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MAISA

Lesson Series 
ELA Grade 12
Launching the Reader’s/Writer’s Notebook: 
Poetry

	Module Title:  Launching the Reader’s/Writer’s Notebook: Poetry 



	Module Description (overview): 

This module extends the launching work that has been established at the beginning of the year since Grade 6. Students return to poetry for this final launching unit. The Grade 12 Launching Unit anticipates some independence and familiarity with a writing life, a writing community, response groups, and the writing process.  Students establish a writer’s notebook; a writing community and classroom routines which allow students to write generate and explore the habits, strategies, attitudes and techniques used by poets. They will ultimately plan, draft, revise, and edit a series of poems preparing for publication for an audience beyond the classroom. Publication will have a greater emphasis in this unit; therefore the reading immersion will focus on the technical, structural, and stylistic decisions writers use to create poems that reach an identified audience. 


	Unit Performance Task
	

	CREATING A POEM SERIES: WRITING FOR PUBLICATION

What poet serves as a mentor to you as you study and play with your own technical, structural, and stylistic decisions to generate new poems? After reading the poems and experimenting with the technical, structural and stylistic decisions of poets, write a series of poems that express feelings, ideas, or attitudes toward the world today. Revise and edit early poems to meet a publishing standard. Write a reflection that examines the ways your writing has been impacted by studying mentor poets and writing a series of poems for publication. Submit poems for publication. 



	Formative Assessment Task 
	

	THE WRITER’S NOTEBOOK: STUDYING AND EXPERIMENTING WITH TECHNICAL, STRUCTURAL AND STYLISTIC DECISIONS OF MENTOR POETS

What technical, structural, or stylistic decisions do you find most effective for generating a poem? How does the combination of several decisions impact or influence the meaning of your poems? Select a mentor poet and poem and a single draft from your writer’s notebook that best demonstrates the influence of the poets you are studying on the decisions you have chosen to generate new poems and the impact of that experimentation on the meanings you are consciously crafting or discovering as you write. Explain how using these technical, structural or stylistic decisions have changed the way you think about writing/poetry or think about yourself as a writer/poet.  




Standards
Common Core Standards: Narrative:  The following College and Career Readiness (CCR) anchor standards apply to reading and writing in narrative template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers and general content remain the same across all grades, but details vary.
	Number
	 CCR Anchor Standards for Reading  

	1
	Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

	4
	Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

	5
	Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g. section, chapter, scene or stanza) relate to each other and the whole. 

	
	CCR Anchor Standards for Writing Narrative 

	4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

	5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

	6
	Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

	10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience.


Unit 1:  Launching the Reader’s/Writer’s Notebook: Poetry
Philosophy

In this unit, students are introduced to the concept of the reader’s/ writer’s notebook. They build a community of readers and writers as they read, discuss, write, respond to and share their work. They read contemporary poems and write their own poems.  Students experiment with the skills that real writers use to create engaging poems. Writing a poem a day in class with the invitation to write a similar poem at home constructs a disciplined writing life focused on generating a wide range of poems in the notebook before students turn to taking 2-3 poems through the publication process. 

Teaching Points

BECOMING A COMMUNITY OF POETS 

1. Poets explore their world living wide-awake. They become pursue and explore ideas, feelings or attitudes by generating several poems from various angles on the subject that intrigues them. 
2. Writers live a bit of every day trying to be a writer. This means writing every day. This means watching the world every day. It means to wonder about what we notice and then writing about it.  

3. Writers in a community use non-judgmental response so all writers feel free to take risks and feel comfortable exposing stories that matter and parts of themselves to their classmates.  
READING IMMERSION AND DRATING POEMS 

4. Poets study the decisions of other poets in order to develop a personal way of writing about the world. This stylistic approach comes from years of study and experimentation with these decisions. Look closely at several poets to examine their beliefs about writing and the poems that emerged from those beliefs.  In doing this work, you will begin to compile a list of decisions to consider using in your own work as you experiment and generate new poems. 

5. Poets read a range of poetry to study it and find a poet they admire and wish to study more deeply. 

6. Poets examine and name the structural decisions of their mentor poet. In doing this work, they begin to compile a list of decisions they may also consider using in their own work and experiment with these decisions as they generate new poems.
7. The poet’s notebook becomes a rich resource. Rereading it allows a poet to discover the topics, themes, structures and techniques they tried and tend to return to again and again. This rereading work is the first step in planning a project and finding the poems that are ready for revision and the publication process. 
	Formative Assessment Task 

	REFLECTING on THE WRITER’S NOTEBOOK: STUDYAND EXPERIMENTATION WITH THE DECISIONS OF MENTOR POETS

What technical, structural, or stylistic decisions do you find most effective for generating a poem? How does the combination of several decisions impact or influence the meaning of your poems? Select a mentor poet and poem and a single draft from your writer’s notebook that best demonstrates the influence of the poets you are studying on the decisions you have chosen to generate new poems and the impact of that experimentation on the meanings you are consciously crafting or discovering as you write. Explain how using these technical, structural or stylistic decisions have changed the way you think about writing/poetry or think about yourself as a writer/poet.  




REVISING AND EDITING A SERIES OF POEMS 

8. Contemporary poets gain control of syntax. This deep study in sentence variety impacts their line breaks and white space decisions. 

9. Poets engage in writer response groups to be a critical friend and early reader to other poets in the writing community and gain insight into their own writing through the response of their peers.
10. Poets create a revision plan using a repertoire of decisions generated from their mentor poet study. 
11. Poets edit to impact the pace of the poem and ease for a reader to understand the poem’s intentions. 

	Unit Performance Task
	

	CREATING A POEM SERIES: WRITING FOR PUBLICATION

What poet serves as a mentor to you as you study and play with your own technical, structural, and stylistic decisions to generate new poems? After reading the poems and experimenting with the technical, structural and stylistic decisions of poets, write a series of poems that express feelings, ideas, or attitudes toward the world today. Revise and edit early poems to meet a publishing standard. Write a reflection that examines the ways your writing has been impacted by studying mentor poets and writing a series of poems for publication. Submit poems for publication. 



BECOMING A COMMUNITY OF POETS 
	Session 1

Introducing the Writer’s Notebook



	The quality by which we scrutinize our lives has direct bearing on the product which we live, and upon the changes which we hope to bring about through those lives.

For women, [and men] then, poetry is not a luxury.  It is a vital necessity of our existence.  It forms the quality of the light within which we predicate our hopes and dreams toward survival and change, first made into language, then into idea, then into more tangible action.  Poetry is the way we help give name to the nameless so it can be thought.

—AUDRE LORDE

“POEMS ARE NOT LUXURIES”



	Preparation
	· Ask students to bring quotes, images, and/or photographs to decorate their writer’s notebooks. 
· Copy the quotes for distribution. 
· Copy poem(s) that offer advice to a young poet. 
Resources: “Do You Have Any Advice for Those of Us Just Starting Out?” by Ron Koertge

	Teaching

Point
	Poets explore their world living wide-awake. They become pursue and explore ideas, feelings or attitudes by generating several poems from various angles on the subject that intrigues them. 
Living wide-awake as a writer means watching, listening, paying attention to the world, especially to the small things. If something catches your eye. Trust that it matters in some way. Then write to find out more about it. That thing that got you started might take you to a new idea, feeling, or attitude. You are writing to uncover, to name the small and ordinary things that matter to us.
Today you will start your writing life by decorating your notebook and writing to explore ideas, feelings and attitudes that you notice in the world. You will do two writes. Please share with two different people. 

	Independent Practice 


	Mini-Task: Read the poems and quotes, and write a page about your hopes, dreams, and the changes you are facing or will face this year. When you are finished writing. Reread and highlight or underline one word or phrase that seems to name what seems most important about what you wrote.  If you have difficulty writing to the bottom of the page, use any of the following questions to keep you going: 

· What small thing keeps catching your eye? 

· What chore or daily activity do you secretly enjoy? 

· What challenges do you face? 

· What obstacles keep you from writing? 

· What is bothering you? 

· What do you love? 

· What do you hate? 

· What are you good at? 

· What is your favorite thing to eat, wear, or do? 

Intervening to Differentiate Instruction: Move about the room listening and talking to students in a conversational way to encourage them to build a relationship with you as a friendly listener interested in their lives and their writing.

	Share 
	Turn-and-Read: Read part or all of your writing to your partner. 

Partners will select a sentence, phrase or word that interests them. 

	Independent Practice


	Mini-Task: Write the sentence, phrase, or word your partner selected for you at the top of a clean page. Write again to the bottom. If you have trouble getting to the bottom use one of the following phrases to get started again: 

· I didn’t realize 

· However, now I understand 

· So another way to look at it

· It isn’t as simple as it seems

· Let me explain

· So maybe I’m wrong

Intervening to Differentiate Instruction: Move about the room listening and talking to students in a conversational way to encourage them to build a relationship with you as a friendly listener interested in their lives and their writing. 

	Share
	Preparation Task: Reread your pages of exploring. Which write did you enjoy the most? 
Turn-and-Talk: Select one of the following questions and talk to your partner about your writing. 

· How was it to write without a plan? 

· What happened to you as you started to explore a simple thing and kept writing to find something that might keep you writing to the bottom of the page? 

· When did your title emerge in your writing? Why does it matter to you?  



	FOUND POEM INVITATION
	Write a Found Poem to bring to class tomorrow.  Reread your notebook entries and write a 10-15 line poem by simply pulling sentences, phrases, and/or words from one or both entries.  Title it. 


Questions to Keep You Going

	· What small thing keeps catching your eye? 

· What chore or daily activity do you secretly enjoy? 
	· What challenges do you face? 

· What obstacles keep you from writing? 

· What is bothering you? 


	· What do you love?

· What do you hate?

· What are you good at? 

· What is your favorite thing to eat, wear, or do? 


Phrases to Keep You Going

.

	· I didn’t realize 

· However, now I understand 

· So another way to look at it


	· It isn’t as simple as it seems

· Let me explain

· So maybe I’m wrong


	Session 2
Ten Observations a Day 

	…To be writers, we have to be able to sit at the window and unbecome ourselves. As we stare at the pigeons we must become them…. We must become what we see.  Georgia Heard 



	Preparation
	· Copy and cut Inspirational Quotes to be taped into their writer’s notebooks

 

	Teaching Point


	Writers live a bit of every day trying to be a writer. This means writing every day. This means watching the world every day. It means to wonder about what we notice and then writing about it.  

Teacher Model and Think-aloud: Share five observations you made yesterday. Read the brief descriptions of what you saw or heard. Read the thoughts initiated by the observation. 

	Active 

Engagement 
	Preparation to Talk: Which observation did you feel connected to? In what way does it connect to you? What did you observe today on the way to school? 

Turn-and-Talk: Share the observation you felt connected to and in what way you felt connected. 

Listen to each other and then share the observation you made on the way to school. 

	Independent Practice


	Mini-Task: Look around the room or out the window or into your memory. Write for 7-minutes on a single observation. Then start a new page and write 7-minutes on a second observation (in the room or from your memory). 
· Include a detailed description of what you saw, heard, or smelled. 

· Then allow yourself to stray and write down the thoughts that come to mind as you continue observing (or remembering the observation). 

· You are not a participant in this observation, but somehow watching it seems fascinating and you are wondering now about what you see, hear and/or smell. 

	Share
	Turn-and-Read: Read one of your observations & thoughts to a partner. Listeners will notice a detail that seems interesting and repeat back the phrase or sentence that describes the observation. 

	FIVE-TO-TEN OBSERVATION INVITATION
	Capture 5-10 (7-minute) observations. Go to a park, the mall, the corner of your neighborhood. Pay attention on the bus or in your car as you go home from school or work. Collect observations and write a description and thoughts initiated by the observation. 
Turn one observation into a 5-10 line poem. Or turn three observations into a 3-stanza poem. 


	Session 3
Building a Writing Community



	

	Preparation
	· Copy and cut Inspirational Quotes to be taped into their writer’s notebooks

 

	Teaching Point


	Writers in a community use non-judgmental response so all writers feel free to take risks and feel comfortable exposing stories that matter and parts of themselves to their classmates.  

Preparation: Form small groups (3 or 4 students) who will take turns reading and responding to notebook entries. Listeners will tell the writer what they found most memorable about their entries and make non-judgmental statements using the following sentence starters: 

· I noticed…
· The line that sticks out for me is…
· The part I remember best is…
· I felt…when this happened in the story…
· I wish I knew more about…
· I wonder…
· This part in the story reminded me of…
The writer will take notes on the nonjudgmental feedback in their notebooks.

	Independent Practice


	Mini-Task: Form response groups and take turns reading one of the drafts you are most interested in sharing. Select a timer who will start and stop each writer. Each writer gets 5-8 minutes. 

	Exit Slip
	Task: Select two of the following questions. Write a metacognitive log entry in your writer’s notebook.
1. How did it feel for a group of readers to respond to your writing? 

2. What intentional decisions did the response group notice in your writing? 

3. What did the response group notice that helped you see in your writing in a new way? 

4. What did you learn from responding to the writing of your classmates? 

	ADVICE POEM INVITATION
	Write a poem giving advice to someone who is just learning something. It can be to a writer, football player, skateboarder, driver. You pick the thing that has to be learned. Write as if you are the expert and give both big advice that seems logical and small advice that might not seem important to someone who isn’t as skilled as you.  Write 15-25 lines. 



Nonjudgmental Response Sentence Starters
· I noticed…
· The line that sticks out for me is…
· The part I remember best is…
· I felt…when this happened in the story…
· I wish I knew more about…
· I wonder…
READING IMMERSION AND COLLECTING ENTRIES
Reviewer/Piloter Notes: 

In this unit, students will write 3 poems after studying how poets use a repertoire of technical and structural decisions to write. The combination of decisions a poet uses actually creates his/her style. In a similar way, students will be making decisions as they write to combine technical and structural decisions.

We cannot put the poems that follow into this unit; however, so a reviewer can understand the intention of this lesson, I have included 3 poets that had a huge impact on contemporary poets and poetry.  A teacher could choose another poet or set of poets.  This list of male and female contemporary poets could be used by both teachers and students as they identified a mentor. This is the short list of contemporary poets that are alive and writing. 

	Female Contemporary Poets
	Male Contemporary Poets

	Mary Oliver, Sharon Olds, Rita Dove, Maya Angelou, Louise Glück, Marie Howe, Tess Gallagher, Naomi Shihab-Nye, Nicki Giovanni, Heather McHugh, Joy Harjo, Alice Fulton (difficult), Claudia Emerson
	Stephen Dunn, Billy Collins, Ted Kooser, William Stafford (dead but very influential), Mark Strand, Stephen Dobyns, Robert Haas, Garrett Hongo, Yusef Komunyakaa, Li-Young Lee, Robert Pinsky, Galway Kinnel


The intent of this unit is for students to understand the range of styles (poems) that can be created if they understand just a few decisions that they learned in the Grade 10 Launching Unit combined with other lessons they may have encountered in English. 
Session 4 introduces them to the idea of style and reminds them of the decisions poets make. These three poets use the same decisions: diction [connotation and denotation], line breaks and white space, repetition, figurative language, allusions [literary, historical, or mythological], punctuation, capitalization, etc. However, they use them in slightly different ways to create their poems. They even use the same techniques differently in a series of 3 poems. No two-poems or two-poets are alike even though the decisions [technical and structural] may be similar. 

Session 5 asks students to find a contemporary poet they wish to mentor. They will do a similar task. 

1. Find a poet I admire. 

2. Identify the technical and structural decisions that represent the style of this poet. 

3. Research the poet to find a statement of how or why they write. 

4. Compile a list of decisions the poet uses. 

	Session 4
Creating a Repertoire of Technical/Stylistic Decisions



	No ideas but in things. Center on the everyday circumstances of life and the lives of common people.           

                                                                                   William Carlos Williams 

No great poet is afraid of being himself. Tell stories that reflect the actual culture, include their suffering, love of music, laughter, and language itself.

                                                                                  Langston Hughes 

Write inside out. Experiment radically with form, punctuation, spelling and syntax; abandon traditional techniques and structures; create a new means of poetic expression.

                                                                                   e.e. cummings


	Preparation
	· Copy the quotes from 3 poets that express what way of seeing the world or understanding how to write defined their style. 

· Write a poem using at least two techniques from your list of techniques your poet uses. These techniques will define his style. Create an overhead or other visual of this poem. 

· Decisions used by all 3 poets: diction [connotation and denotation], line breaks and white space, repetition, figurative language, allusions [literary, historical, or mythological], punctuation, capitalization. 
Resources: Select 3 poems by William Carlos Williams, Langston Hughes, and e.e. cummings or select another poet that you admire who also has named the way he writes or provides advice on writing to young poets.  

	Teaching

Point

	Poets study the decisions of other poets in order to develop a personal way of writing about the world. This stylistic approach comes from years of study and experimentation with these decisions. Look closely at several poets to examine their beliefs about writing and the poems that emerged from those beliefs.  In doing this work, you will begin to compile a list of decisions to consider using in your own work as you experiment and generate new poems. 

Teacher Model and Think-aloud: Share your list of technical/stylistic decisions you have noticed in the work of your mentor poet. Tell students what decisions you decided to use in the poem you are about to share with them. Read the poem and explain how you used the two decisions and what you were hoping a reader would be able to understand or feel because you used those two decisions. 

	Active Engagement
	Turn-Read-and-Talk: Take turns reading and studying two poems by your mentor poet. Begin a list of technical decisions. Select one that you really admire. What does this technique do to help you understand the poem? 
Report Out: Create a chart of the techniques students are finding in the poetry of their mentor poets. 

	Independent Practice 
	Mini-Task: Select one poem that has two or more technical decisions that you admire and would like to try. Hand-write and annotate the poem. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task. 

	Share
	Report-Out: Make a cumulative list of the devices that poets used. This list will remind students of the range of decisions poets make and 

	MENTOR INVITATION 
	Write a poem under the influence of the poem and poet you studied today. Use the same techniques in your poem. Use a different subject and make your poem shorter or longer. 


Three Poets That Changed the World of Poetry

Willian Carlos Williams

Said…No ideas but in things. Center on the everyday circumstances of life and the lives of common people.
Spring and All 

By the road to the contagious hospital
under the surge of the blue
mottled clouds driven from the
northeast-a cold wind.  Beyond, the
waste of broad, muddy fields
brown with dried weeds, standing and fallen


patches of standing water
the scattering of tall trees


All along the road the reddish
purplish, forked, upstanding, twiggy
stuff of bushes and small trees
with dead, brown leaves under them
leafless vines-


Lifeless in appearance, sluggish
dazed spring approaches-


They enter the new world naked,
cold, uncertain of all
save that they enter.  All about them
the cold, familiar wind-


Now the grass, tomorrow
the stiff curl of wildcarrot leaf
One by one objects are defined-
It quickens:  clarity, outline of leaf


But now the stark dignity of
entrance-Still, the profound change
has come upon them: rooted, they
grip down and begin to awaken


Langston Hughes

Said… No great poet is afraid of being himself. Tell stories that reflect the actual culture, include their suffering, love of music, laughter, and language itself.
Theme for English B

The instructor said,


    Go home and write
    a page tonight.
    And let that page come out of you--
    Then, it will be true.

I wonder if it's that simple?
I am twenty-two, colored, born in Winston-Salem.
I went to school there, then Durham, then here
to this college on the hill above Harlem.
I am the only colored student in my class.
The steps from the hill lead down into Harlem,
through a park, then I cross St. Nicholas,
Eighth Avenue, Seventh, and I come to the Y,
the Harlem Branch Y, where I take the elevator
up to my room, sit down, and write this page:


It's not easy to know what is true for you or me 
at twenty-two, my age. But I guess I'm what 
I feel and see and hear, Harlem, I hear you:
hear you, hear me--we two--you, me, talk on this page.
(I hear New York, too.) Me--who?
Well, I like to eat, sleep, drink, and be in love.
I like to work, read, learn, and understand life.
I like a pipe for a Christmas present,
or records--Bessie, bop, or Bach.
I guess being colored doesn't make me not like
the same things other folks like who are other races.
So will my page be colored that I write?


Being me, it will not be white. 
But it will be
a part of you, instructor. 
You are white-- 
yet a part of me, as I am a part of you. 
That's American.
Sometimes perhaps you don't want to be a part of me. 
Nor do I often want to be a part of you.
But we are, that's true! 
As I learn from you, 
I guess you learn from me-- 
although you're older--and white-- 
and somewhat more free.
This is my page for English B. 
e.e. cummings
Said…Write inside out. Experiment radically with form, punctuation, spelling and syntax; abandon traditional techniques and structures; create a new means of poetic expression.
in Just—

in Just—

spring          when the world is mud-

luscious the little 

lame balloonman 

whistles          far          and wee 

and eddieandbill come 

running from marbles and 

piracies and it’s 

spring 

when the world is puddle-wonderful 

the queer 

old balloonman whistles 

far          and          wee

and bettyandisabel come dancing 

from hop-scotch and jump-rope and 

it’s 

spring 

and 

        the 

               goatfooted 

balloonMan          whistles 

far 

and 

wee

Three Poems by William Carlos Williams

To a Poor Old Woman 

munching a plum on 
the street a paper bag
of them in her hand


They taste good to her
They taste good 
to her. They taste
good to her


You can see it by
the way she gives herself
to the one half
sucked out in her hand


Comforted
a solace of ripe plums
seeming to fill the air
They taste good to her




The Red Wheelbarrow
so much depends
upon


a red wheel
barrow


glazed with rain
water


beside the white
chickens.




Landscape with the Fall of Icarus 
According to Brueghel
when Icarus fell
it was spring

a farmer was ploughing
his field
the whole pageantry

of the year was
awake tingling
near

of the year was
awake tingling
near

the edge of the sea
concerned 
with itself

sweating in the sun
that melted
the wings' wax

unsignificantly
off the coast
there was

a splash quite unnoticed
this was
Icarus drowning

Three Poems by Langston Hughes
Subway Rush Hour   
Mingled 

breath and smell 

so close 

mingled 

black and white 

so near 

no room for fear.

I, Too, Sing America


I, too, sing America.

I am the darker brother.
They send me to eat in the kitchen
When company comes,
But I laugh,
And eat well,
And grow strong.


Tomorrow,
I'll be at the table
When company comes.
Nobody'll dare
Say to me,
"Eat in the kitchen,"
Then.


Besides, 
They'll see how beautiful I am
And be ashamed--


I, too, am America.


Dreams

Hold fast to dreams 
For if dreams die
Life is a broken-winged bird
That cannot fly.


Hold fast to dreams
For when dreams go
Life is a barren field
Frozen with snow.

Three Poems by e. e. cummings

	r-p-o-p-h-e-s-s-a-g-r 

	
                             r-p-o-p-h-e-s-s-a-g-r
                      who
  a)s w(e loo)k
  upnowgath
                  PPEGORHRASS
                                        eringint(o-
  aThe):l
             eA
                 !p:
S                                                         a
                          (r
  rIvInG                         .gRrEaPsPhOs)
                                                         to
  rea(be)rran(com)gi(e)ngly
  ,grasshopper;




i carry your heart with me (i carry it in

my heart) i am never without it (anywhere

i go you go, my dear; and whatever is done

by only me is your doing, my darling)

                                                        i fear

no fate (for you are my fate, my sweet) i want

no world (for beautiful you are my world, my true)

and you are whatever a moon has always meant

and whatever a sun will always sing is you

here is the deepest secret nobody knows

(here is the root of the root and the bud of the bud

and the sky of the sky of a tree called life; which grows

higher than soul can hope or mind can hide)

and this is the wonder that's keeping the stars apart

i carry your heart (i carry it in my heart)
"next to of course god america i 
love you land of the pilgrims’ and so forth oh 
say can you see by the dawn’s early my 
country 'tis of centuries come and go 
and are no more what of it we should worry 
in every language even deafanddumb 
thy sons acclaim your glorious name by gorry 
by jingo by gee by gosh by gum 
why talk of beauty what could be more beaut- 
iful than these heroic happy dead 
who rushed like lions to the roaring slaughter 
they did not stop to think they died instead 
then shall the voice of liberty be mute?" 

He spoke.  And drank rapidly a glass of water.

	Session 5
Find a Poet to Mentor 



	It is hard for me to separate my development as a reader of poems from my career as a poet. If my readings have any sensitivity, it is because I have paid close attention to how my own poems worked, and to which ways and to what extent I might improve them.                                                                                      Mark Strand     On Becoming a Poet


	Preparation
	· Copy 3 poems written by a favorite contemporary poet. Select poems that you wish you had written. Select two or three decisions the poet uses that you want to learn how to use in your writing. 
· Create an overhead or other visual of a single (annotated) mentor poem. Annotate the two or three decisions used by the poet. 

· Create an overhead or visual of a second poem from the mentor poet. 

· Copy the Purposes for Poetry Chart

· Copy the inspirational quote for student notebooks. 

	Teaching

Point
	Poets read a range of poetry to study it and find a poet they admire and wish to study more deeply. They study the basic repertoire of technical and structural decisions used by all poets in a variety of stylistic ways. Through this study and experimentation with this repertoire, they make decisions to craft their own poetry and create their own style of writing. 
Teacher Model and Think-aloud: Read and think-aloud what this poet does that you love. Name the technical and/or structural decisions. Explain why you think they are effective.
State what you think the poet’s purpose was. Refer to the list of purposes. 

	Active 

Engagement 
	Preparation Task: Read the second mentor poem and notice if the poet uses the same decisions in this poem as well. What does the poet do that is different? What do you like about this poet or this poem? 

Turn-and-Talk: Share your observations of the mentor poem. Explain what you think the poet was trying to help a reader understand when she/he use the technique or structure. 

Report-Out: Identify 2 or 3 things students noticed and admired. Ask students to explain their reasons for admiring the work. What is the effect on them as a reader? 

	Independent Practice


	Mini-Task: Read 3 poems of 4-6 poets.  Keep a list of the poems that you read by each poet. Decide which poet you like the best. Then select a single poem from that poet. 
· Make a list of 3-5 techniques or structures that you admire. 
· Determine the purpose for the poem using the list of purposes on the chart. 

· Write a paragraph explaining how the poet’s technical and structural decisions accomplish what he said about writing poetry. 

	Share
	Preparation Task: Reread your favorite poem to prepare for reading it aloud to your group. 

Small Group Read Around: Take turns reading the favorite poem aloud. 

	MENTOR POET 
LIBRARY OR BOOK STORE JOURNEY
	Go to the book store or a library to find a collection of poems by a poet you admire. Purchase the collection or check the book out of the library.  You will use this book for the rest of the unit as you study the decisions of this single poet and write your own poems.  


Purposes for Poems
· Express personal reaction 

· Illustrate an idea 

· Reflect on and change a past way of seeing or understanding 
· Argue a way of seeing or understanding 
· Offer advice
	Session 6
Experimenting with Structure 



	Preparation
	· Select two short poems as models for teaching the concept of a generated structure. Possible short poems are “This is Just to Say” by William Carlos Williams, “Those Winter Sundays” by Robert Hayden, “Elisabeth” by Donald Graves, or any poem you have previously read and studied. 
· Ask students to bring a drafted poem to class, either in their notebook or in their project folders. 

· Select a poem that you have drafted to use as a model for this structure experiment. Revise the poem using the generated structure students may also try. 

· Create a chart of both poems: one complete for the teaching point and modeling; one ready for students to collaborate and create a generated structure during active engagement. 

	Teaching

Point
9.1
	Poets study the structures and shifts other poets use to craft a poem. They experiment with these structures as they draft and redraft to explore an emerging poem. By studying the “chunks” of the poems, the order and shifts become more visible. Structuring order and shifts are an important part of helping a reader construct the poem’s meaning and feel connected to the idea or feelings expressed in the poem. 

Teacher Model and Think-aloud: Read alone then together the poem. Think-aloud how you notice the “chunks” of meaning in a poem. Explain there is not “right” answer for these “chunks” because you can call the same chunk in two different ways. One person might say image and another might call that same thing observation. The goal is to notice a “chunk” and give it a name. Notice and name 2-3 chunks in the poem. Annotate the chart. 

Brief Turn-and-Talk: What would you call the final 2 chunks in the poem? Listen to pairs and report out the answers. Finish annotating the chart. 

Teacher Model and Think-aloud: Notice the lines/chunks that create a shift in the poem. It might be a change of setting or time, or the focus on a character, idea, or feeling. Explain how the poem’s chunks add up to explain how you understand the poem’s meaning and how the shift impacts your understanding of the meaning. 


	Active Engagement
	Turn-Read-and-Talk: Read the second poem. Identify the “chunks.” Agree on a name. Identify what seems like an important shift in the poem. Decide what the poem means, how the structure (chunks) helps you understand that meaning and how the shift impacts your understanding of the meaning. 
Report Out: Chart the labels students created. Discuss the ones that might be different. Agree on one label/name. Identify the shift and the poem’s meaning. 

	Teaching Point 

9.2


	Early notebook entry-drafts can be redrafted by revising the structure.  Poets play with the structures of their poems to explore various ways the poem could be imagine or to find another poem in this first draft that seems intriguing but offers other opportunities. 

Teacher Model and Think-aloud: Show students a poem draft you did prior to studying the structures of a poem and the poem draft that emerged by trying a generated structure experiment.  Explain the experiment you tried. [Using the generated structure you discovered in the model poem and rewriting your poem with that structure. Explain that you stayed committed to the structure to see what would happen. Also note that you put “After Robert Hayden under you title, so that you gave credit to his work.]

	Independent Practice 
	Mini-Task: Select one of the generated structures studied today. Revise a previously drafted poem using this new structure. Give credit to the poet you studied by writing “After…..and poet’s name” under the title of your poem. Commit to staying true to the structure for this single revision experiment.  
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task. 

	Share
	Small Group Read-Around: Read your favorite entry. State why you are connected to this entry. 

	Exit Slip 
	What happened to your original idea as you tried this new structure? How might you use this technique with other first drafts of revision drafts? 

 

	MENTOR INVITATION 


	Invent a Generated Structure 

Reread the poems you have studied. Make a list of possible “chunks” you might use. Create an order/structure. Rewrite a draft already in your notebook using this new structure. 




These poems by Hayden, Graves, and Oliver are models of studying the structure of poets. They cannot be used in the unit itself. We need to find open-source poems. Possibly the poets we find for Session 4 can be used here for the structure lesson. 
	Chunks
	THOSE WINTER SUNDAYS             

Robert Hayden
Sundays too my father got up early 
and put his clothes on in the blueblack cold, 
then with cracked hands that ached from labor 
in the weekday weather made banked fires blaze.
No one ever thanked him. 

I'd wake and hear the cold splintering, breaking. 
When the rooms were warm, he'd call, 
and slowly I would rise and dress, 
fearing the chronic angers of that house, 

Speaking indifferently to him, 
who had driven out the cold 
and polished my good shoes as well.
What did I know, what did I know 
of love's austere and lonely offices?

                 

	Small Moment 
Sensory detail & action (person 1)
Comment
Small Moment 
Sensory detail & action (person 2)
Comment 

Question
	


	Chunks

Observation

Dialogue

Dialogue 
	ELISABETH            

 Donald Graves
A clump of boys 

from fourth grade 

stand on the playground 

not speaking about 

much of anything at all 

until talk of love and girls 

sneaks in from the edges 

of somewhere. 

“I love Elisabeth Lindberg,” 

I say quickly, thinking 

my early statement might 

get me first dibs. 

“So do I,” says Jimmy. 

“Me too,” interrupts Robert. 

“I’ve loved her ever since 

first grade,” argues Nicky. 

“No, no,” she knows I love her

shouts Paul, “I told her.” 

“You did!” we chorus. 

“What did she say?” 

“Nothing.” 




	Chunks

Observation


Comment 

Direct Address 


	MILKWEED                                     Mary Oliver
The milkweed now with their many pods are standing 

like a country of dry women.

The wind lifts their flat leaves and drops them. 

This is not kind but they retain a certain crisp glamour;

moreover, it’s easy to believe 

each one was once young and delicate, also 

frightened; also capable 

of a certain amount of rough joy. 

I wish you would walk with me out into the world. 

I wish you could see what has to happen, how 

each one crackles like a blessing 

over its thin children as they rush away.

                                                                 


	Session 7
Finding Poems in the Writer’s Notebook 



	Preparation
	· Reread your writer’s notebook and bookmark poems that stand out for any of the following reasons: 1) the subject/topic/content matters to you; 2) the draft seems like a gift-poem—it has a sense of wholeness and you really like it; 3) the draft has opportunities and you know that if you played with it, the revision would help the poem be clearer or more powerful; 4) any other reason you are attracted to a poem and would like to revise it for publication. 

· Reread your writer’s notebook and notice the themes or topics that you write about. Are your poems connected? If you create a series of 3 poems, would you connect them by theme? By structure? By topic?  By similar poetry decisions? Or would you choose 3 poems that are very different and will show a reader that you like to experiment with a range of topics, structures, themes, and poetry decisions? 

· Cut up bookmarks from 2-3 colors of paper. Make these slips of paper large enough so a student can write a note about why the poem stands out for them. 

· Create a Project Kick-off: Connections to Entries chart. 

	Teaching

Point
	The poet’s notebook becomes a rich resource. Rereading it allows a poet to discover the topics, themes, structures and techniques they tried and tend to return to again and again. This rereading work is the first step in planning a project and finding the poems that are ready for revision and the publication process. 
Teacher Model and Think-aloud: Take students on a tour of your notebook. The tour is a model of the thinking and bookmarking work they will do as they reread and study their own writing. The research will enable student to complete the Formative Assessment Task. Notice the ways you are connected to your entries: topic, theme, structure, line, and/or poetry decisions/techniques. 

	Active Engagement
	Preparation Task: Reread your Writer’s Notebook. Stop when you arrive at a freewrite, experiment, or poem draft that you are interested in revising and publishing. Write yourself a note explaining why you want to rethink and revise this entry. Notice the ways you are connected to your entries: topic, theme, structure, line breaks or shape, poetry decisions/techniques.
Turn-Read-and-Talk: Read the entry and explain why you are interested in it and how you might consider rethinking and revising it. 

Report Out: Chart the connections students are making to the entries.

	Independent Practice 
	Mini-Task: Reread and bookmark your notebook identifying entries you would like to revise toward publication. Also notice and write a note to yourself on your bookmark stating 

1. The connection 

2. Why you are selecting this entry

3. (If possible) how you plan to revise the poem

Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task. 

	Share
	Small Group Read-Around: Read your favorite entry. State why you are connected to this entry. 

	MENTOR

INVITATION 


	Find a New Mentor Poet and Poem 

Talk to a classmate and find a new mentor poem. Study this new poet and new poems. Select one poem that you admire. Look at it on several levels: the topic, theme, structure, and poetry decisions. Write a note to yourself stating why you like this poem and want to study it a little bit more so you can use similar decisions in your revision work. 


	Formative Assessment Task 

	REFLECTING on THE WRITER’S NOTEBOOK: STUDYAND EXPERIMENTATION WITH THE DECISIONS OF MENTOR POETS

What technical, structural, or stylistic decisions do you find most effective for generating a poem? How does the combination of several decisions impact or influence the meaning of your poems? Select a mentor poet and poem and a single draft from your writer’s notebook that best demonstrates the influence of the poets you are studying on the decisions you have chosen to generate new poems and the impact of that experimentation on the meanings you are consciously crafting or discovering as you write. Explain how using these technical, structural or stylistic decisions have changed the way you think about writing/poetry or think about yourself as a writer/poet.  




	Session 8
Getting Feedback through Reader Response Groups 



	Preparation
	· Form writer response groups of 4-5 students. 

· Students make copies of the poem they are planning to publish. 
· Review response group protocols prior to meeting. 

	Teaching

Point
	Poets engage in writer response groups to be a critical friend and early reader to other poets in the writing community and gain insight into their own writing through the response of their peers.
 

	Independent Practice 
	Mini-Task: Participate in a response group sharing and gathering feedback on a single poem draft and providing response to other poets in the group. Come prepared to do the following: 

1. Make copies of the poem you want to gather feedback on so each member has a copy to read and write comments on. 

2. Pass copies immediately, so all group members have a copy of all group members before starting. 

3. Identify a time keeper.  Every writer gets an equal amount of time for response (8 minutes). 

4. Identify a first writer/reader. 

5. First writer/reader reads entry (1 minute) and remains silent during response acting like an eavesdropper. Reader takes notes. 

6. Response group members engage in conversation about the poem using the response group stems learned in Session 2. Group members do not talk to or ask question of the writer/reader. Members point out lines and details, name the devices, and explain how they understand the poem. They agree and disagree trying to make sense of the poem. They spend more time noticing and explaining (4 minutes); they spend less time stating confusions, imagining and wondering about changes (3 minutes). 

7. Writer/Reader closes the time by saying thank you. The writer/reader does not explain the poem or ask questions. Students may ask questions or have additional conversation about their writing after the group finishes all writers. 
Intervening to Differentiate Instruction 

· Visit each group working as an response group member modeling ways of talking and responding in a conversation with other response group members. 

· Keep notes on habits and behaviors of effective response as well as ways group members could develop more effective response methods. 



	Exit Slip
	Reflection-Task: What did you learn about your poem or the decisions you used to create it as you listened to your response group and took notes? What is one-strength in your writing? What changes might you make? 


	Session 9
Making Revision Plans Based on Response Groups 



	Preparation
	·  Create a revision plan for a poem that you have written. Write a revision of the poem using the plan. Annotate the revision by underlining, highlighting, and labeling the changes. 

· Make a Revision Decision Chart

	Teaching

Point
	Poets create a revision plan using a repertoire of decisions generated from their mentor poet study. 
Teacher Model and Think-aloud: Read and show students your original poem-draft. Gather feedback via student response in a previous mini-lesson or by participating in a response group with colleagues. From this response, write a revision plan addressing some, not all, of the notes you gathered from peer response. 

1. Point to common revision decision commitments. Explain that poets generally select 2-3 revision decisions and commit to trying them. Remind students that a revision that doesn’t work can always be changed back. 
2. Share the revision plan. 
3. Read, show and think-aloud the annotated revised draft. 


	Active Engagement
	Preparation Task: Reread your response group notes. Write a revision plan based on some, not all, of your notes. 
Turn-Read-and-Talk: Read the poem draft and revision plan to a partner. Take turns commenting on or changing the revision plans. 
Report Out: Share two revision plans.  Poll the class by raising hands to determine the most common types of revisions. 

	Independent Practice 
	Mini-Task: Apply the revision commitments you have made in your plan to the poem-draft. Annotate your revised draft by underlining, highlighting, and labeling the revisions. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work.

· Provide suggestions for a single revision commitment.  



	Share
	Turn-Read-and-Talk: With the same partner from Active Engagement, take turns reading your revised poems. Listeners will point out an effective revision and explain how it impacted their understanding of the poem. 

	Exit Slip
	How did making revision commitments impact your revision work? How effective was your plan? Point out one effective revision commitment. What made it effective? Are there additional changes you would make now? 




COMMON REVISION DECISIONS

	CUT


	ADD

	1.  25 words.

· a, the, an, and

· general words

· unimportant details

· unimportant repetition

2. Lines that tell. 


	1. Add specifics 

· nouns and verbs

· repetition to create emphasis 

2. Replace them with specific sensory detail, image, metaphor or simile.


	CHANGE



	3. Order of stanzas 

4. Line breaks to create 

· emphasis (with last word on the line)

· litany (with first word on the line or stanza) 

· slower or faster pace

· surprises by breaking phrases



	Session 10
Editing to a Publication Standard 

	Preparation
	· Prepare two versions of your final draft from Session 11 to demonstrate the ways poets use punctuation and capitalization that is different from prose writers. These changes are really decisions based on format and pacing of the poem.  (Example: The first word on a line is always capitalized or only at the beginning of a sentence.)

· Provide a formatting and publishing standard chart or handout that defines the format and the expectations for acceptance in various publications students will be submitting their work to. 

	Teaching

Point
	Poets edit to impact the pace of the poem and ease for a reader to understand the poem’s intentions. 

List of decision for pacing below. 

Teacher Model and Think-aloud: Read aloud the two versions of the poem. Discuss how the punctuation affects the speed and emphasis of words and lines. Remind students that correct spelling is always required (however, white space decisions can alter spelling, but for a very specific reason—example e.e. Cummings). 

                                  

	Active Engagement
	Turn-and-Talk: What decision about punctuation, capitalization and white space will you be making that will affect your editing work? 
Report Out:  Poll students to determine what decisions they are making that will impact editing. 

	Independent Practice 
	Mini-Task: Edit and format the poem in preparation for submitting it for publication. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are editing their work.



	NEXT-STEPS


	As students finish this work, suggest they create a response group and move on to the second and eventually third poem using the same revision and editing process they just completed. 




SPEED OR SLOW THE PACE OF THE POEM 

· Slow down the pace—These decisions encourage the reader to read slower

· Complete sentences on a line with a period. 

· Stanza breaks slow the poem. Add a period or question mark at the end of the stanza and you get a long pause that stops the reader before he/she moves on to the next stanza.

· Punctuation marks at the end of the line create a pause and slow or stop the reader. 

· Slow: comma

· Stop: period, semi-colon, colon, question mark 

· NOTE: Poets never use exclamation points except in children’s poetry. The words should create the emotional reaction that an exclamation point adds. 

· Speed up the pace—these decisions encourage the reader to read faster

· Break the phrase and force the reader to move quickly to the next line

· Use no punctuation 

· Use no capitalization 

· Use only one stanza

	Unit Performance Task
	

	CREATING A POEM SERIES: WRITING FOR PUBLICATION

What poet serves as a mentor to you as you study and play with your own technical, structural, and stylistic decisions to generate new poems? After reading the poems and experimenting with the technical, structural and stylistic decisions of poets, write a series of poems that express feelings, ideas, or attitudes toward the world today. Revise and edit early poems to meet a publishing standard. Write a reflection that examines the ways your writing has been impacted by studying mentor poets and writing a series of poems for publication. Submit poems for publication. 
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