitions are:


On the other hand, …


But… 


However…


Both …


Each …


Either …


Neither…














Some examples of cause/effect transitions are:


Because…


As a result, …


So…


Since…
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