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Launching Reader’s/Writer’s Notebook and Workshop: 6th Grade Personal Narrative


	
Session 1


	Preparation
	· Teacher explains that we have a special time during our school day to work just on writing. 

· During our writing time, we must be respectful of everyone.  We write silently and do not talk so we can all concentrate on our writing.

· Students will choose their “writer’s spot” in the room, and understand that their spots are safe, quiet spots where they will be able to work on writing without being disturbed.

· Writers have special notebooks (composition book) in which they keep images, thoughts, and ideas for future writing.  These are our own, personal notebooks where we will be able to write down ideas and begin drafts of stories. 

· We have a special place in our classroom where we store our writing materials and all will understand where writing notebooks, portfolios, and other writing materials are stored. Teacher and students make agreements about how and where materials will be stored and respected.

· Teacher demonstrates for the students how s/he has organized his/her own portfolio.

· Class discusses and agrees on how to organize the writing portfolio.



	Teaching Point
	Writers will establish a writer’s notebook and use strategies to gather ideas for generating personal narratives in a meaningful way.

	Active Engagement
	· Teacher demonstrates for the students how s/he has organized his/her own portfolio.

· Class discusses and agrees on how to organize the writing portfolio. Make anchor charts during discussions.

	Independent Practice
	· Discussion: During our class share-time, we need to be considerate of several things: 

· Being respectful of others with our bodies as well as the words that we say.  

· Whether we bring our notebooks to the carpet or not (The first week we will all bring our notebooks. After the first week it will just be those who are sharing.)



	Share
	· Allow students to use this time to personalize their writing notebooks to promote a sense of excitement and ownership. Decorate the outside of notebook.

· Students will also organize and personalize their writing notebooks and portfolios.  

Focus Question: How do writers use their notebooks to generate, gather and record ideas for writing?



	Homework/ Extension


	Students can bring in other items from home to continue personalizing the notebook.

	Assessment
	Ways we live and share in our notebook anchor charts should be duplicated in notebooks.




	Session 2

	Preparation
	· Name the teaching point by telling students that you will teach them ideas for generating personal narratives.

· To get started with selecting what to write about, Teacher poses the following prewriting topic and writes on a chart: Think of a person who matters to you and list clear small moments you’ve had with that person. List moments that you remember with crystal-clear clarity.

· Teacher models the entire process described above by writing on chart paper or other medium for all to see. 

	Teaching Point
	Writers will establish a writer’s notebook and use strategies to gather ideas for generating personal narratives in a meaningful way.

	Active Engagement
	· Explain to the students that what you’ve demonstrated is what they will now do. 

· Students think of someone that matters to them and lists on their fingers 2-3 little moments they especially remember.

· Students are to zoom in on the most important part and make a sketch or list to quickly show the order of their story.



	Independent Practice
	· Students then tell a partner their story, including all the tiny details.

· Next, students are to return to their writing area and in silence, write the stories they have just told in their notebooks. 

· Teachers should be doing these assignments with students until they have a notebook full of entries themselves.


	Share
	· Convene students in the meeting area and have a quick recap of the expectations for share/reflect.

· Have students sit with a partner that has been assigned by the teacher using numbered paper (containing 1 and 2 followed by student names.) Students sit knee-to-knee or across from each other as they take turns discussing a person who matters to them. The intent is to let students practice the art of establishing partnership conversations.

· Students then recall and share one thing that was learned during the day’s writing lesson with their partners, taking turns so that each has an opportunity to talk.

· Post the Strategies for Generating Personal Narrative Writing chart in a place for all students to see, as it will be developed over time with the students.
Focus Questions: How do writers use their notebooks to generate, gather and record ideas for writing? What strategies do writers use to figure out how to express their stories that matter?



	Homework/ Extension


	· Use and create Qualities of Good Personal Narrative Writing chart discussing each item individually. Ask students to help create the chart accessing their prior knowledge.



	Assessment
	Review Notebooks to make sure all students are writing during writing time. Check that students are keeping anchor charts in their notebooks up to date for future use throughout the unit.




	Session 3

	Preparation
	· Remind children that today and every day the writing workshop will begin with a minilesson.  Remind them of what happens in a minilesson.

· Name the teaching point by telling students that you will teach them a second strategy for generating ideas for personal narratives.

· Teacher poses the following prewriting topic and adds it to the chart: Think of a place that matters to you, then list clear, small moments you remember there. Choose one to sketch and then write the accompanying story.
· Teacher shows students an exemplar or touchstone text that centers around a place. Teacher then talks about how the author might have used that strategy to get an idea about what to write and then of episodes that have happened in that place. It is important to choose just one episode to write about. 

· Exemplar texts such as Bigmama’s or Shortcut by Donald Crews.

	Teaching Point
	Writers will establish a writer’s notebook and use strategies to gather ideas for generating personal narratives in a meaningful way.

	Active Engagement
	· Teacher and students think of a place that matters to all (example:  playground, cafeteria, library)

· Together, they generate a list of small moments that happened in that place.

· Students choose one idea and partner-share their stories orally.  

· Students are sent to their writing spots where they quietly begin to write.

· After they have been writing awhile, teacher stops the class for a mid-workshop teaching point. Teacher says, I want to also teach you that we can look at the stuff of our lives and let the things around us remind us of memories. Sometimes writers look at the things near us, and let those objects jog memories. 

· Teacher models by providing his/her own special object and does a “think- aloud” based on the memory that object sparked. 

· Teacher adds this new strategy to the chart and reminds students that writers can use any of these strategies when they finish one entry to be able to start another entry. 

· Students return to the entry in progress.

	Independent Practice
	· Continued notebook Writing

	Share
	· Gather whole group (sitting with a writing partner) to sum up, share, and celebrate. Remind students that we are working on writing quickly and for longer periods of time, much the same as runners do as they often push themselves to run farther and faster. 

· Teacher poses the following question, what can you do to push yourself as a writer, like some people push themselves as a runner? Talk with your partner about your plans for how to push yourself to write more.
· Teacher circulates and makes notes on some of the conversations s/he heard. 

· Reconvene group and discuss some of the thoughts students expressed. The intent is to help students identify ways they can begin to build stamina for writing.
Focus Question: How do writers use personal narratives to express themselves and make connections to readers? When is an everyday moment worth writing about? How are specific details important to the moment?


	Assessment
	Review Notebooks to make sure all students are writing during writing time. Check that students are keeping anchor charts in their notebooks up to date for future use throughout the unit.


	Session 4

	Preparation
	· Tell children that today’s teaching point will begin with focus.

· Teacher explains that when we think of a topic and then list specific instances, sometimes those specific instances are still too big.

· Writers know that to write a story that draws readers close to listen, it helps to write about a small episode, something that happened in twenty minutes, or even in just three minutes! It is important to zoom in on one small story and to tell the parts of the story that matter, leaving out sections that don’t matter. Writers retell the sequence of events in our stories, writing with details, telling the story in a step-by-step way.

	Teaching Point
	Students will decipher between watermelon stories and seed stories using strategies discussed with the teacher.

	Active Engagement
	· Teacher creates a chart titled Qualities of Good Personal Narrative Writing and posts it for all to view.

· Together, discuss how the first bullet point helps us think about not only what we’re going to write about but also how we’ll write our stories so that they really affect our readers. Usually when we think of a person, place, or object, for example, what comes to mind first are great big watermelon topics.  To get to a really good story, it helps to select a particular, smaller subject, and tell not a watermelon story but a little seed story. Teacher provides explicit models to demonstrate the difference between watermelon topics and seed stories.

	Independent Practice
	· Students will practice distinguishing between big topics and focused stories. Teacher will provide a series of ideas and ask students to identify either watermelon or seed story.
· Together with a writing partner, students look over the entries in their notebooks and identify “watermelon story” or “seed story” LABEL THEM IN NOTEBOOKS

· Encourage those students who have written watermelon topics to look for possible seed stories within.

· Allow students time to explore and develop their identified seed stories from any larger topics they may have written (watermelon topics).

	Share
	· Convene the group and have students sit with a writing partner.

· Students share any additions they have made and Teacher notes possible exemplars of students who have developed a seed story.

· Begin a discussion about what to do when you think you are finished writing.

· Teacher scribes ideas as students discover ways to extend their writing. (See chart in Materials Column) Continue to add as students come up with additional ideas.   
Focus Question: What strategies are used to transform our writing and focus our small moments to draw reader attention?

	Homework/ Extension


	· Storyboard template (as needed)

For students who struggle with oral storytelling or with sequencing events, you could offer them the option of creating a storyboard (Thought Organization For Generating More Writing Chart) to help them move through their narrative step-by-step.  You could create a template that looks like this or use the one of your own: Carefully consider which students would benefit from using this template.  For some students, doing so will only delay their drafts; for others, the necessity of doing so will support their drafts.

	Assessment
	Collect notebooks periodically to monitor student progress.  Make note of skills and strategies that should be addressed during an individual writing conference or during a whole group mini-lesson.  Teacher checks notebooks to make sure entries are labeled and students are making writer like decisions.



	Session 5

	Preparation
	· Tell children that today’s teaching point will begin with writing with specific details.

· Teacher selects an exemplar from the class that shows how a student extended his/her own writing by telling exact details. As a result, the student may have created a movie in his/her head.



	Teaching Point
	Personal narratives are often organized chronologically, told as a sequence of events not as a simple description of events. Writers of personal narratives are able to manipulate various proven strategies to determine what matters to them and how exemplary writing entries are developed to present to audiences.



	Active Engagement
	· Teacher provides a specific example to help students understand this idea. One possible idea might be to show how a photographer zooms in on one tiny part of a larger picture. For example, instead of photographing a whole meadow, a photographer might just zoom in on three daisies within that meadow.



	Independent Practice
	· Students work with a writing partner to check for places in their own writing where they could apply this technique of using exact details.
· Students return to their writing area and work on adding exact details to their writing.

· Teacher circulates and provides support as needed, reminding students that “true details” need not to have specifically occurred in the event, but if they make sense in the context of the story; the author has the license to include them.


	Share
	· Teacher adds to the criteria chart and reminds students to use this chart periodically in their writing to extend their sentences.
· Students share with a writing partner the places where they have added exact details.
Focus Question: Why do writers tell narratives chronologically and not as simple descriptions of events?



	Homework/ Extension


	Using a picture from home students are to demonstrate and practice zooming in on a particular moment or object depicted in the photo. Students may share these in a brief turn and talk session. 

 

	Assessment
	Student created rubric for notebook expectations.




	Session 6

	Preparation
	· Tell teams that today’s teaching point will center on the writing conference and the structure in which they will be participating. 
· Teacher explains that during the writing conference, the team’s job will be to talk to the writing teacher about their thinking.
· The teacher will want to know what they are trying to do as a writer, what they’ve done so far, and what they are planning to do next. 
· The teacher will begin the conference by interviewing the writer, asking questions about their writing (not their topic). 
· The teacher’s job will be to observe writing behaviors that will move the writing forward.  

	Teaching Point
	Writers use effective writing conferences to confer with others what they are trying to do as a writer, what they’ve done as a writer and are planning to do next in their writing.



	Active Engagement
	· Set children up in timed pair share structure to practice their roles in the conference by asking questions you might ask of the writer.  The student’s role will be to think about the answer, compare similarities and differences and look to the charts posted if unsure what to say.  For now, the conference will be a “thinking” one and will be shared orally as students practice how to focus on the specific questions. 

· Teacher and a pre-selected student will demonstrate what a writing conference might look like using a “fishbowl” format in which the class is looking in on a possible writing conference. Debrief with students what they saw.

	Independent Practice
	· Teacher poses the following question and allows students thirty seconds to silently answer the question:  What are you working on today as a writer?

· Students turn and talk to their writing partner about what they are thinking while discussing similarities and differences. A further question might be posed: What are you trying to do as a writer?

· Teacher pulls group back together and asks students to consider the following question silently for thirty seconds and then to share with their partner: What will you do today in your writing?


	Share
	· Practice with a partner by asking the questions that were generated for a conference. (See Notes in Materials Column at right))

· Students then study their partner’s writing and name what is working well in it. (Partner 1 reads what they wrote today, while partner 2 talks specifically about what worked well and where this occurred). Repeat for second partner. Students are to note similarities and differences in what works and doesn’t work.

· Teacher reminds students to use the Qualities of Good Personal Narrative Writing chart as they write.

Focus Question: How can conferring with others affect the outcome of our stories? How do writers improve writing skills by studying and conferring about work from other authors?


	Homework/ Extension


	Sometimes students write a summary instead of a story. To help with this, suggest that students make a movie in their mind detailing exactly, What happened first? Where was I?  If the partners decide that the entry is not yet a story, consider having the writer start again, telling exactly what happened first and then next.

Teachers tend to ask the following questions during a conference, so students should be prepared to answer them:

· What are you working on as a writer?

· What are you trying to do as a writer?

· What will you do today in your writing?
· alternative strategy for whole story gathering: sketch the idea label details of the story in your sketch

· create a tree map to outline important events of a whole story



	Assessment
	Discuss the use of rubrics to guide this conferencing and self reflection. Assess understanding of using the rubric to guide their conferencing and self reflection.

Create a reflection clipboard to record your thoughts daily on student progress. Let this guide you in your pacing of lesson and assessment of students.




	Session 7

	Preparation
	· In this session you will be solidifying the foundation for writing focused pieces throughout the year.  You’ll want to consider how to make this conversation public in order to continue to build on these ideas later.
· Tell students you’ll teach them to choose one entry to develop into a publishable piece.  Today I want to teach you that writers don’t just write one entry and then write another and another as we have been doing.  As writers, after we collect entries and ideas for a while, we reread and we find one story, one entry that especially matters to us and we make a commitment to that one entry.  We decide to work on it so it becomes our very best writing ever.
· Using Roxaboxen, by Alice Mclerran or any favorite narrative text as a reference, explain to the students that writing allows authors:  to take the stuff that is all around them in their lives – the little stories – and hold one small piece of life in their hands, declaring it a treasure.


	Teaching Point
	Writers look for possible stories, gather entries that matter, story tell to our friends, conference with others and evaluate our many entries to find one entry that especially matters to us. 



	Active Engagement
	· Model how you go back to your entries and you reread them and think about whether one of your entries might be worth developing into a story that you’d like to publish.

· Ask students to tell their partner three specific things they saw you doing in order to choose an entry that mattered to you.  



	Independent Practice
	· Restate the goal for today’s writing time:  Today, and whenever it is time for you to stop collecting entries and begin working on one writing project, remember that you – like writers everywhere – can reread your entries and think, ‘Which of these really matters?’ Look for entries that draw you in, that seem to be saying, ‘Pick me!’
· Students work in their writer’s notebooks to choose a seed idea to develop into a published piece.



	Share
	· Provide time for students to read books and stories that remind them of what they want to write.

· With your seed idea in mind, take some time to read one of these books.  Read it and reread it until you get the sound and the feeling in your bones.  Feel the mood and the shape.  You’ll want to feel that so that you can create it with the entry you’ve chosen.
· Collection of mentor texts about seed moments.

Possible examples might include:

· Emily by Michael Bedard

· The Sleeping Porch by Karen Ackerman

· The Sunsets of Miss Olivia Wiggins by Lester Laminack
Focus Question: What makes a writer’s notebook entry worth developing into a published piece of writing?


	Homework/ Extension


	Choosing a seed Idea

· Carefully reread all of your entries.

· Ask yourself, ‘Does this really matter to me?  Does it say something about me?’

· Star the entries that seem like possibilities.

· Come back to all the starred entries and choose the one that’s saying ‘Choose me!’

· Choose the entry that you have a lot to say about.



	Assessment
	Today represents a change for your students as writers.  For the first time this year they will be taking one small idea – a seed idea – and thinking about how to turn it into a complete story for publication.  This will be a good time for you to take stock of your students as writers, considering:  What seems to be getting better?  What hasn’t changed? As you review the work in your students’ writer’s notebooks, try to make both general observations about your students as a whole and observations specific to small groups or individual students.  Find a way to record your observations so that they can guide your whole group instruction and your individual conferences with students. Use examples attached. 

Anecdotal notes are frequent written descriptions of observations while students are working. They provide a way to record aspects of students' learning that might not be identified by other techniques, such as physical behaviors and attitudes. Anecdotal notes should be taken on all students, although some students may warrant more entries than others. 




	Session 8

	Preparation
	· Tell students that writers improve leads by studying the work of authors and then applying their techniques.  

· Explain that leads in stories matter not only for the reader, but for the writer as well.  A great lead sets us (writers) up to write a great story.

· Discuss with students ways that writers can improve their leads – reading beautiful leads written by other authors and closely examining their work.   Writers can ask themselves:  What exactly has this author done that I could try? 



	Teaching Point
	Students improve leads by studying the work of other authors, mentor texts, and writing drafts to practice applying their learned techniques.



	Active Engagement
	· Demonstrate or model how to study the work of mentor authors.  Think aloud as you study the lead of a mentor author and say, Watch how I study the lead of Sandra Cisneros from The House on Mango Street.  Read and then reread the lead quietly.  Then say, I read it once, then reread it.  I’m trying to figure out the feeling for the lead.  I’m thinking, What has Sandra done that I could do?  The first thing I notice is …

· Chart the elements the mentor author included.  They might include:  main character doing a specific action, main character saying or thinking something, another character doing an action.
· Model taking what you’ve noticed and applying it to your own story or a class story, being explicit about what and how you are revising.   You might say, I decided to add action and a clearer picture of the setting to my lead.


	Independent Practice
	· Share a lead written by one student.

· Ask children to revise the lead out loud with a partner.

· Restate the teaching point.  When you go back to your tables to write, think about what you have learned about writing leads and then try out three or four different leads in your notebook.  Try starting with the setting, or actions, or dialogue, or a combination of these.
· Notebook Writing



	Share
	· Name what you hope that your students learned from the demonstration on leads.  Add this lesson to the Qualities of Good Personal Narrative Writing chart.  

· Share the work of one or two students who wrote several possible leads

· Students orally tell a partner the remaining parts of their story.
Focus Question: Why do writers work so hard on writing leads?


	Homework/ Extension


	Keeping charts alive in the classroom is very important.  It’s not enough to hang them on the walls and expect students to look at them or use them.  The more a chart is referred to, the more likely it will be used by the students.

PRACTICE CHUNKING THE STORIES THIS WAY!!!!

· Have students choose one of their entries cut the lead out of the story.
· Have students rewrite a new lead.
· Have students attach new lead back to existing story
· Share with a partner. Which is best?


	Assessment
	Circulate the room assessing group participation and transitions made in lead writing work.




	Session 9

	Preparation
	· Remind students how they have been writing fast and long on their drafts and how they worked really hard to write leads that would capture and hold the attention of the reader. (Read some examples of leads that students have revised.)

· Explain that a secret that many beginning writers don’t know is that writers work just as hard - or maybe even harder – on endings.  Today, I am going to teach you to work on your endings by using one of our mentor texts (that we have read before). 
· Explain that we want to be sure that our ending fits with the idea that we are writing about and that it stays with the reader.  Examine an ending.



	Teaching Point
	Students improve endings by studying the work of other authors, mentor texts, and writing drafts to practice applying their learned techniques.



	Active Engagement
	Mentor text, such as Fireflies! By Julie Brinckloe.

It is not necessary to use the exact text mentioned above to learn about writing endings.  Select a narrative text with which children are already familiar and that has an ending that is succinct and memorable and has moves in it that children can see.  Do not only read the last line of the text.  Usually an author regards both the lead and the ending of the story as longer than one or two lines.

· Teacher rereads the mentor text and asks students to   

think about what the author did to make the ending       

powerful.

· Teacher models drafting a strong ending that ties together important ideas for his/her story.



	Independent Practice
	· Remind students that writers work hard on 

endings.  Writers study endings from mentor texts, make plans for their endings, and then write rough draft endings.

· Student will reread drafts asking themselves “What is the important message I have conveyed?”  Students reread and mark places that seem especially important.  The ending should somehow relate to these ideas.

· Students work quietly rereading and marking important actions, words, images that could maybe be woven into the final scene or image.  Have students try several endings for their piece (important action, dialogue, images).



	Share
	· Name what you hope that your students learned from the demonstration on endings.  Add this lesson to the Qualities of Good Personal Narrative Writing chart.

· Share the work of one or two students who wrote several possible endings.
Focus Question: Why do writers work so hard on writing leads and endings?


	Homework/ Extension


	· As you read your students’ writing, checking conventions, determine areas of need for future mini-lessons:  punctuation, consistent tense, etc.

· Paragraphs! The Thought Organization Chart can be used to guide 5 paragraph writing: see generating more writing ; each sequence box and detail set can represent a paragraph
PRACTICE CHUNKING THE STORIES THIS WAY!!!!

· Have students choose one of their entries cut the ending out of the story.
· Have students rewrite a new ending.
· Have students attach new ending back to existing story
· Share with a partner, which is best?


	Assessment
	Circulate the room assessing group participation and transitions made in ending writing work.




	Session 10

	Preparation
	· Remind students of the work they’ve been doing; rally their energies toward revision.
· Celebrate how the students are writing from inside their stories (reliving) and not summarizing from a distance.

· Name the teaching point:  Revision is not about fixing errors; it is about finding and developing potentially great writing, sometimes by adding more to the heart of the story. We can also cross out parts that are not important to the story before we begin to write.

	Teaching Point
	Writers evaluate and analyze their text by understanding revision is not about fixing errors; it is about finding and developing potentially great writing, sometimes by adding more to the heart of the story.



	Active Engagement
	· Students will reread the piece they have written and decide why it has special meaning to them; they understand why this is the piece that will be revised and published. What is the heart of their story?
· Spotlight what one student did throughout this unit in a way that illustrates the teaching point. Reflect on the Qualities of a Good Narrative Chart. Retell the story of the writing process pointing out what the student did to find and develop the heart of his/her story. Point out and openly discuss writer decisions made throughout the writing process.
· Review with students that writer’s don’t just sit down in front of a blank sheet of paper, pick up a pencil, and write.  Instead, as writers, we live in a way that gets us ready to write.  We look for possible stories, gather entries, then select an entry that matters to us, story tell to our friends and ourselves, and draft and revise the story sequence.  We often explore different leads and endings to plan how our story will lay out across pages.


	Independent Practice
	· Practice this work on a story from your teacher notebook.  Reread a story to the class.  Think and tell your students where the heart of this story might be for you.  Demonstrate making a movie in your mind of what happened at that part and tell your students how you’d stretch that part out.

· Students partner up. Think and tell your partner where the heart of this story might be for you.  Make a movie in your mind of what happened at that part and tell your partner how you’d stretch that part out.

· As you confer with students, prompt them to elaborate and revise by asking questions, such as “What’s the most important part of this story?  What’s the heart of this story?  Have students reread drafts to answer these questions.”

· Students return to their chosen draft to make their story the best in the world.



	Share
	· Highlight a student who took the session to heart.  Tell the story of that student’s work in a way others can learn from.
Focus Question: What role does revision play in the writer’s workshop? Why is stretching the heart of your story out so important to the writing process?



	Homework/ Extension


	Keeping charts alive in the classroom is very important.  It’s not enough to hang them on the walls and expect students to look at them or use them.  The more a chart is referred to, the more likely it will be used by the students.



	Assessment
	Circulate the room assessing group participation and transitions made in the revision writing work.




	Session 11

	Preparation
	· Copies of Editing Checklist Chart.
· Chart size created Editing Checklist Tool


	Teaching Point
	Writers evaluate and analyze their text by using editing checklists to remind themselves of strategies they can use to revise their writing.



	Active Engagement
	· Explain to students that there are many self-help books published, such as How to Become a Millionaire, How to Win Friends and Influence People, etc.  Tell students that it is time for the part of the writing process called editing and that they deserve a self-help text that can act as a personal coach on editing.

· Name the teaching point:  Writers use editing checklists to remind us of strategies we can use to edit our writing.  SEE EDITING CHECKLIST CHART


	Independent Practice
	· Distribute editing checklists for students to keep in their writing folders.

· Teacher uses chart-sized editing checklist to explain the process to the students.

· Students read through their drafts with partners, focusing on one item on the checklist.



	Share
	· Using a different color pen or pencil, or one with a special flair to it, can be a tool that inspires editing:  a fancy editing tool can spark kids to make changes just for the thrill of using it – especially when it comes to correcting spelling and punctuation.

· Ask students to reflect on the editing process.  Students will then ask a writing buddy to help edit.  Students exchange papers and are another pair of eyes for their partners.  Have students select a different color pen or pencil and put on their best ‘editing glasses’!

· At some point, the students will need to assess their writing and decide which editing tasks they need to add to their own editing checklists.  The checklist is also a place you can add items you and the child discuss in conferences and strategy lessons.  This helps to hold the student accountable for all of the sessions taught.

Focus Question: Why are editing checklists a good tool to create and use?



	Homework/ Extension


	Create take home Editing Checklist with parent column for review and editing at home.

	Assessment
	Editing checklist.




	Session 12

	Preparation
	As you decide what Author Celebrations will look like in your classroom, consider these things:

· Would invited guests provide a purpose for reading the published pieces aloud?

· Will every student read their piece aloud for the whole audience or will students read to small groups?

· Will the celebration include refreshments?

· If there will be an audience, should they be given a purpose for listening to and commenting on the stories?

How will the work that is celebrated today be shared with a greater audience?

	Teaching Point
	Students will effectively publish and celebrate their personal narratives using the methodology of the writer’s workshop framework.



	Active Engagement
	· This first celebration should make your writers feel proud of what they have accomplished and should strengthen their motivation for writing.

· Plan to celebrate children’s change into writers rather than celebrating exquisite writing.   The children’s work should stand as examples of their best work so far.



	Independent Practice
	· Set-up four sharing stations in your classroom that will accommodate one author’s chair and 8-10 audience members.

· Bring guests into the room and explain the structure for the celebration, comparing it to a reading you’ve attended at a bookstore.

· Explain that at each sharing station 5-6 authors will be sharing their stories and will be available to answer 1-2 questions about their life as writers from the audience.



	Share
	· With your writers, you can prepare a Bulletin Board to display their work for the whole school to enjoy.

· Students can be given stickers or crayons to decorate their pieces before they are posted on the board.
Focus Question: How has this writer’s workshop strengthened your motivation for writing? 


	Active Engagement 2
	· Prepared bulletin board featuring copies of published pieces (optional)
· Refreshments (optional)


	Assessment
	Formal Assessment using Rubric for Grading the Personal Narrative.
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