MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 8.2 Revised
Disposition: Reflective Inquiry—Theme: Who you are depends on perspective.
Introduction
The teaching plans that follow for 8.2 The Devil’s Arithmetic by Jane Yolen are designed to be a framework for discussing the selections and will help teachers model for students how to think critically about, discuss, and

write effective answers to constructed response or open-ended literature questions. Students will learn strategies that will improve their word study abilities; fluency; listening and viewing; reading comprehension; critical reading; and writing, grammar and rhetoric, and research skills. By using these strategies, models, and

discussion questions, teachers will be teaching the Michigan English Language Arts Standards, the Grade Level

Content Expectations (June, 2004) and helping students prepare for success on the ELA MEAP tests (mandated by No Child Left Behind legislation) and high school ACT assessments. The coding in the left hand column on each page makes reference to the June 2004 version of the ELA 8th Grade Level Content Expectations (GLCEs) on which the MEAP tests are based. The “P” indicates “Power Standards” or core indicating a MEAP- assessable GLCE. The best reason to use these methods, models, and materials is that doing so will facilitate students’ delving more deeply into text and relating the ideas and concepts in texts to their own lives. This will make text more interesting and challenging to students, as well as improve their thinking skills and strategies.

As teachers, we often assume that if students have read or listened carefully to a selection that they would be able to write effective and complete answers to questions. This is not often the case. Students can benefit from being explicitly taught to answer response to literature (open-ended, constructed response) questions. Nancy C. Boyles in her book, Teaching Written Response to Text (Maupin, 2001), points out that students need explicit instruction. Her definition goes like this: “Explicit instruction:

•
begins with setting the stage for learning,

•
followed by a clear explanation of what to do (telling),

•
followed by modeling of the process (To: showing),

•
followed by multiple opportunities for practice (With: guiding)

•
until independence is attained.” (By: independence)”

The answer format in her book has been adapted to provide the model in this unit of Focus Question, Answer Plan, and Possible Answer for teachers and students to use. The focus questions, modeled answers, and formats (not worksheets) can be used to set up discussion about and learning from the selections toward a deeper understanding of the issues and content of the selections and of the author’s craft. If students are guided through and practice this questioning procedure, they will be more ready to think about, have the discussions regarding, and write answers to questions similar to these focus questions that are asked about other novels, videos, and articles. Their thinking and writing skills and strategies will improve.

This revision includes an important feature called Close and Critical Reading, which will enhance students’ critical thinking and comprehension. As Dr. Elaine Weber points out, “Close and critical reading is the ability to comprehend information, analyze how it is presented, determine the purpose and perspective of the author, establish what it means, and apply it to your life.”  She continues with: “The following four questions are used to move students from comprehending the information to the final application to their own lives. These four steps or modes of analysis are reflected in four types of reading and discussion:

•
What a text says—restatement

•
What a text does—description

•
What a text means—interpretation

•
What a text means to me (so what)—application

A critical literacy skill developed through the lessons in each genre unit is fluent oral reading. Many activities are included which help teachers and students become increasingly proficient in oral reading for an audience. The inclusion of the reader’s theater, choral reading, and paired reading is intentional; it is expected that time will be spent practicing and perfecting oral reading skills. Students need opportunities to read text as the author intended it to be read. They should be taught to pay close attention to punctuation, dialogue, sentence rhythm, etc., so they can read with proper intonation, pace, and emphasis. Students should also hear oral reading only when it has been practiced and reflects the author’s message.  For all of these reasons, teachers and students
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should practice reading any text before reading to an audience. Cold reads for either students or teachers is not appropriate. (S.CN.08.02)

These plans were written by a group of grade-level educators who all know that as teachers we take lesson plans like these and add our own special touches to make them better and better suited to our students. The reading selections and writing assignments were chosen by grade-level educators for their appeal to students’ interests. (R.AT.08.01, W.AT.08.01) Some lessons will require more than one class session. Each teacher will have to choose what will become homework and what will remain class work. If you have enough novels to send the chapter reading home, you are welcome to do so.

The following selections are included in this unit:

•
The Devil’s Arithmetic, Jane Yolen, 1998 (Historical Fiction)

•
“The Passover Seder”— Appendix #2

•
“A Short History of Nearly Everything,” Bill Bryson—Appendix #6

•
“The Passover Night”—Appendix #14

•
“Old Man,” Ricardo Sanchez—Appendix #16

•
“The History of the Holocaust” —Appendix #28

•
“Shame,” Vivian Gilbert Zabel—Appendix #34

•
“Skin (Sara Beth),” Rascal Flatts—Appendix #37

•
“Why Genocide Matters (Darfur),” Nick Kristof —Appendix #39

•
“Obama Remembers the Holocaust” —Appendix #41

•
“Genetics Primer,” NIH—Appendix #48f

•
“Elemental Composition of the Human Body,” Ed Uthman, M.D.—Appendix #48g

T = One copy is need for teacher read aloud. S = Provide a copy for each student.

Both pre-assessments and post-assessments correlated to Data Director are provided separately for use by educators teaching this unit. Pre-assessments are short assessments intended to be given before students begin the units to determine if students can read and understand the text and have prior knowledge and text knowledge needed to be successful completing the unit. (R.WS.08.06) Teachers will be able to use the results to pre-teach concepts and skills that students need. Post Assessments consist of the following:

•
20 multiple choice questions (8 on anchor, 8 on linking, and 4 cross-text) plus a 6-point short answer

(26 points)

•
Close and Critical Reading on an excerpt or the total text and linking text (24 points)

•
Grammar - excerpt from text with questions based on GLCEs/ACT 1-12 categories (20 points)

•
Writing based on the genre chart for each grade level (20 points)

•
Listening, viewing or research (rotating) (10 points) (Total: 100 points)

Permission is granted only to teachers in the district purchasing these documents to reproduce pages from this teaching plan and appendix for classroom use within your specific building.
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Lesson 1
	Reading
R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.CM.08.01 P R.CM.08.03 P L.CN.08.02

R.CM.08.01 P
	Note to Teachers:  The disposition for eighth grade is Reflective Inquiry. As

you teach this unit, please keep this disposition in mind.  We want students to inquire critically with deep reflection. We want students to become critics "who form and express judgments of people or things according to certain standards or values" (Webster's New World Dictionary, Prentice Hall, 1991).

Introduce this unit by telling students that together you will be talking, reading, speaking, listening, viewing, and writing about the disposition: Reflective Inquiry and the theme:  Who you are depends on your perspective. (See Appendix #1a.) Tell them that they will be reading a novel (historical fiction),

The Devil’s Arithmetic, about a teenager who has little appreciation for her Jewish heritage and family history. Tell them that they will also be reading, listening to,

or viewing selections that are related in some way to the disposition, theme and/or anchor text.

Print a Holocaust Questionnaire for each child located on United Learning http://player.discoveryeducation.com/index.cfm?guidAssetId=0597503A-0BF8-
423F-9C89-EF340274469A&blnFromSearch=1&productcode=US or see

Appendix #1b1-3.  Have them complete it independently.

	Vocabulary
R.NT.08.01 P R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P R.WS.08.05 P L.PR.08.07

S.CN.08.01

S.CN.08.02

S.DS.08.01
	Yiddish is mentioned in the text several times (pp. 4 and 9).  Students may not

know that this is “a language used by Jews in or from Central and Eastern Europe, based on a German dialect and with words from Hebrew and various modern dialects” (Oxford American Dictionary, 1980).  Have students make a list of Yiddish terms they come across as they read.  See if students can come up with a working definition for the Yiddish terms using context clues, if possible. For example, terms used in Chapters 1 and 2 include bris (p. 9), Malach ha-mavis (p.

9), and yahrzeit (p. 12).

	Writing
W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P
S.DS.08.01 P
	Using Appendix #1c, explain or review Quick Writes, and then have students do

a Quick Write in response to the question:

What events in your life influenced the way you answered the Holocaust questionnaire?  Why is this?
Note: Bring attention to the fact that all students didn’t answer the questions in the same way.

As time permits, have students share and discuss their writing.
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Writing
W.PR.08.01 P
W.PR.08.02 P

W.PR.08.04 P
W.PR.08.03 P
W.PS.08.01 P
W.PR.08.05 P W.SP.08.01 P W.GR.08.01 P W.PS.08.01 P
W.HW.08.01


Remind students that when we write we go through steps known as the writing process. NOTE:  For a Quick Write, students will only go through brainstorming and drafting.
Brainstorming
Brainstorming is thinking and talking about the topic or theme of the writing and relating it to your own personal life.  Brainstorming is asking questions like:  “How have events in my life influenced how I answer questions? What could I write about it?  What details can I choose to support my purpose?  How should I organize my writing?  (outline, list, graphic organizer, etc.)

Drafting
Drafting is getting ideas down on paper, trying to organize as the writer is drafting.  Drafting is asking questions like:  “How will I start my writing to get my reader to want to read it?  What details, examples, anecdotes, and/or explanations should I write to show how events in my life have influenced how I answer questions?  How shall I end my writing?”

Revising
Revising, the real work of writing, begins when the writer makes sure that the writing has everything it should have, that it will appeal to the reader

(audience) and tell or prove what it is supposed to do (accomplish the

purpose). Revising is asking questions like:  “Will my reader (audience) know what my point (purpose) is?  Is my point or central idea clear and connected to the theme or topic?  Have I given important and relevant details, examples, and/or anecdotes to support my point?  Is my writing well organized with a beginning that makes my audience want to read on, a middle that makes and supports my point, and an end that satisfies my

audience? Have I used interesting words and a variety of sentence lengths and types to engage my reader?”

Proofreading and Editing
Proofreading and editing means making sure that the audience can read and understand the words and the point.  Proofreading and editing involves asking questions like: “Have I checked and corrected my spelling, punctuation, and capitalization to help my audience understand what I have written?  Have I read my work to a friend or myself to make

sure it sounds good?  Have I looked my writing over to make sure that it’s neat and it invites my audience to read it?”

Publishing
Publishing is putting writing in its final form for an audience.  Publishing involves asking:  “Is my final copy just the way I want my audience to see it?”
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Reading R.CM.08.01 P R.CM.08.03 P
R.CM.08.01 P W.PR.08.01 P W.PR.08.03 P
R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.IT.08.01 P R.CM.08.01 P R.CM.08.03 P S.DS.08.01

S.DS.08.03

L.CN.08.02


Lesson 2
Introduce the rest of the unit by saying something such as “You have just discussed and written about using personal attributes and prior knowledge in your life.  We are going to be talking, reading, listening, viewing, and writing about inquiring reflectively to define who you are as an individual.  We are going to pose essential questions like the ones below.  (See Appendix #1a.)

UNIT FOCUS QUESTIONS:
1.  What elements do you need to succeed (e.g., good home, loving parents, stable environment, and praise to build self-esteem)?

2.  What are some vital physical components and emotional components in your life?

3.  When you are pulled from your comfort zone (e.g., house, neighborhood, school), how do you react? How do negative situations in your life affect your future?

Have students complete Appendix #2a briefly with their current feelings. Have students share their written responses briefly with a partner. Let students know that they will be returning to these questions, as well as the disposition and theme, throughout the unit.

NOTE TO TEACHERS:  You will now be sharing linking text(s) with students.  The linking text or texts reflect one or more of the characteristics below and lead to the identified disposition of the unit, Reflective Inquiry:

•
Discrepant text that results in seeing the big idea from a totally different perspective.

•
A different genre or medium that mirrors the theme or big idea of the anchor text in another form.

•
Supporting text that extends or embellishes the big ideas or themes in the anchor text.

•
Text connected to the anchor text at an abstract level.

Students will explore the themes and essential questions of the unit through reading, discussing, and reflecting on “discrepant text.”  The goal of using a discrepant text is to help students see the themes and essential questions of the unit from a totally different perspective.  “A Short History of Nearly Everything” by Bill Bryson (Appendix#2b1) explains from a scientific perspective the importance of atoms in the miracle of life.

Focus for Reading/Listening: While reading, discussing, and writing about the linking text, “A Short History of Nearly Everything,” try to decide what the author’s purpose was. Be ready to defend your conclusion with information from the selection.
Before sharing with students “A Short History of Nearly Everything” by Bill Bryson, briefly review with them what they might expect from the genre, informational text. See below or Appendix #2b2-3.
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R.CM.08.01 P R.CM.08.02 P R.CM.08.04 P W.PR.08.01 P W.PR.08.02 P W.PR.08.03 P

Genre: Informational Text
Informational text gives factual information on a specific topic or event.

Definition:
•
Informational text is “…designed primarily to explain, argue or describe rather than to entertain,” (Harris, et al. The Literacy Dictionary, IRA, 1995).
•
“The main function of expository text is to present the reader information about theories, predictions, persons, facts, dates, specifications, generalizations, limitations, and conclusions,” (Michael F. Graves and Wayne H. Slater. “Research on Expository Text: Implications for Teachers” in Children’s Comprehension of Text, K. Denise Muth, editor, IRA, 1989).
Purpose:
•
To acquire information.

•
To satisfy curiosity.

•
To understand our world more fully.

•
To understand new concepts and expand vocabulary.

•
To make connections to our lives and learning.

•
To write good nonfiction.

•
To have fun.

(from Stephanie Harvey. Nonfiction Matters, Stenhouse, 1998)

Form and Features:
Informational text uses a number of forms of organization including:

•
Sequence of events,

•
Description by categories,

•
Process description,

•
Comparison/contrast,

•
Problem and solution, and

•
Cause and effect.

Informational text…
•
gives information,

•
gives necessary explanations to understand the information,

•
shows what is and is not important, and

•
often uses narrative(story) elements to make it interesting.

(from Barbara Reed and Elaine Weber. Expository Text: What Is A Teacher To Do?
ABC Publishing, 1990.)

Informational text may have some or all of the following features:
•
Table of contents and index.

•
Photographs and realistic, accurate illustrations.

•
Captions to describe photographs, illustrations, etc.

•
Maps and diagrams.

•
Glossary (words with definitions).

•
Footnotes.

•
Bibliographies.

Provide students with a TWO-COLUMN NOTE worksheet and have them

complete it. (See Appendix #2b4.)
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Discussion R.IT.08.01 P R.CM.08.01 P S.DS.08.01

S.DS.08.03

L.CN.08.01

L.CN.08.02

Reading/ Listening R.WS.08.07 P
R.IT.08.01 P R.IT.08.02 P R.IT.08.03 P R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.CM.08.01 P R.CM.08.02 P R.CM.08.03 P R.MT.08.01

R.MT.08.02

R.CS.08.01 P
L.CN.08.01

L.CN.08.02

L.PR.08.01

L.PR.08.02

L.PR.08.03

L.PR.08.04

L.PR.08.06

L.PR.08.07

R.CM.08.01 P R.CM.08.03 P R.MT.08.01

R.MT.08.02


Have a discussion with the students that if we are all made up of very ordinary elements, why we all didn’t answer the questionnaire the same. (Before beginning the discussion, remind students of the importance of being attentive and civil, gaining the floor politely, posing appropriate questions, and tolerating difference of opinion and lack of consensus. See Appendix #2b5.)
Introduce or review the thinking strategy Close and Critical Reading (Appendix #2c1) by saying something such as “We are going to review/learn a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
It will be easier to understand if I model the process for you beginning with an explanation of Close and Critical Reading. (See Appendix #2c1.)

Model the process of Close and Critical Reading using the student sheet, rubric, and the example below.  (See Appendix #2c2-4.) (See Appendix #2c5 to review Think Aloud procedure.)

Note to teachers:  During the process of Close and Critical Reading, students will be using strategies from Strategies That Work by Stephanie Harvey and Ann Goudvis (Appendix #2c6):
•
asking questions,

•
visualizing,

•
determining importance,

•
synthesizing,

•
inferring,

•
making connections, and

•
repairing comprehension.

If you wish, you might review these strategies using the following:

• Asking questions means stopping while reading to ask questions such as

‘What is the author’s purpose or theme for this selection?’ or ‘Why did the author include that information or that event?’
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	R.NT.08.02 P R.NT.08.03 P R.NT.08.04 P
	• Visualizing means to make pictures in your mind about what’s going on in the selection so you can understand the selection better.

•  Determining importance is asking what is most important in a selection as opposed to the details.

•  Synthesizing means combining new ideas from what I have read with what I already know to learn something that will help me understand a selection or my own life better.

•  Inferring means ‘reading between the lines’ or filling in ideas and meaning that the author leaves out.  It is using what you know to figure out what the author does not come right out and tell you.

•  Making connections means putting things together from what I know, other selections I have read and/or what I have experienced and know about the world, to help me understand what I read better

•  Repairing comprehension means to use strategies to make sense when comprehension is interrupted.  You might say something like the following:

‘As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down.  Being aware of this monitoring/repairing and knowing and using strategies, helps readers to better understand and remember what they read.  Expert readers use some

or all of the following strategies when reading is not making sense:

•
slow down—adjust reading rate,

•
stop and think—make connections to own knowledge and experience, to related text(s) and/or to the larger world,

•
reread—try to find the thread of meaning,

•
continue reading—look for cues and/or use context clues,

•
retell or summarize—think through or briefly write what has been discovered so far in reading,

•
reflect in writing—make comments about what reader feels about what he/she has learned so far,

•
visualize—see in one’s mind what is happening or described in the text,

•
ask questions of the author—then predict answers and read to confirm,

•
use text patterns or text resources, and/or

•
consult another student or the teacher.

Before sharing with students Chapters 1-2, briefly review with them what they might expect from the genre, historical fiction. Encourage them to utilize the genre bookmark included (Appendix #2d-e).

	Reading
R.NT.08.02 P
L.RP.08.01

L.RP.08.02

L.CN.08.01
	Teacher reads aloud Chapter 1-2 (pp. 3 -12).

Focus for Listening:  Tell students to listen for the who (characters), the

where and when (setting), and the what (problem/conflict) of the novel.

As you read aloud you might stop to point out the elements of story or do so after reading using the following:  (See Appendix #2f-g for a model and suggested answers.).
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	•
Characters:  Hannah (p. 3); Hannah’s mother (p. 3);Grandpa Will and Grandma Belle (p. 3); Hannah’s brother, Aaron (p. 4); Aunt Eva (p. 4); Hannah’s father (p. 5); Aunt Rose (p. 7).

•
Setting:  April during Passover and Easter (p. 3); New Rochelle, NY and the Bronx, where grandparents live (p. 5); probably during present times as she has watched a zombie movie on TV the night before driving to the Bronx (p. 6).

•
Conflict:

-
person against person:  Hannah vs. her family/traditions (pp. 3-4).

-
person against society:  Grandpa Will vs. the Nazis (Hinted at p. 8).

-
person against self:  Hannah vs. her idea of family.

Discuss the conflicts.  Pay special attention to the conflict between Hannah and Grandpa Will reflected in the exchange on pages 9-10:

-
Hannah is trying to please Grandpa Will.

-
Grandpa Will has a “fit,” grabs Hannah, and screams at her.

-
“Hannah had never quite forgiven him….”

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use Vocabulary Strategy in Appendix #2i to develop the following vocabulary words:  plagues and exodus (p. 13); fraud (p. 19); contagious (p.

25); conspiratorial (p. 27).

	Reading/ Writing
R.MT.08.01

R.CM.08.01 P
R.CM.08.03 P
Reading/ Listening/ Speaking
R.IT.08.01 P R.CM.08.01 P R.CM.08.02 P R.CM.08.04 P R.CS.08.01 P S.DS.08.01

S.DS.08.03

L.CN.08.02
	Discuss the following with students:

“Passover isn’t about eating, Hannah,” her mother began at last….“It’s about remembering.”

“All Jewish holidays are about remembering, Mama. I’m tired of remembering.” (p. 4)

To prepare for Chapter 3, students will need a basic understanding of the Passover Seder.  Students will perform a reflective inquiry activity on “The Passover Seder Night” located on the following link: http://ezinearticles.com/?The-Passover-Sedar-Night---A-Basic-Information- Guide-About-Passover&id=2135026 or see Appendix#2j.

Before sharing with students “The Passover Seder Night,” briefly review with them what they might expect from the genre, informational text. (See Appendix #2b2-3.)
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	Focus for Reading/Listening:  Highlight or underline the important main ideas and details in preparation for summarizing the information presented.
Have students outline the selection by responding to the following questions as you record the answers:

•
What is the reason that the Passover Seder is celebrated?

•
How is the Seder celebrated?

•
Briefly explain the symbols of the Seder.

•
What are two Passover traditions?

•
How do Jewish people prepare for the Seder?

Point out to students that the information you have recorded is an outline for a summary. Ask students in five small groups to collaborate quickly to write a sentence or two to answer one of the five questions. Have each group read or display their sentences in order, creating a summary. Remind students of the process they have just gone through and ask them if they can figure out where the questions came from. (From the headings). Point out that this might be one way to more easily do a summary of informational text.

	Writing
W.GN.08.01 P
	Chapters 1 and 2 introduce us to the main character—her family, heritage,

religion, and teenage emotions.  To form a connection with Hannah, have the students complete a Portrait Poem from Art Belliveau.

Poetry deals with the emotions, just as music does. An autobiographical poem is personal—it reveals something about the person writing the poem. It does not have to rhyme. Below is a simple plan to write your own autobiographical poem. Just follow the steps and—before you know it—it’s done. (See Appendix #2k.)

I am (first name)

Son/Daughter of (I've also used brother/sister of...) Sibling of…

Who needs… Who loves… Who sees… Who hates… Who fears…

Who dreams of…

Resident of (I've seen people list here everything from their address to "the small blue green planet third from the sun.")

(last name)
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Reading/ Writing R.NT.08.02 P
L.CN.08.02


Also point out the scene at the beginning of Chapter 2.  Discuss with students why they think Grandpa Will feels this way about his experience and why he may have reacted the way he did toward his granddaughter, Hannah.

Share aloud “Old Man,” written by Ricardo Sanchez, with the class. (See Appendix #2l.)  The focus for the poem is Ricardo love for his grandfather’s memory.  He appreciates the stories, history, and memories his grandfather shares.  How is this different than Hannah’s perspective of Grandpa Will’s behavior and remembrance?

Exit Card- (See Appendix #1c for Quick Write explanation.)

Allow students to write a short piece from their perspective on one or more of their grandparents.
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Lesson 3
	Reading
R.NT.08.02 P
L.RP.08.01

L.RP.08.02
	Teacher reads aloud Chapter 3 (pg. 13-21).

Focus for Listening: Prior to reading, discuss Hannah’s feelings, as revealed so far, toward her family and their religious traditions, specifically the Seder meal. Listen for even more examples of this in Chapters 3 and 4, and discuss them after the teacher read-aloud.

Possible Examples:

•
“During the endless Seder dinner and the even more endless explanations from the Haggadah….” p. 13 [Emphasis added.]

•
“Her grandfather droned on….” p. 13

•
“Grandpa Will had a voice that buzzed like the plague of locusts, and he made sour lessons at every pause.” p. 13

•
“The Seder wasn’t even in the right order, not like they taught in Sunday school.” p. 13

•
“And Grandpa Will wouldn’t be there shouting and making a scene….” p.
13

•
Hannah refers to bitter herbs: “Since they’re so disgusting.  Rosemary gets to eat jellybeans and I get to eat horseradish.  It isn’t fair!” p. 15

•
“…her anger at the injustice continued.” p. 15

•
“…but she suddenly felt that nothing was enough except to get out of that room and that Seder in which nothing fair or fun was happening.” p. 15

•
“She certainly didn’t believe that the prophet Elijah would come through the apartment door any more than she believed Darth Vader, or Robin Hood, or…or the Easter Bunny, would.” p. 20

•
“Baby stories! she thought angrily….” p. 20

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06 P R.WS.08.07 P L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use Vocabulary Strategy in Appendix #2i to develop the following vocabulary words:  plagues and exodus (p. 13); Fraud (p. 19); contagious (p. 25); conspiratorial (p. 27).

	Reading
R.CM.08.03 P
	At the end of Chapter 3, the story takes a surprising turn from reality, as Hannah

opens the apartment door to find herself in a farmhouse in the country with two oddly-dressed strangers who seem to think she is someone else, Chaya.  In Chapter

4, Hannah must try to determine what has happened to her.

	Author’s Craft
W.GN.08.01
	Foreshadowing is used by authors to hint of things to come.  On pages 20-21,

Yolen writes,

Who asked you to be buried alive? You know no one forced you.

You took this madness on yourself.
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	R.CM.08.01 P
	What do the students believe is coming in the text?

Possible Answer:
Yolen refers to Hannah’s ignorance of her family traditions and heritage.

	Close and
Critical Reading
R.WS.08.07

R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.CM.08.01 P R.CM.08.02 P R.CM.08.03 P R.CM.08.04 P R.MT.08.01

R.MT.08.02

R.CS.08.01 P
L.CN.08.01

L.CN.08.02

L.PR.08.01

L.PR.08.02

L.PR.08.03

L.PR.08.04

L.PR.08.06

L.PR.08.07
	Students will read Chapter 4 (pp. 22-31) and share with the teacher the answering

of the Close and Critical Reading questions:

1.  What does the text say?

2.  How does it say it?

3.  What does the text mean?

4.  So what?

Review the thinking strategy Close and Critical Reading (See Appendix #2c1.) by saying something such as “We are going to review a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
Let’s answer these Close and Critical Reading questions together for Chapter 4 (pp.

22-31).” Share with students the process of Close and Critical Reading using the information, student page, rubric, and model that follows.  (See Appendix #2c1-4 and #3a1-3.) (See Appendix #2c5 to review Think Aloud procedure.)

The instructor might choose to read this together with students and do a think aloud with colors.  For example, highlight italics with green, foreshadowing with blue

etc. Give students a visual of how this would work.

Note to teachers:  During the process of Close and Critical Reading, students will be using strategies from Strategies That Work by Stephanie Harvey and Ann Goudvis. (See Appendix #2c6.)
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Lesson 4
	Grammar and
Rhetoric
W.GR.08.01 P
	Ellipses – Appendix #4a1-4
Utilize the resource on the following link: http://grammar.ccc.commnet.edu/grammar/marks/ellipsis.htm . Grammar Girl has an excellent podcast for students as well: http://grammar.quickanddirtytips.com/ellipsis.aspx .

	Reading
R.NT.08.02 P R.NT.08.03 P R.NT.08.04 P
	Have students read Chapter 5, pg. 32-40, silently.

Focus for Reading:  Hannah is frustrated with her new situation.  What is frustrating her?

	Writing
W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P R.CM.08.01 P R.CS.08.01 P R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P L.CN.08.02

S.DS.08.01

S.DS.08.03
	If students are not familiar with focus questions, model answering Focus Question

#1 using the Think Aloud Procedure. If they are familiar, have students answer

Focus Question #1 with partners using the answer plan.  See Appendix #4b and

#4c1-2 for the focus question directions and scoring rubric.

Focus Question #1
Hannah is frustrated with her situation.  At the end of the chapter, Hannah thinks to herself, “Argument was useless.”  What does she mean?

Answer Plan:
1.  Restate the question.

2.  Give details from the chapter that show why Hannah is frustrated.

3.  End by telling why Hannah was thinking that it was not worth it to argue.

Possible Answer:
[1]Hannah has become frustrated with her situation.  [2] She has traveled into another time, and no one believes who she really is and where she is really from. No matter how many times she tells them that she is from New Rochelle, they do

not get it straight because they know she is from Lublin.  They think she is still sick. Gitl and Shmuel don’t know about things from Hannah’s time like television, and they seem to be humoring her or kidding with her.  Hannah was just getting

nowhere in convincing Gitl and Shumuel that she is from another time, so she decides to be quiet and not argue.  She even surprises herself by helping in the kitchen.  [3]Hannah decides it’s not worth arguing, as it has not been a successful strategy, and her vastly different background seems too far beyond their comprehension.

Have students discuss the Answer Plan and Possible Answer.

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use Vocabulary Strategy in Appendix #2i to develop the following vocabulary words: tentatively (p. 33); companionable (p. 35); slovens (p. 39); massive and dainty (p. 40).
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Lesson 5
	Reading
(20 minutes) L.CN.08.02

L.RP.08.02

R.NT.08.02 C
	Teacher reads aloud Chapters 6 and 7 (pp. 41-56).

Focus for Listening:  Have students focus on the characters that have already been introduced and also on the new characters that they will begin to learn about in Chapters 6 and 7. (See Appendix #5a.)

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.05

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use the vocabulary strategy in Appendix #2i to develop the following vocabulary words:  smock (p. 41), privy (p. 42), Bar Mitzvah (p. 42), appalled (p. 49).

Have a brief discussion about some of the Yiddish dialect that the students may not understand.  For example, yarmulkes (p. 44), render (p. 45).

	Writing
R.NT.08.01 C R.NT.08.02 C R.NT.08.03 C W.PR.08.02 C
	Have students create a character chart giving a simple description of each

character in Hannah's "new life.” Allow students to complete the character matching activity.  (See Appendix #5b.)

Possible answer:
Character
Description
Hannah (Chaya)
Main character who is transported back in time.

Gitl
Chaya's aunt.  Very strict.  Runs the household.

Shmuel
Chaya's uncle, Gitle's brother.  Fun- loving, kind, gruff, hard-working.

Yitchak
The village butcher who is widowed with two children.  Big, gruff and nice.

Fayge
Shmuel's fiancé.

Rachel
The outspoken girl whom Chaya meets on the way to the wedding. Has difficulty breathing.

Shifre
Young girl whom Chaya meets.

Quiet, pale, freckled with light eyelashes.
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	Esther
Young girl whom Chaya meets.

Plump with rosy cheeks.

Yente
Young girl whom Chaya meets.

Ferrety face with a sharp chin and nose and a yellowish complexion.

	Writing
W.GN.08.03

W.PR.08.01 P
R.CM.08.01 P
	Yolen points out that Hannah has family events—e.g., Passover, Wedding, Aaron

asking the four questions at the Seder.

Each student will research his/her own family traditions and report findings to the class using a poster with five photos, symbols, or drawings that reflect traditions that their family has—e.g., wedding, holidays, birthdays, special foods.  For brainstorming, utilize My Family Traditions: Information Collection Sheet, Appendix #5c and 5d.

	Grammar/ Rhetoric
W.GR.08.01 P
S.DS.08.01

L.CN.08.02
	TEACHER NOTE:  Please consider the information in Appendix #3b1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students are reading and use those to do grammar inquiry teaching. It will be more effective than tradition methods.
Infinitives and Split Infinitives—Appendix #5e1-2
Please share Grammar Girls podcast at http://grammar.quickanddirtytips.com/split-infinitives.aspx .
Ask the students to list three infinitives found in Chapter Six. Examples:

(44) “Gone was like coral lipstick her mother had allowed her to wear to the

Seder.”

to wear ---- to proudly wear

(47-48) “The truth was, she was beginning to wonder herself whether…”

to wonder ---- to desperately wonder
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Lesson 6
	Reading
R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.NT.08.04 P
	Have students silently read Chapter 8 (pp. 57-64).

Focus for Reading:  This chapter uses a writers’ tool called foreshadowing, clues in the text that hint at what may be coming in the story.  After reading the selection, discuss how foreshadowing increases a story’s suspense for the reader.
Examples:
™ The words to the wedding dance (p. 59), “such a gloomy song”:

Who asked you to get married? Who asked you to be buried alive? You know that no one forced you, You took this madness on yourself.

™ The trucks are compared to a “dark stain” (p. 61).

™ “[Hannah] gave an involuntary shudder.  [The cars] reminded her of

something; she couldn’t think what” (p. 61).

™ “…the villagers grew silent as … they noticed what sat in front of the

synagogue.” (p. 62) – perhaps out of fear or apprehension.

™ “I see the Malach ha-mavis.  I see the Angel of Death” (p. 62) – At this

point in the story, the characters have no real reason to use this name for the Nazi soldiers, but the reader knows why the name applies.

™ “Malach ha-mavis.  That was her grandfather’s phrase, the one he had

shouted at her when she drew the long number on her arm” (p. 62).

™ “What year is it?” (p. 63) – As Hannah realizes the importance of the year,

she gives another hint to the reader about what is about to take place.

™ “[The Nazi soldiers] made a perfect half circle in front of the synagogue

doors, like a steel trap with gaping jaws ready to be sprung” (p. 64).

	Writing
R.CM.08.01 C R.CM.08.03 C W.RP.08.01 C W.PR.08.02 C
	Reflect on a time when you or someone you know or have read about was put into

an unexpected and uncomfortable situation.  Complete a five minute quick write describing who you were at the time – reactions, appearance, interests, family, etc. (See Appendix #1c.)

	Vocabulary
R.WS.08.01 P R.WS.08.04 P R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02
	On page 64, Yolen defines synagogue doors for her audience.  Utilize the

following resources, Appendix #6a1-2, to guide students in using context clues to define unknown words. http://academic.cuesta.edu/acasupp/AS/511.HTM .
Allow students a chance to complete the following worksheet for practice. http://www.montgomerycollege.edu/~steuben/practice_context_clues.htm
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Reading/ Writing R.WS.08.01 P R.WS.08.02 P R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P R.IT.08.01 P R.IT.08.02 P R.IT.08.03 P L.CN.08.02


Complete the highlighting activity for the “History of the Holocaust”.  Students will highlight the answers to the prompts as they read through the text. (See Appendix #6b1-2 and 6c1-2.)
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Lesson 7 and 8
	Reading
R.WS.08.06

R.NT.08.02 P
	Refer to Appendix #7-8a1-4 for the Reader's Theatre of Chapter 9 (pp. 65-72).

Introduce the term “Reader’s Theater” to the class.  Say something such as “A Reader’s Theater is a performance of literature, as a story, play, poetry, etc., read aloud expressively by one or more persons rather than acted.” (Harris and Hodges, The Literacy Dictionary)  The teacher or other students may act as narrator.  Have students focus on the helpless feelings of Hannah as she begins to piece together what may be happening and attempts to explain to the others around her.  Before students perform the Reader’s Theater, give them ample time to practice reading it silently and then practice it in small groups.

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.05

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use the Vocabulary in Context Strategy Appendix #2i to develop the following vocabulary words: Nazi (p. 66), concentration camp (p. 66), assent (p. 68), billeted (p. 69), desecrate (p. 69), cremation (p. 72).  Again, discuss any Yiddish dialect that may be confusing.

	Discussion
S.DS.08.01

R.CM.08.01 P
	To introduce students to Hannah's anxiety over knowing what may happen in the

future, discuss the futures of your students.  You may ask, "Would you rather know exactly what your future is going to be or not?"  "If yes, would you want to have the ability to change it?  Why or why not?"  You may do this as a whole group or divide the students into smaller groups to discuss and then share with the class as a whole.

	Writing
R.CM.08.01 P R.CM.08.03 P W.RP.08.01 P W.PR.08.02 P R.CS.08.01 P
S.DS.08.01
	Have students answer Quick Write #2. (See Appendix 1c.) Once again, ask

students to relate to Hannah's feelings in Chapter 9. (See Appendix #7-8b.)

Quick Write #2
If you were Hannah (Chaya), what would you do with the information that you remember from history?  What would you do to convince those around you what was happening and that you were telling the truth?
Possible Answer
Answers will vary.

When students are finished writing have a whole class or small group discussion.

	Grammar and
Rhetoric
W.GR.08.01 P
	Strong and Vivid Verbs
Examples from text:

•
“But they felt to Hannah, all crushed together, like cattle going to be slaughtered for the market.”

•
“The trucks barreled down the long, winding road, their passengers silenced by the dust…”
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Use the following lesson to define vivid words. http://www.uhv.edu/ac/student/writing/grammartip2006.11.22.htm
Have students create a “word splash” as a resource to compile vivid verbs. http://chelljaguars.tripod.com/verbs.htm
www.wordle.net
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Lesson 9
	Reading
L.CN.08.02

L.RP.08.02

R.NT.08.02 P
R.NT.08.03 P
	Review with your students the importance of Chapter 9 and the next significant

turning point that is created in the story.

Teacher reads aloud Chapters 10 and 11 (pg. 73-95).

Focus for Listening:  Have students focus on the horrible experiences that the characters are going through and their difficulties in surviving them.

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use the Vocabulary in Context Strategy in Appendix #2i to develop the following vocabulary words:  periphery (p. 73), tremulous (p. 76), barracks

(p. 86), reluctantly (p. 89), vehemence (p. 89), amphitheater (p. 89) synagogue (p.

81), impudent (p. 82).

	Speaking
S.DS.08.01
	Discuss as a class how Hannah is changing.  (She is finally beginning to think of

others’ feelings and difficulties.  She isn't complaining only about her own problems.)  Has her perspective altered her outlook?

	Grammar and
Rhetoric
W.GR.08.01 P
	Gerunds

Share the United Streaming passage Section C: Verbals, found on the following link http://player.discoveryeducation.com/index.cfm?guidAssetId=DFB3A465- E9D3-4C8A-8836-FDDB8C1B4F9C&blnFromSearch=1&productcode=US .
On an exit card, locate three examples of gerunds in Chapter 11.

	Reading/ Author’s Craft
R.NT.08.04 P
	Author's craft:
Throughout the novel Jane Yolen uses author's craft not only to explain the story better, but also to make it more interesting.  After reviewing simile (comparison of two unlike things with the use of like or as) and metaphor (comparison of two unlike things without the use of like or as) with your students, divide them into small groups.  Have each group find and record the examples of metaphor and simile used in Chapters 10 and 11.  Share as a class.  (See Appendix #9a and 9b1-
2.)

Possible answers for author's craft:
*"God's hands are very hot and sweaty."-metaphor (p. 78)

*"...and the blood on the snow...was like rose petals falling."-simile (p. 83)

* “Hannah felt hope, like a small bubble....” -simile (p. 85)

*"...the raw scraping of the doors being pulled open was as loud as thunder."- simile (p. 85)
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	* "She touched one with a bare foot, as if the plait was some sort of an unknown animal." - simile (p. 94)

*"Everything felt strange, alien, as if she were on another planet, as if she were on the moon."-simile (p. 95)

*"But promise me you will not cry more before these monsters."-metaphor (p. 95) Have students highlight the similes in “Shame” by Zabel. (See Appendix #9a.)

An extension activity may include the following worksheets: complete the simile and meaning of the metaphor. (See Appendix #9b1-2.)

	Exit Card
W.PR.08.01 P W.PR.08.01 P W.PR.08.01 P R.CM.08.01 P
	The characters are stripped of their “papers and jewelry for safe keeping” (pg. 75).

Share a time when you’ve had something stolen from you or write of a possession worth value to you.
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Lesson 10
	Visual
L.CM.08.01
	At the beginning of Chapter 11, the Jewish people have been on the train for four

days. To provide a visual representation, please share “The Train Ride to Dachau,” found at http://player.discoveryeducation.com/index.cfm?guidAssetId=0597503A-0BF8-
423F-9C89-EF340274469A&blnFromSearch=1&productcode=US .  View the four minute excerpt titled “The Train Ride to Dachau.”

	Reading
L.CN.08.02

L.RP.08.02

R.NT.08.02 P
	Review the important decision that Hannah (Chaya) made in Chapter 11 and why

she has made it.

Teacher reads aloud Chapters 12 and 13 (pp. 96-111).

Focus for Listening:  Have students focus on the importance of the character
Rivka.

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use the Vocabulary in Context Strategy in Appendix #2i to develop the following vocabulary words: garish (p. 101), affirmation (p. 101), ominous (p. 102), preamble (p. 109)

	Listening
L.RP.08.02
	At the end of Chapter 12, Hannah and her new family have been stripped of their

hair and visual appearance.  To compare Hannah’s feelings with the loss of her hair and appreciating the loss of hair due to cancer, share with the class “Skin (Sarah Beth)” composed by Rascal Flatts. (See Appendix #10.)

http://www.youtube.com/watch?v=JhnU9IYTD9c. If you do not have access to the music, print a copy of the lyrics.
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Lesson 11
	Reading
	Students read Chapter 14 (p.112-121).

	Speaking/ Listening
S.DS.08.01

S.DS.08.02

L.CN.08.02
	As a class, list the rules of the camp. Rivka shares the “crucial lessons” with the

girls.

Possible Answer:
Rivka has been in the camp for a year and shares important information and lessons with Hannah, Esther, and Shifre.  Rivka tells the girls about the Angel of Death and the “brutal arithmetic”: “It is a brutal arithmetic.  But I-I am alive.  You are alive.  As long as we breathe, we can see and hear.  As long as we can remember, all those gone before are alive inside us.”  Rivka also told them the “rules”:

•
They call each other by their given names, but must remember their numbers.

•
People with lower numbers have been there longer and can help do things like “organize” or get shoes.

•
You must know when to fight and when not.

•
Don’t go near the building with the smokestack.

•
Children must hide in the “midden” or garbage dump when the commandant comes to inspect.

•
Do not ask, “Why?”

What are the rules of your house?  Although you may disagree with them, what grounds your parents have to enforce them—e.g., Rivka has a lower number and has survived the camp; your parents were your age once.

	Speaking
S.DS.08.01

R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.NT.08.04 P
	As a class, brainstorm the ways in which United States citizens are identified by a

number—e.g., social security number, driver’s license, school log-in, telephone number, address, etc.

	Vocabulary
R.WS.08.01 P R.WS.08.02 P R.WS.08.03

R.WS.08.04 P
R.WS.08.05

R.WS.08.06

R.WS.08.07 P
L.CN.08.02

S.CN.08.01

S.CN.08.02

S.DS.08.01
	
	Word Study Suggestion
	

	
	Use the Vocabulary in Context Strategy in Appendix #2i to develop the following vocabulary words: garish (p. 101), affirmation (p. 101), ominous (p. 102), preamble (p. 109).

	Writing
W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P R.CM.08.01 P
	Have students answer Focus Question #2 with partners with or without the

Answer Plan. (See Appendix #11.) See Appendix #4c1 for the Focus Question

Scoring Rubric.
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R.CS.08.01 P R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P L.CN.08.02

S.DS.08.01

S.DS.08.03


Focus Question #2
In Chapter 14, we are introduced to an important character, Rivka.  Citing examples from the text, discuss some of the crucial "lessons" Rivka shares with the girls, and explain why she is important to Hannah (Chaya).
Answer Plan:
1.  Restate the question

2.  From the text, cite examples of important lessons/information that Rivka shares with Hannah.

3.  Explain why you believe Rivka is an important character in the novel.

Possible Answer:
(1) In Chapter 14, readers have been introduced to an important character, Rivka. (2) Rivka has been in the camp for a year and shares important information and lessons with Hannah, Esther, and Shifre.  Rivka tells the girls about the Angel of Death and the “brutal arithmetic”:  “It is a brutal arithmetic.  But I-I am alive. You are alive.  As long as we breathe, we can see and hear.  As long as we can remember, all those gone before are alive inside us.”  Rivka also told them the “rules”:

•
They call each other by their given names, but must remember their numbers.

•
People with lower numbers, have been there longer and can help do things like “organize” or get shoes.

•
You must know when to fight and when not.

•
Don’t go near the building with the smokestack.

•
Children must hide in the “midden” or garbage dump when the commandant comes to inspect.

•
Do not ask, “Why?”

(3) I think that Rivka is an important character in the novel because she is helping the girls now, and I predict that she will help them all to survive longer.

Have students share their Possible Answers with the larger group.
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Lesson 12
	Reading/ Listening
R.WS.08.07 P
R.IT.08.01 P R.IT.08.02 P R.IT.08.03 P R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P R.CM.08.01 P R.CM.08.02 P R.CM.08.03 P R.MT.08.01

R.MT.08.02

R.CS.08.01 P
L.CN.08.01

L.CN.08.02

L.PR.08.01

L.PR.08.02

L.PR.08.03

L.PR.08.04

L.PR.08.06

L.PR.08.07

R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P
	Review some of the important "lessons/rules" that Hannah (Chaya) learns in

Chapters 12, 13 and 14.  (See Lesson 11.)

Allow students the time to complete a Close and Critical Reading of Chapter 14. Review the thinking strategy Close and Critical Reading (Appendix #2c1) by saying something such as “We are going to review/learn a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
If necessary model the process of Close and Critical Reading using the example that follows.  (See Appendix #12a1-3.) (See also Appendix #2c2 for student page, #2c5 for rubric, and #2c6 to review Think Aloud procedure.)

Students will read Chapters 15 and 16 (pp. 122-143) silently or in small groups.

Focus for Reading:  Have students focus on the characters' lives in the camps and how, even in the worst conditions, they adjust to their surroundings so as not to be “chosen.”

	Visual
R.NT.08.01 P R.CM.08.01 P L.RP.08.01

S.CN.08.01

S.DS.08.01
	The prisoners at the camp are chosen for death (pp. 128, 137-138).  Brainstorm

events in America in which people are chosen, e.g., presidency, teams, teachers/students, selection of classes, friends, music.

Familiarize the students with the method of drawing straws to be selected. Play the portion of the film Armageddon in which A.J. Frost is chosen to ignite the bomb and then to marry Gracie. http://www.youtube.com/watch?v=JlLBXGVEfOw

	Speaking
S.DS.08.01

S.DS.08.03

L.CN.08.02
	In Chapter 17 on pages 141 and 142 Hannah says, "We are all monsters...because

we are letting it happen."  Rivka replies by saying that God is letting it happen, that there is a reason. Discuss this conversation between Hannah and Rivka as a class and have the students decide what they feel is true.  Is there a “stand” that the Jewish people/prisoners could have taken to prevent the Holocaust?  What about other countries in the world?
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Highlighting
Activity R.IT.08.01  P R.CM.08.01 P R.CM.08.02 P R.CM.08.03 P R.MT.08.01

R.MT.08.02

L.CN.08.02

S.DS.08.01


Share “Why Genocide Matters,” written by Mr. Kristof.  Have them complete the following highlighting activity. (See Appendix #12b1-3 for editorial, explanation and highlighting activity.)

Article:  “Why Genocide Matters”

Highlight the following, having students highlight with you.  Use the following directions to move the students through the text.

1st paragraph
Number killed in Darfur so far (as of September, 2006)

2nd paragraph
Number killed by malaria each year

3rd paragraph
What makes genocide special?

Why does the Holocaust evoke special revulsion?

4th paragraph
How is Sudan raising the stakes? Space between paragraphs.

5th paragraph
U.N. warnings

6th paragraph
Three things the U.S. can do now to stop the genocide

Discussion: If the victims are not named Hannah, Anne, or Elie, but Fatima and Ahmed, is the horror still the same?  If we don’t act, will Darfur evolve into a present day Holocaust?


MS 8.2 The Devil’s Arithmetic Teaching Plan
27
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 8.2 Revised
Disposition: Reflective Inquiry—Theme: Who you are depends on perspective.
Lesson 13
	Talking to the Text
L.RP.08.05
	Read and T4 “Obama remembers the Holocaust.” (See Appendix #13a.)

See Appendix #13b1-2 for Talking to the Text procedure and rubric.

	Reading
R.CM.08.01 P
R.MT.08.01

S.DS.08.01
	Students read Chapter 17 (p. 144-149)

Focus for Reading:  Could any of the events in these chapters have been prevented? Think about the execution of Shmuel, Fayge, and the others.
Have a whole class or small group discussion.
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Discussion/ Debate
S.DS.08.01

R.NT.08.03 P
S.CN.08.01

S.CN.08.02

S.CN.08.03

L.CN.08.01

L.RP.08.02

L.RP.08.03

L.RP.08.06


Lesson 14
On pages 141 and 142, Hannah tries to convince Rivka that the Jews must fight back or they are monsters for letting each other die.  Rivka tells her that the Jews are not monsters at all, but heroes for not fighting back, for living and dying because that is harder than “going out shooting.”  On page 158, however, Hannah can think only of surviving “one more day, one more hour, one more minute.”  But at the last moment, Hannah doesn’t fight the Nazis to save herself; she sacrifices herself to save someone else, Rivka.

Activity:  Debate
Divide the class into two sections:  one section that sides with Hannah’s early ideas for fighting back and one section that sides with Hannah’s later ideas of self-sacrifice.  Allow a few minutes for each side to organize their thoughts on their subjects, and then let them debate the pros and cons of each point of view as they pertain to the story’s situations. At the conclusion of the debate, try to decide how these ideas might fit into our time and situations (crime, terrorism, bullying and fighting at school, etc.) and whether or not individuals can make a difference.
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Lesson 15
	Reading/ Listening
L.CN.08.02

L.RP.08.02

R.NT.08.02 P
R.NT.08.03 P
S.DS.08.01
	Teacher reads aloud Chapter 19 (pp. 161-164).

Focus for Reading:  Think about the transformation Hannah undergoes from the beginning of the story to the end. Following the reading, briefly discuss the students’ observations.  Students might organize their comparisons using a table such as the one below:
Have a discussion of the above.

	Viewing
L.CN.08.01

L.CN.08.02
	After students have grasped an understanding of Hannah’s growth, share with

them Mr. Obama’s video clip on empathy.  We would like the students to reflect on their growth through the lesson.

•
Do you have empathy for the victims of the Holocaust?

http://www.facinghistory.org/video/barack-obama-speaks-facing-history-students

	Writing
W.GN.08.02 P W.PR.08.01 P W.PR.08.02 P W.PR.08.03 P W.PR.08.04 P W.PR.08.05 P W.PS.08.01 P
	Have your focus question answers changed after finishing this unit?

1.  What elements do you need to succeed—e.g., good home, loving parents, stable environment, and praise to build self-esteem?

2.  What are some vital physical components and emotional components in your life?

3.  When you are pulled from your comfort zone (e.g. house, neighborhood, school), how do you react?

4.  How do negative situations in your life affect your future?

	Compare and
Contrast Activity
R.NT.08.04 P
	Using the silhouette worksheet, allow your students to compare the characters in

the book.  After reading page 162, Hannah notices that Aunt Eva’s identification number is the same as Rivka’s.  On page 163, Hannah makes the connection between Grandpa Will and Wolfe.  (See Appendix #2h.)

	Writing
W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P R.CM.08.01 P R.CS.08.01 P
	Several ideas are presented in The Devil’s Arithmetic that could apply to our lives

today. Some of the main concepts include “It couldn’t happen here, or to me,” “Fighting back,” “Passive resistance,” “self sacrifice,” and “As long as it doesn’t affect me, I shouldn’t get involved.” (See Appendix #15.) See Appendix #4c1 for rubric.
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R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P L.CN.08.02

S.DS.08.01

S.DS.08.04

S.DS.08.01

L.CN.08.02

Have students answer Focus Question #3 independently.

Focus Question #3
Some people say that history is in the past and doesn’t teach us anything today. What are some things we could learn from the historic event portrayed though the characters in these stories?  Explain what importance we should place on learning history and how history can make a difference to our futures.  Use specific details and examples from The Devil’s Arithmetic to support your answer.

Optional Writing/Speaking: Either individually or in small groups, assign students to plan, outline, and deliver an informational presentation using precise and vivid language; organizing logically to prove either that history is in the past or that we can learn from history (Focus Question #3); applying persuasive non-

verbal techniques; making use of rhetorical strategies to support the purpose of the presentation, and to positively impacting the intended audience.

When students are finished writing have a whole class or small group discussion.
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Lesson 16
	Reading/ Listening
R.NT.08.01 P
R.NT.08.02 P
R.NT.08.03 P
	Read the Epilogue (pp. 165-166) and “What is true about this book” (pp. 167-

170).

	Reading
R.NT.08.01 P R.NT.08.02 P R.NT.08.03 P W.PR.08.01 P
	On page 159, Hannah tells Rivka, “Run for your life, Rivka.  Run for your

future. Run. Run. Run. And remember.”  The theme of the Jewish survivors was to remember so that genocide would not happen again.  Is the event in Darfur similar to the holocaust?  Have “we” allowed this to happen again?

http://www.amnestyusa.org/darfur/darfur-history/page.do?id=1351103# Have students read a brief history of Darfur. (See Appendix #16a1-4.) Using knowledge gained from this lesson, complete a Venn diagram comparing the Holocaust with Darfur. (See Appendix #16b.)

	Writing
W.GN.08.02 P W.PR.08.01 P W.PR.08.02 P W.PR.08.03 P W.PR.08.04 P W.PR.08.05 P W.PS.08.01 P
	Persuasive Writing Piece
In Teaching Adolescent Writers, Kelly Gallagher discusses persuasive writing. With persuasive writing, you argue for or against it.

I support this because… I oppose this because… This is good because… This is bad because…

For example, Kelly Gallagher writes…

“Hatred is but a mere disguise for fear, fear of thinks not accustomed to.  I believe Germans or anyone who “hated” Jews were afraid that Jewish culture would overwhelm their sacred country.  And by disguising their dear with hatred were capable to fee themselves from the chances of this happening by getting rid of the Jews.”  Free?

Writing Prompt
Based on your newly found perspective on human genocide, do we as human beings have the responsibility of protecting others from these actions?
Graphic Organizer (See Appendix #16c.) http://www.timeforkids.com/TFK/media/hh/pdfs/ideaorganizers/persuasive_id eaorg.pdf
See Appendix #16d1-4 for rubrics.
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Lesson 17—Resources—Extension Activities
	Children of the
Holocaust
W.GN.08.03

W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P R.CM.08.01 P
	After reading the epilogue, students will review historical fiction

(http://www.readwritethink.org/lesson_images/lesson404/HistoricalFictionDe fn.pdf) literary devices. Students will realize that the character in this book— Hannah, Rivka, Grandpa Will—are made up of bits and pieces of victims’ lives. (See Appendix #17a.)

After reading the “What is true about this book,” you understand that historical fiction pieces may have fictional characters.  Although the characters in this book were fictional, the victims living in the concentrations camps were real.  Take the opportunity to remember their stories; research one “real” victim of the Holocaust.  Visit http://www.graceproducts.com/fmnc/main.htm for a list of children’s names.

1.  Child’s Name:

2.  Child’s Birthplace:

3.  Child’s Birthdate:

4.  Brief summary of how the Nazis located the family (age of child, who was taken, etc.)

5.  Where was the child taken after being kidnapped?

6.  How was the child’s life ended?

	Compare and
Contrast W.GN.08.02 P W.PR.08.01 P W.PR.08.02 P W.PS.08.01 P
R.CM.08.01 P
R.CS.08.01 P
	When a novel is adapted to a script for use as a movie, many of the details and

situations are altered. The reason to alter the original story line may be due to time constraints and also because of the inability to capture the original story concept to the screen from the original prose. (See Appendix #17b1-3.)

Use the table below to record differences from the novel that YOU detect while viewing the screen adaptation of The Devil’s Arithmetic. In the journal portion of this paper write 1-2 paragraphs each day after viewing the film in class. You may write on the back of each sheet.  Proper grammar and punctuation will be taken into account when you paper is graded.
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	Valkyrie
L.RP.08.02 P L.RP.08.05 P L.RP.08.07 P
	At the conclusion of the book, students should inquire why no one tried to

stop/assassinate Hitler. Valkyrie, a 2008 film directed by Bryan Singer, is based on actual events:  a plot to assassinate Hitler is uncovered during the height of WWII.

	Family Tree
Activity
W.GN.08.02 P
	Who you are depends on your perspective.
Having gained a new perspective for family heritage and traditions, allow students to investigate their family as Hannah did.  Use the KWL family tree chart located in the appendix. (See Appendix #17c.)

	Poetry
W.GN.08.01 P
	Create Haiku or Quatrain poetry as a reflection assignment for what you have

learned about the Holocaust.  Each poem must have its own main idea— Hitler, concentration camps, Jewish customs, Nazi, etc.

http://www.field-trips.org/tours/lit/poet/_tourlaunch1.htm
(See Appendix #17d-e.) Example:

My everyday bowl- fluid, nutrition, cleansing. My death camp lifeline.

To my dismay, they took my name for a number they said was the same. They etched it in my skin;

how could they create such a sin?

	Gerunds, Participle, and
Infinitives
Resource
W.GR.08.01 P
	TEACHER NOTE:  Please consider the information in Appendix #3b1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples
of the grammar lesson being taught in the anchor or linking texts students are reading and use those to do grammar inquiry teaching. It will be more effective than tradition methods.
http://middle-school-curriculum.suite101.com/article.cfm/phrases_clauses_and_sentences
“A gerund is a verb that thinks it is a noun (e.g., Running is fun). See, if you did not know about a gerund, you would have a very hard time explaining that last one! When you start a phrase with a gerund, and end it with an object,

you have a gerund phrase: Gerund plus Object (Running the park is fun) Be careful! You can be fooled here. For example, what about this sentence: Running in the park is fun. Is that a gerund phrase? No. *In the park* is a prep phrase, and *running* is a regular gerund!”

“A participle is sort of a mix between a verb and an adjective. Most participles end with an *ing,* *ed,* or *d.* Examples of a participle are: a running boy, or a crying baby. To remember the *ing* ending, go back to our preppy model noted above in: *Preps like responsible partying!* *Part* is for participle, plus *ing.* Well, it works for me* The Participle Phrase then follows a familiar pattern acting just like an adjective: participle plus object (e.g., Removing his hat, Bob sat down).”
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	“An infinitive is a form of a verb that starts with the word *to.* Examples are:

to run, to sleep, to dream. An infinitive can be used as a noun, or as a modifier (adjective or adverb). As a noun: To forgive is divine. As an adjective: The time to play is near. As an adverb: I stood to run away. Essentially, if a noun comes before the infinitive, it probably acts like an adjective. If a verb comes before the infinitive, it probably acts like an adverb. If nothing comes before the infinitive, it probably acts like a noun. An infinitive phrase is very tricky

to spot. It begins with an infinitive and completes a thought with other modifiers or nouns (e.g., *We want to watch the game as soon as possible).”

Read more: http://middle-school- curriculum.suite101.com/article.cfm/phrases_clauses_and_sentences#ixzz0Jv aJISMB&C

	Genetics
Primer
R.CM.08.04
	As an extension to “Elemental Composition to the Human Body,” the class

can read “Genetics Primer.” (See Appendix #17f.)

	Composition of the human body
R.CM.08.04

S.CN.08.01

S.CN.08.02

S.CN.08.03

S.DS.08.01

S.DS.08.02

L.CN.08.02

L.RP.08.06

L.RP.08.07
	Debate
Share the following handout with students http://web2.iadfw.net/uthman/elements_of_body.html.  Provide them a chance to debate.  If every human is made up of the same elements, why did the

Nazis feel the Jewish people were different?  Are human beings different or are we the same? (See Appendix #17g1-3.)

	David and Max
	David and Max, written by: Gary Provost and Gail Provost Stockwell, was a
finalist for the National Jewish Book Award for Children’s Literature.
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Hannah BEFORE�
Hannah AFTER�
�
Doesn’t want to participate in the


family Passover remembrances.�
Has a desire to remember those who


were lost in the camps and those who survived.�
�
Doesn’t really understand her


relatives, such as Aunt Eva or Grandpa Will, and their involvement in the Holocaust.�
Feels a special attachment to her


family, especially Aunt Eva (Rivka).�
�
Cares only about eating bitter herbs


rather than jellybeans, not caring about the real meaning of Passover.�
Is more thoughtful of the suffering of


others, especially in the camp.�
�
Is concerned about her clothing style.�
Is concerned about helping others.�
�









