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Lesson Series 
ELA Tenth Grade
Launching the Reader’s/Writer’s Notebook: Poetry
	Module Title:  Launching the Reader’s/Writer’s Notebook: Poetry 



	Module Description (overview): 

This module establishes a writer’s notebook; a writing community and classroom routines that allow students to write generate and explore the habits, strategies, attitudes and techniques used by poets. They will ultimately plan, draft, revise, and edit a series of poems preparing for publication for an audience beyond the classroom. They will develop and use a writer’s notebook to collect entries, using exercises and strategies recommend by poets. Students will read and research the universal and unique techniques to shape and revise their poems. Additionally, they will collaborate with classmates engaging in critical listening and writer response, and celebrate taking a series of poems through the writing process. 


	Unit Performance Task
	

	CREATING A COLLECTION OF POEMS: WRITING FOR PUBLICATION

How does a poet define a writing life? How does creating a writing life also create poems? After reading the poems and experimenting with the habits, strategies and attitudes of poets, write a series of poems that demonstrates use of the universal and unique techniques used by poets as they write for publication. Revise and edit early poems to meet a publishing standard. Write a reflection that examines the ways your writing has been impacted by experimenting and developing poems for publication. Submit poems for publication. 



	Formative Assessment Task 
	

	GENERATING AND READING RESPONSE IN THE WRITER’S NOTEBOOK

What habits, strategies, and attitudes are essential to see oneself as a writer? After trying-on the habits of poets, reread your writer’s notebook and identify two habits, strategies, and/or attitudes that influenced and increased your engagement with living like a poet.  Select a single entry that best demonstrates your choices. Explain how using these habits, strategies, and/or attitudes enabled or changed the way you think about writing or think about yourself as a writer.  




Standards
Common Core Standards: Narrative:  The following College and Career Readiness (CCR) anchor standards apply to reading and writing in narrative template tasks.  Refer to the 6-12 standards for grade-appropriate specifics that fit each task and module being developed.  The standards numbers and general content remain the same across all grades, but details vary.
	Number
	 CCR Anchor Standards for Reading  

	1
	Read closely to determine what the text says explicitly and to make logical inferences from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the text.

	4
	Interpret words and phrases as they are used in a text, including determining technical, connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone.

	5
	Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the text (e.g. section, chapter, scene or stanza) relate to each other and the whole. 

	
	CCR Anchor Standards for Writing Narrative 

	4
	Produce clear and coherent writing in which the development, organization, and style are appropriate to task, purpose, and audience. 

	5
	Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach.

	6
	Use technology, including the Internet, to produce and publish writing and to interact and collaborate with others.

	10
	Write routinely over extended time frames (time for research, reflection, and revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes, and audience.


Unit 1:  Launching the Reader’s/Writer’s Notebook: Poetry
Philosophy

In this unit, students are introduced to the concept of the reader’s/ writer’s notebook. They build a community of readers and writers as they read, discuss, write, respond to and share their work. They read contemporary poems and write their own poems.  Students experiment with the skills that real writers use to create engaging poems. Writing a poem a day in class with the invitation to write a similar poem at home constructs a disciplined writing life focused on generating a wide range of poems in the notebook before students turn to taking 1-2 poems through the publication process. 
Teaching Points

BECOMING A COMMUNITY OF POETS 

1. Poets engage in communities that encourage them to read and write examining the voices of other poets as well as developing their voice.  This community allows for risk-taking so a writer can explore and write about the important events and ideas in their lives. 

2. 2.1. Poets use strategies to get started. They generally use the strategy many times because it    
              promotes new thinking, observations, and memories with each use. 
2.2. Writers in a community use non-judgmental response so all writers feel free to take risks and feel comfortable exposing stories that matter and parts of themselves to their classmates.  

3. (Optional) Poets use memory to find stories that matter to them and communicate ideas and feelings to their reader. They explore their memories trying to remember the ordinary events, people, places, and things as well as the important events, people, places, and things in their past. They write about them to understand why they are interested in this. 
READING IMMERSION AND DRATING POEMS 

4. Poets read a range of poetry to study it and find poems they feel connected to and admire the ways poets structure poems. 

5. Poets fall in love with words. They can find poems by playing with and experimenting with the words they love. There are several ways to write Found Poems. 

6. Poets observe the world and write about the small daily events and the stories that suggest ideas and stories. Poets use detailed description and figurative language to capture their observations. Often poets discover that observations can turn into discoveries about how we see the world and how it works. 
7. The poet’s notebook becomes a rich resource. Rereading it allows a poet to discover the topics, themes, structures and techniques they tried and tend to return to again and again. This rereading work is the first step in planning a project and finding the poems that are ready for revision and the publication process. 
	Formative Assessment Task 

	REFLECTING ON A WRITERLY LIFE: ASSESSING HABITS, STRATEGIES AND ATTITUDES

What habits, strategies, and attitudes are essential to see oneself as a writer? After trying-on the habits of poets, reread your writer’s notebook and identify two habits, strategies, and/or attitudes that influenced and increased your engagement with living like a poet.  Select a single entry that best demonstrates your choices. Explain how using these habits, strategies, and/or attitudes enabled or changed the way you think about writing or think about yourself as a writer.  




REVISING AND EDITING A POETRY PROJECT 

8. The line is the most important unit of meaning in a poem. Poets revise line breaks to explore an emerging poem. Line breaks add emphasis to important words that impact the poem’s meaning. 
8.2 Poets use line breaks create a pattern. Then the break the pattern. They use this system to create surprise and emphasize key words and details. 
9. Poets engage in writer response groups to be a critical friend and early reader to other poets in the writing community and gain insight into their own writing through the response of their peers.
10. Poets create a revision plan using a repertoire of decisions [sensory details, image, metaphor, simile, diction, repetition, line breaks].
11. Poets edit using the universal and unique standards for punctuation and capitalization.
	Unit Performance Task
	

	CREATING A COLLECTION OF POEMS: WRITING FOR PUBLICATION

How does a poet define a writing life? How does creating a writing life also create poems? After reading the poems and experimenting with the habits, strategies and attitudes of poets, write a series of poems that demonstrates use of the universal and unique techniques used by poets as they write for publication. Revise and edit early poems to meet a publishing standard. L2. Write a reflection that examines the ways your writing has been impacted by experimenting and developing poems for publication. L3. Submit poems for publication. 



BECOMING A COMMUNITY OF POETS 
	Session 1

Introducing the Writer’s Notebook



	…Think for a moment about the occasions when you spoke well.  Seldom was it because you first got the beginning just right.  Usually it was a matter of halting or even garbled beginnings, but you kept going and your speech finally became coherent and powerful.  There is a lesson here for writing: trying to get the beginning just right is a formula for failure—and probably a secret tactic to make yourself give up writing.          Peter Elbow    Writing without Teachers
When we allow ourselves to become vulnerable, to take chances, and to risk our pride, that is when we find our own glory.                                                                                                                             Richard Corman



	Preparation
	· Ask students to bring a picture from their life. [Leave open or define a time or type of photograph.] Explain this photograph will be put in their writer’s notebook, so they might want to select a photo that they are willing to put in/on their notebook. Tell them to bring other photographs or pictures to decorate their writer’s notebook. 
· Ask students to bring an artifact. 
· Copy the quotes for distribution. 
· Create a chart of the Questions to Get Started and Keep Going. 
Resources: “Valentine for Ernst Mann” by Naomi Shihab Nye

	Teaching

Point
	Poets engage in communities that encourage them to read and write examining the voices of other poets as well as developing their voice.  This community allows for risk-taking so a writer can explore and write about the important events and ideas in their lives. 

Teacher Model and Think-aloud: Talk to students in a genuine way about your writing life and the importance of taking risks and developing a community that provides thoughtful and respectful response. Poets live wide-awake seeing and writing about their own truths or observations. Then use one of your artifacts and tell a brief story about the artifact. Answer some but not all of the following questions to help you get started: 

How did you get the artifact? What was the occasion? Is there a story behind it? Why do you keep it? What does it represent to you now, years later? What would your mother, father, or friend say about this item? What do you think about when you think about this artifact? What do you feel? 

	Active Engagement
	Preparation Task: Take a moment and answer the questions to get yourself started. 
Turn-and-Talk: Talk about the artifact you have brought. You will talk for 4 minutes so know that you will need to go deeper. The partner will be an attentive listener. This is not a conversation. 

	Independent Practice


	Mini-Task: Decorate your writer’s notebook. Then freewrite to explore the item (artifact or photograph) that seems most important to you. Make it your goal to write at least a full page on each item. Write about the items in any way that seems important to you. Capture stories, description, thoughts, or feelings.
Intervening to Differentiate Instruction: Move about the room listening and talking to students in a conversational way to encourage them to build a relationship with you as a friendly listener interested in their lives and their writing. 

	Share
	Partner Read Aloud: Each partner will read a single entry they put in their notebook. The listener will repeat a phrase or line they connect with and explain the connection.

	ARTIFACT INVITATION
	Write an Artifact Poem   [15-20 Lines]
Write a poem that comes from the conversations you had today about your artifact. 


Questions to Get Started
and Keep Going
· How did you get the artifact? 

· What was the occasion? 

· Is there a story behind it?

· Why do you keep it? 

· What does it represent to you now, years later?

· What would your mother, father, or friend say about this item? 

· What do you think about when you think about this artifact? 

· What do you feel? 

	Session 2

Building a Writing Community



	I get my ideas from living my life wide-eyed and awake. I sit on the edge of chairs; I pay attention to where I am. 

Drew Lamm

	Preparation
	· Copy and cut Inspirational Quotes to be taped into their writer’s notebooks

· Copy the list of prompts to get started. 

· Prior to this session: Write an “I come from…” entry. Or another prompt historically used by poets. 
· Create a Nonjudgmental Response Sentence Starters Chart
Resources: “Where I’m From” by George Ella Lyon, 

	Bridging Conversation
	Focus for generating and collecting entries in the writer’s notebook: 

Poets live writing lives in which they live wide-eyed and awake. They adopt habits, attitudes and strategies to capture and inquiry into the things they notice and/or pursue in the world. From this collection, exploration, and inquiry, they create poems. Adopting the habits, attitudes, and strategies is a first step toward building a writing life. 



	Teaching

Point
2.1
	Poets use strategies to get started. They generally use the strategy many times because it delivers new thinking and memories with each use. Sometimes these strategies are prompts that become repeated. Some poets use it once to get started; other poets use the prompt again and again like a litany. Slam Poets historically use the prompt, “I come from…” to get started. This prompt can drop a writer into important feelings, memories and ideas quickly. Slam poets even turn these freewrites to explore the places from which they come into poems. 

Teacher Model and Think-aloud: Explain the history of prompts and their uses by poets. Then explain the process for using one. This process contains a range of choices and decisions. Share the approach you decided to use. Guide students through the “I come from…” prompt in two ways. 


	Guided Practice 
	Option 1: Repeat the Prompt to Create an Unrelated List 

This first try at the prompt do not have to write in the shape of a poem. You can write it across the page like free-writing or you can shape the entry like a poem without concern about line breaks, but to give the entry the look of a poem.
1. Get Started. Use the prompt to get started. Write until you run out of words. Insert the prompt again and write in another direction. Feel free to change the topic or the emotions you are writing about. Try to create 3-4 new starts by repeating the prompt 3-4 times.

2. Start again. Skip a line, write the prompt again, write about whatever comes into your head.  You can shift subject or stay on the subject you just discovered in your first dash at writing. Write fast without a plan a second time until you run out of words. 

3. Each Time You Start. Do not worry about connecting the sections. Do not worry about changing ideas or topics. Do not worry about a pattern. You are just using the prompt to get memories, feelings, observations, or thoughts on the page.

Option 2: Repeat the Prompt to Create a Related List 
This second try at the prompt shape the entry like a poem. Use stanzas. Explore a single person, place or thing. Find out what you know, remember, feel. You may find that even those these stanzas are all on the same “topic,” they may not seem connected. You may jump around in time. 

1. Choose A Person, Place 0r Thing to Focus The Free-Write. This time identify a person, place or thing that you come from. Explore that single person, place or thing by writing a 3-6 stanza poem. Begin each stanza with “I come from…” 
2. Second Stanza: Write about another event, memory, time, feeling, or idea that occurs to you as you move to the next stanza. 

3. Next Stanza. Push for a Surprise. Start the next stanza with the prompt. Do not plan. Use the prompt to push for memories or feelings that may surprise you. If you can surprise yourself, you are truly relaxed and open to new thinking. 
4. Next Stanza. Be Open to New Thinking. Keep going for a stanza or two more. Don’t expect perfect work, perfect spelling. See what comes. 


	Teaching Point
2.2
	Writers in a community use non-judgmental response so all writers feel free to take risks and feel comfortable exposing stories that matter and parts of themselves to their classmates.  

Preparation: Form small groups (3 or 4 students) who will take turns reading and responding to notebook entries. Listeners will tell the writer what they found most memorable about their entries and make non-judgmental statements using the following sentence starters: 

· I noticed…
· The line that sticks out for me is…
· The part I remember best is…
· I felt…when this happened in the story…
· I wish I knew more about…
· I wonder…
· This part in the story reminded me of…
The writer will take notes on the nonjudgmental feedback in their notebooks.

	Independent Practice


	Mini-Task: Form response groups and take turns reading one of the drafts you are most interested in sharing. Select a timer who will start and stop each writer. Each writer gets 5-8 minutes. 

	Exit Slip
	Task: Select two of the following questions. Write a metacognitive log entry in your writer’s notebook.
1. How did it feel for a group of readers to respond to your writing? 

2. What intentional decisions did the response group notice in your writing? 

3. What did the response group notice that helped you see in your writing in a new way? 

4. What did you learn from responding to the writing of your classmates? 

	LITANY

INVITATION
	Write a Litany Poem   [30-45 Lines]
Create your own repeated phrase. Use it to create another poem that starts every stanza with the same phrase. 


Nonjudgmental Response Sentence Starters
· I noticed…
· The line that sticks out for me is…
· The part I remember best is…
· I felt…when this happened in the story…
· I wish I knew more about…
· I wonder…
	Session 3

Finding Poems through Memory (Optional)


	Preparation
	· Copy, identify books or other resources that contain poems that seem to be telling about a real (although it might be imagined) event in a person’s life.  

· Optional: Write two versions of a memory from your life. 

· Copy Purposes for Poems 

Resources: You may decide to use poems written by poets who write from their lives: “Theme for English B” by Langston. Other poets: Marie Howe, Philip Levine, Robert Frost, William Carlos Williams, Langston Hughes, William Stafford, Claudia Emerson, Mary Oliver, Louise Güluck, Billy Collins, Ted Kooser, Galway Kinell, Pablo Neruda.

	Teaching

Point

	Poets use memory to find stories that matter to them and communicate ideas and feelings to their reader. They explore their memories trying to remember the ordinary events, people, places, and things as well as the important events, people, places, and things in their past. They write about them to understand why they are interested in this. 
Guided Practice: Collaboratively examine two poems that use memories and have two different purposes as they retell an event from their past. Possible purposes to tell the story of a memory:

· express personal reaction 

· illustrate an idea 

· reflect on and change a past way of seeing or understanding 

· offer advice

	Active Engagement: Reading Immersion
	Turn-and-Read-and-Talk: In small groups, students will read and discuss a range of poems that seem to (or may actually) be based on memories. 

· Each group member will take a minute to read and rehearse the poem before they read it to the group. 

· Select two poems that seem to have the most interesting memories. What spots does the detail or the memory suggest an idea or feeling that the writer is exploring or urging the reader to consider? What do these remembered stories help you see? Help you feel? Help you understand? 

· How many poems that seem to be based on memories are written in first person? Are written in present tense? 

· What is the angle the writer takes as she/he revisits a memory? 

Report Out: Collect data on first person and present tense poems. Define how memory poems are similar and different from observation poems. What do the poets both use to create their poems? Encourage 2-3 volunteers to read a poem the group found interesting and engaging. 

	Independent Practice
	Mini-Task: Select a memory from a poem you have previously written and redraft it. Label the purpose for this new draft. Use a line or two or a few details from the original poem, but create a totally new poem with this draft. 



	Share 
	Turn and Read: Read your poem experiment to partner. Partners will listen for details that suggest the writer’s angle. 

	MEMORY INVITATION 


	Go Digging—A Drawer, A Closet     [30-50 lines]

Write a numbered poem. Give each stanza a new number almost like small chapters in your life. Dig into a drawer and write a 5-8 line stanza about one item. Push for a memory connected to each artifact you discover. Write 5 or 6 stanzas. Reread to find a connection between these small chapters that are really also chapters in your life. Title the poem trying to make a connection. Check out the titles other authors use to give you some help deciding how long or short to make your title. 


Purposes for Poems
· Express personal reaction 

· Illustrate an idea 

· Reflect on and change a past way of seeing or understanding 
· Argue a way of seeing or understanding 

· Offer advice
READING IMMERSION AND COLLECTING ENTRIES

	Session 4
Finding the Autobiographical Poem 



	It is hard for me to separate my development as a reader of poems from my career as a poet. If my readings have any sensitivity, it is because I have paid close attention to how my own poems worked, and to which ways and to what extent I might improve them.                                                                                      Mark Strand     On Becoming a Poet


	Preparation
	· Select a poem that seems like it was written just for you.  The poet explores an experience, feeling or idea that connects to you. You wish you had written this poem. In some ways you could have written this poem. This is an “autobiographical” poem. 
· Arrange to go to the library to read or bring a collection of poetry books to be in the room. 

· Create a blank bulletin board for Autobiographical Poems. 

Poets that offer wisdom and make personal connections: 

“The Journey, “ “Wild Geese,” or “The Summer Day” by Mary Oliver, “Love after Love” by Derek Walcott, Billy Collins, 



	Teaching

Point
	Poets read a range of poetry to study it and find poems they feel connected to and admire the ways poets structure poems. Poets find poems that connect to your life. These poems seem almost autobiographical. These poems are a support for you as you think about your life. 
Teacher Model and Think-aloud: Read your “autobiographical” poem aloud. Talk to students in a genuine way about why this poem is important to you. 


	Independent Practice


	Mini-Task: Read 10-15 poems. Bookmark the poems that seem connected to your life. Keep reading until you find 2 or 3 possible autobiographical poems. After the mid-workshop active engagement, search for at least one more possible poem. Select a single poem to copy in your writer’s notebook by the end of the session. 
 

	Mid-workshop Active Engagement
	Preparation Task: Identify the single poem that seems most connected to you and your life at this time. Reread it to prepare for reading it aloud to your group. 

Turn-Read-and-Talk: In small groups, take turns reading one possible autobiographical poem.  Explain why this poem seems connected to your life. 

	Exit Slip
	What single poet/poem do you most admire? What does this poet do that you would like to try in a poem experiment?
 

	AUTOBIOGRAPHY INVITATION
	Write an Autobiographical Poem [25-45 Lines]
Borrow the first or favorite line from the poem you love. 
Then write about your life or someone in your life that matters to you. 


	Session 5
Developing a Love of Words—Writing the Found Poem

	Talk with a little luck in it that’s what poetry is—just let the words take you where you want to go. You’ll be invited; things will happen; your life will have more in it than other people’s lives have.              William Stafford


	Preparation
	· Write a found poem. 

· Collect newspapers and old magazines that students can cut up. Recommend students bring a single old magazine to class for this activity. 

· Collect scissors and tape. You may also choose to provide construction paper.  

· Collect several articles or parts of chunks of a longer reading from online news sources, a book, a textbook (news, sports, culture sections are great opportunities). Or ask students to bring a book they are currently reading or a magazine or news/blog article from their at-home reading. 

	Teaching

Point
	Poets fall in love with words. They can find poems by playing with and experimenting with the words they love. There are several ways to write Found Poems. 

Teacher Model and Think-aloud: 
1. Read a poem that you love that has great words in it. Reread the poem with students.

2. Read headlines that you have cut from a magazine or newspaper. Explain why you love the words the writers have chosen.  Talk about the following reasons to love words: 1) sound, 2) rhythm of a phrase; 3) meaning; 4) create pictures. 

	Active Engagement
	What words do you love? What headlines contain words that you love?

Turn-Read-and-Talk: Students read aloud a headline in their newspaper of magazine that they love. The reread these headlines several times to get the feel of the words in their mouth. Then they explain why they are attracted to these words. 

	Guided Practice 
	Option 1: Headline Found Poems 

1. Gather Words You Love. Writers move through a magazine or newspaper section page by page. They cut out headlines, captions, or section-headers that contain words they love. They must cut out the entire headline, caption or header.  There is no plan for cutting out the words. They are just cutting out as many words as they love. Suggest students might have 15-20 headlines/headers/captions at the end of the gathering period. 

2. Find a Poem in Words You Love. Show students your found poem tapped on construction paper or in your writer’s notebook. It will be made up of words of varying sizes based on the varying font sizes of loved words. Invite them to find a poem by arranging and rearranging the headlines on their desk. Gradually they may decide to cut words out to create phrases or sentences that connect to make the poem. Do not let them go back to the magazine and find the “right” word they want. The found poem must come from words they love. 

3. Shape and Tape the Poem. Once students have played around with the arrangement of words, they can shape and tape the poem in their notebooks or on construction paper. Title it. GIVE CREDIT by writing the name of the magazine/newspaper under title (Found in Sports Illustrated).

	Share 
	Small Group Read-Around: State the magazine or newspaper section you used to find the poem. Read the poem. Listeners will say a word or two that they loved in your poem. 

	FOUND POEM INVITATION 

	Option 2: Chunk of Text Found Poems   [12-15 Lines]

1. Find a page or less, maybe a full article or a page from a novel or textbook that interests you. 

2. Read and underline lines you love. Be picky. They have to have great words that have interesting sounds, meaning, or images. 

3. Lift some of the words and write the found poem. 

4. Title it. GIVE CREDIT. Write the title of the article or book and author under the title. 


	Session 6
Finding Poems through Observation 



	I think of myself as focusing a camera lens as I write, always striving to make the picture clearer, sharper, more detailed.                              Martin Espada


	Preparation
	· Ask students to bring a picture that captures people in action. Bring a picture of an action from your life as well. 
· Bring Time-Life books or other books of photography. 

· Copy or identify books and other resources for reading immersion. Find poems that use observation to describe or to tell a story. 
· Resources : “Blackberry Eating” by Galway Kinnell, “Black Snake” by Mary Oliver, “Rain” by Naomi Shihab Nye, “To a Poor Old Woman,” or “The Red Wheelbarrow” by William Carlos Williams, “Laughing Boy” by Richard Wright, “Shooting” by Raymond Carver, “Rosa” by Rita Dove

	Teaching

Point
	Poets observe the world and write about the small daily events and the stories that suggest ideas and stories. Poets use detailed description and figurative language to capture their observations. Often poets discover that observations can turn into discoveries about how we see the world and how it works. 

Teacher Read-aloud, Model, and Think-aloud 

· Read an observation poem that you love. Have students read it a second time with you so that they feel and hear the poem. 
· Point out several spots the poem uses specific details that provide close description: sensory detail, image, metaphor, or simile. Name the device and explain how the detail helps you see, hear, taste, touch, or smell the description. State how you feel and what you think as you read this description. 
· Distribute books or individual copies of poems of various types that use observation. Select a combination of poems that predominately observe and provide clear images and poems that use description and specific detail to tell a story. 

	Active Engagement:
Reading Immersion
	Turn-Read-and-Talk: Select 4 poems from the list of observation poems.  
1. Read each poem aloud to each other and then together.  
2. Select two poems that seem to have the most interesting observation details. What spots does the detail seem to be generated from close observation? What do the words help you see? Help you feel? Help you understand? 
Report Out: Which poems do you connect to most powerfully? Poems that primarily observe and describe? Or poems that use observation, specific detail and description to tell a story? Ask 2-3 volunteers to read the poems they connected to. 

	Independent Practice
	Mini-task(s): Students use the pictures they brought, or other available photographs. 
· First write five to seven sentences that describe the picture using sensory detail, simile, or metaphor. 
· Next tell a partner why your picture matters to you. Point to details in the picture and explain how these details help you remember the story of the event. Or help you invent the story of the event. 

· Then write the close description or a story using details from your close observation of the photograph. Shape this writing like a poem. Start the poem with a specific detail. See where this detail takes you. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to their lists of description, ideas about where to take the observations, and student stories. Compliment sensory details, metaphors or similes that show the reader. 

	Share 
	Turn and Read: Read your poem experiment to partner. Partners will listen for details that they can picture in their minds. Partners will share the reaction they had to the observation details, point out the details that instigated that reaction. 

	Exit Slip
	Task: Reread and highlight sensory details, images, metaphors or similes that help a reader connect to the poem experiment you wrote today. Write a paragraph-length reflection that answers the following questions: 

1. What reaction did you try to create for your reader? 
2. What observation details do you include to create that reaction? 
3. What reaction did your partner have? What details did he/she share that instigated that reaction. 

4. What strengths would you recognize? And/or what changes would you make now that you have heard a reader’s reaction to your writing? 

	OBSEVATION

INVITATION
	Sit-on-a-Bench Poem   [15-20 lines] 
Go for a walk with your writer’s notebook. Notice the people, animals, plants, places as you walk. Practice describing them in your mind as you walk. Think of the specific words that would create the picture in a reader’s mind. When you find a spot you really like. Stop and write a 3-6 sentence description of it. You can make these sentences a list. When you have finished writing the descriptive list, write about the walk, a memory, anything that pops in your head. Shape this like a poem. You may decide to use some of the details in your poem. 


	Session 7
Finding Poems in the Writer’s Notebook 



	Preparation
	· Reread your writer’s notebook and bookmark poems that stand out for any of the following reasons: 1) the subject/topic/content matters to you; 2) the draft seems like a gift-poem—it has a sense of wholeness and you really like it; 3) the draft has opportunities and you know that if you played with it, the revision would help the poem be clearer or more powerful; 4) any other reason you are attracted to a poem and would like to revise it for publication. 

· Reread your writer’s notebook and notice the themes or topics that you write about. Are your poems connected? If you create a series of 3 poems, would you connect them by theme? By structure? By topic?  By similar poetry decisions? Or would you choose 3 poems that are very different and will show a reader that you like to experiment with a range of topics, structures, themes, and poetry decisions? 

· Cut up bookmarks from 2-3 colors of paper. Make these slips of paper large enough so a student can write a note about why the poem stands out for them. 

· Create a Project Kick-off: Connections to Entries chart. 

	Teaching

Point
	The poet’s notebook becomes a rich resource. Rereading it allows a poet to discover the topics, themes, structures and techniques they tried and tend to return to again and again. This rereading work is the first step in planning a project and finding the poems that are ready for revision and the publication process. 
Teacher Model and Think-aloud: Take students on a tour of your notebook. The tour is a model of the thinking and bookmarking work they will do as they reread and study their own writing. The research will enable student to complete the Formative Assessment Task. Notice the ways you are connected to your entries: topic, theme, structure, line, and/or poetry decisions/techniques. 

	Active Engagement
	Preparation Task: Reread your Writer’s Notebook. Stop when you arrive at a freewrite, experiment, or poem draft that you are interested in revising and publishing. Write yourself a note explaining why you want to rethink and revise this entry. Notice the ways you are connected to your entries: topic, theme, structure, line breaks or shape, poetry decisions/techniques.
Turn-Read-and-Talk: Read the entry and explain why you are interested in it and how you might consider rethinking and revising it. 

Report Out: Chart the connections students are making to the entries.

	Independent Practice 
	Mini-Task: Reread and bookmark your notebook identifying entries you would like to revise toward publication. Also notice and write a note to yourself on your bookmark stating 

1. The connection 

2. Why you are selecting this entry

3. (If possible) how you plan to revise the poem

Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task. 

	Share
	Small Group Read-Around: Read your favorite entry. State why you are connected to this entry. 

	MENTOR INVITATION 


	Find a Mentor Poem 

Reread the poems you have studied. Select one poem that you admire. Look at it on several levels: the topic, theme, structure, and poetry decisions. Write a note to yourself stating why you like this poem and want to study it a little bit more so you can use similar decisions in your revision work. 


Project Kick-off: Connections to Entries
Connections I have with entries…

	Topic


	

	Theme


	

	Structure 


	

	Line 


	

	Diction, image, metaphor, simile


	

	
	


	Formative Assessment Task 

	REFLECTING ON A WRITERLY LIFE: ASSESSING HABITS, STRATEGIES AND ATTITUDES

What habits, strategies, and attitudes are essential to see oneself as a writer? After trying-on the habits of poets, reread your writer’s notebook and identify two habits, strategies, and/or attitudes that influenced and increased your engagement with living like a poet.  Select a single entry that best demonstrates your choices. Explain how using these habits, strategies, and/or attitudes enabled or changed the way you think about writing or think about yourself as a writer.  




	Session 8

Creating Emphasis with Line Breaks 


	Preparation
	· Copy 2 poems for the mini-lesson and 2-3 poems for the active engagement that you love and demonstrate the decisions taught on line breaks.  Return to any poem you have already studied.  Or introduce a new poem that demonstrates the line break decision. 

	Teaching

Point
8.1
	The line is the most important unit of meaning in a poem. Poets revise line breaks to explore an emerging poem. Line breaks add emphasis to important words that impact the poem’s meaning. Poets create line breaks to help a reader read the poem. In some ways, the line breaks are like the notes on a musical score that show a musician how to sing or play the music. 
LINE BREAK DECISIONS TO EMPHASIZE WORDS

Line breaks emphasize words: last word on the line, first word on the line, single (or few words) on a line, and repeated words consciously placed at the beginning, end or middle of a line. 

Teacher Model and Interactive Think-aloud with Students: Read a poem that uses one of the line break decisions that emphasize words. Explain the decision. Notice the words that use the decision and are emphasized. Explain why they might be emphasized and how their emphasis impacts the poem’s meaning. 


	Active Engagement
	· Student-Pair Interaction: Find additional words that use the same decision and have additional or different impact on the meaning. 
· Report Out Findings

· Teacher Model: Explain another decision; notice the words and placement; explain the possible purpose and impact on meaning. 

· Student-Pair Interaction: Find additional words that use the same decision and explain impact on meaning. 

· Report Out Findings 

	Independent Practice 
	Mini-Task: Select a poem from writer’s notebook and redraft it 2 times using the line break decisions that emphasize words. Try the decisions one way and then re-draft the poem trying the line breaks a different way. Read the both versions of the poem aloud to a partner to determine which line breaks you prefer. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task. 


	Teaching Point 

8.2
	Poets use line breaks create a pattern. Then the break the pattern. They use this system to create surprise and emphasize key words and details. 

Line Breaks to Create a Pattern and Break a Pattern to Create Emphasis

Poets create patterns with complete sentences and phrases on a line, controlling the syllabication of the last word on the line, creating consistent stanzas (number of lines, length of line) or line length. 

Teacher Model and Interactive Think-aloud with Students: Read a poem that uses one of the line break decisions that create a pattern and break a pattern to emphasize words. Explain the decision. Notice the words that use the decision and are emphasized. Explain why they might be emphasized and how their emphasis impacts the poem’s meaning. 



	Active Engagement
	· Student-Pair Interaction: Find additional words that use the same decision and have additional or different impact on the meaning. 
· Report Out Findings

· Teacher Model: Explain another decision; notice the words and placement; explain the possible purpose and impact on meaning. 

· Student-Pair Interaction: Find additional words that use the same decision and explain impact on meaning. 

· Report Out Findings 

	Independent Practice 
	Mini-Task: Select a poem from writer’s notebook and redraft it 2 times using the line break decisions that emphasize words. Try the decisions one way and then re-draft the poem trying the line breaks a different way. Read the both versions of the poem aloud to a partner to determine which line breaks you prefer. 

Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work. 

· Ask open-ended questions to remind and support students as they also consider their assessment task.

	Share
	Small Group Read-Around: Show your favorite revision. State the decision you used to create the line breaks. Have a group member read your poem using your line breaks. Listen to the breaks to decide if you like the way another person reads your poem based on your line breaks. 

	Poem-a-Day

MENTOR INVITATION 


	Find a Mentor Poem 

Reread the poems you have studied. Select one poem that you admire. Look at it on several levels: the topic, theme, structure, and poetry decisions. Write a note to yourself stating why you like this poem and want to study it a little bit more so you can use similar decisions in your revision work. 


Teaching Point 8.1: Line Breaks to Emphasize Words

· The last word on the line has power. It is the most important word on the line. Therefore, most poets use nouns and verbs (specific words: not flower, carnation; not car, Mustang) 

· One word on a line has even more emphasis and power. Or lines that are shorter than others have more emphasis 

· Repetition adds emphasis. 

· Often poets use the repeated word at the beginning of the line (as in litany poems) as in Hughes’ poem. 

· However, poets bury the repeated word or change the placement of the words as in Williams’ poem.

Teaching Point 8.2: Line Breaks to Create a Pattern and Break a Pattern to Create Emphasis

CREATE A PATTERN 

· Complete Sentences or Phrases on a Line 

· Use complete phrases or complete sentences on a line. This creates a control over the subject that gives whatever the poet is talking about power.

· BREAK THE PATTERN: Break a phrase putting part on one line and part on the next line 
· Add emphasis to the first word on the next line by breaking the phrase with a preposition (of, by, in, through); an article (the, a, an) or a conjunction (and, but, so, for). 

· Add surprise by finding an unexpected word as the first word of the next line. 

· One syllable words at the end of the line

· This control is stronger if the poet uses more one-syllable words at the end of the line. 

· BREAK THE PATTERN: Use two or three syllable words. 

· A three-syllable word in this line break pattern will stick out because it breaks the pattern and also have more emphasis. 

· Consistent number of lines in a stanza

· BREAK THE PATTERN: Inconsistent number of lines in stanzas. 

· Add breaking a phrase at a stanza break, and you make the reader read faster and emphasize emotions. 

Basic Line Break Decisions
1. Complete sentence or complete phrase on a line

2. Length (same length, varied length, sudden change in length)

3. Last Word (nouns or verbs or syllables)

4.  First Word (pattern or litany)

5. Punctuation (slows or speeds the poem’s pace) 


                          IMPACT OF LINE BREAKS 

1. Emphasize words and details 
2. Express an emotion, attitude, or humor
3. Make a connection clear (repetition) 
4. Create a shift in time, idea, emotion, meaning
	Session 9
Getting Feedback through Reader Response Groups 



	Preparation
	· Form writer response groups of 4-5 students. 

· Students make copies of the poem they are planning to publish. 
· Review response group protocols prior to meeting. 

	Teaching

Point
	Poets engage in writer response groups to be a critical friend and early reader to other poets in the writing community and gain insight into their own writing through the response of their peers.
 

	Independent Practice 
	Mini-Task: Participate in a response group sharing and gathering feedback on a single poem draft and providing response to other poets in the group. Come prepared to do the following: 
1. Make copies of the poem you want to gather feedback on so each member has a copy to read and write comments on. 

2. Pass copies immediately, so all group members have a copy of all group members before starting. 
3. Identify a time keeper.  Every writer gets an equal amount of time for response (8 minutes). 

4. Identify a first writer/reader. 

5. First writer/reader reads entry (1 minute) and remains silent during response acting like an eavesdropper. Reader takes notes. 

6. Response group members engage in conversation about the poem using the response group stems learned in Session 2. Group members do not talk to or ask question of the writer/reader. Members point out lines and details, name the devices, and explain how they understand the poem. They agree and disagree trying to make sense of the poem. They spend more time noticing and explaining (4 minutes); they spend less time stating confusions, imagining and wondering about changes (3 minutes). 

7. Writer/Reader closes the time by saying thank you. The writer/reader does not explain the poem or ask questions. Students may ask questions or have additional conversation about their writing after the group finishes all writers. 
Intervening to Differentiate Instruction 

· Visit each group working as a response group member modeling ways of talking and responding in a conversation with other response group members. 

· Keep notes on habits and behaviors of effective response as well as ways group members could develop more effective response methods. 



	Exit Slip
	Reflection-Task: What did you learn about your poem or the decisions you used to create it as you listened to your response group and took notes? What is one-strength in your writing? What changes might you make? 


	Session 10
Making Revision Plans Based on Response Groups 



	Preparation
	·  Create a revision plan for a poem that you have written. Write a revision of the poem using the plan. Annotate the revision by underlining, highlighting, and labeling the changes. 

· Make a Revision Decision Chart

	Teaching

Point
	Poets create a revision plan using a repertoire of decisions [sensory details, image, metaphor, simile, diction, repetition, line breaks].
Teacher Model and Think-aloud: Read and show students your original poem-draft. Gather feedback via student response in a previous mini-lesson or by participating in a response group with colleagues. From this response, write a revision plan addressing some, not all, of the notes you gathered from peer response. 
1. Point to common revision decision commitments. Explain that poets generally select 2-3 revision decisions and commit to trying them. Remind students that a revision that doesn’t work can always be changed back. 
2. Share the revision plan. 
3. Read, show and think-aloud the annotated revised draft. 


	Active Engagement
	Preparation Task: Reread your response group notes. Write a revision plan based on some, not all, of your notes. 
Turn-Read-and-Talk: Read the poem draft and revision plan to a partner. Take turns commenting on or changing the revision plans. 
Report Out: Share two revision plans.  Poll the class by raising hands to determine the most common types of revisions. 

	Independent Practice 
	Mini-Task: Apply the revision commitments you have made in your plan to the poem-draft. Annotate your revised draft by underlining, highlighting, and labeling the revisions. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are rethinking their work.
· Provide suggestions for a single revision commitment.  



	Share
	Turn-Read-and-Talk: With the same partner from Active Engagement, take turns reading your revised poems. Listeners will point out an effective revision and explain how it impacted their understanding of the poem. 

	Exit Slip
	How did making revision commitments impact your revision work? How effective was your plan? Point out one effective revision commitment. What made it effective? Are there additional changes you would make now? 




COMMON REVISION DECISIONS
	CUT

	ADD

	1.  25 words.

· a, the, an, and

· general words

· unimportant details
· unimportant repetition

2. Lines that tell. 


	1. Add specifics 
· nouns and verbs

· repetition to create emphasis 

2. Replace them with specific sensory detail, image, metaphor or simile.


	CHANGE


	3. Order of stanzas 

4. Line breaks to create 

· emphasis (with last word on the line)

· litany (with first word on the line or stanza) 

· slower or faster pace
· surprises by breaking phrases



	Session 11
Editing to a Publication Standard 

	Preparation
	· Prepare two versions of your final draft from Session 11 to demonstrate the ways poets use punctuation and capitalization that is different from prose writers. These changes are really decisions based on format and pacing of the poem.  (Example: The first word on a line is always capitalized or only at the beginning of a sentence.)
· Provide a formatting and publishing standard chart or handout that defines the format and the expectations for acceptance in various publications students will be submitting their work to. 

	Teaching

Point
	Poets edit using the universal and unique standards for punctuation and capitalization. 

Universal Decisions (Most commonly used decisions. These are found more frequently in poets that are more traditional in their writing or wrote before 1960.) 
Punctuation

· Write and punctuate the sentences in a poem using periods and commas. Rarely use colons, semi-colons and question marks. Avoid using exclamation points. 

· Use periods at the end of a stanza to complete a thought or before a shift. 

· Do not use periods at the end of the stanza to connect the stanzas for some reason.

· Use quotation marks and other traditional punctuation in quotes to indicate talk. 

Capitalization

· Capitalize the first word of each line even if it doesn’t start a new sentence. 
· Capitalize only the first word of a sentence or proper nouns. 

Unique Decisions More contemporary poets know the rules of punctuation and grammar, but they chose selectively which rules to apply (correctly, not haphazardly). Then the punctuation and grammar becomes a tool for emphasis and meaning. White space can also look like editing errors when it is actually a conscious choice to create too many spaces between words or putting two words together as one purposefully. (Look at “In Just” by e.e. Cummings or another poet that uses limited or no punctuation and/or capitalization. These poets reduce punctuation and capitalization to create emphasis, emotional impact, speed or slow the pace of the poem.) 

Teacher Model and Think-aloud: Read aloud the two versions of the poem. Discuss how the punctuation affects the speed and emphasis of words and lines. Remind students that correct spelling is always required (however, white space decisions can alter spelling, but for a very specific reason—example e.e. Cummings). 

                                  

	Active Engagement
	Turn-and-Talk: What decision about punctuation, capitalization and white space will you be making that will affect your editing work? 
Report Out:  Poll students to determine what decisions they are making that will impact editing. 

	Independent Practice 
	Mini-Task: Edit and format the poem in preparation for submitting it for publication. 
Intervening to Differentiate Instruction 

· Conference one-to-one to listen to the reasons students are editing their work.


	NEXT-STEPS


	As students finish this work, suggest they create a response group and move on to the second and eventually third poem using the same revision and editing process they just completed. 




	Unit Performance Task
	

	CREATING A COLLECTION OF POEMS: WRITING FOR PUBLICATION

How does a poet define a writing life? How does creating a writing life also create poems? After reading the poems and experimenting with the habits, strategies and attitudes of poets, write a series of poems that demonstrates use of the universal and unique techniques used by poets as they write for publication. Revise and edit early poems to meet a publishing standard. L2. Write a reflection that examines the ways your writing has been impacted by experimenting and developing poems for publication. L3. Submit poems for publication. 
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