MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCE’s—Unit 6.2 Revised
Disposition: Exploration and Discovery—Theme: The solution is often within the problem.
Introduction
The teaching plans that follow for 6.2 Ella Enchanted by Gail Carson Levine are designed to be a framework for discussing the selections and will help teachers model for students how to think critically about, discuss, and write effective answers to constructed response or open-ended literature questions.  Students will learn strategies that will improve their word study abilities; fluency; listening and viewing; reading comprehension; critical reading; and writing, grammar and rhetoric, and research skills. By using these strategies, models, and discussion questions, teachers will be teaching the Michigan English Language Arts Standards, the Grade Level Content Expectations (June, 2004) and helping students prepare for success on the ELA MEAP tests (mandated by No Child Left Behind legislation) and high school ACT assessments.  The coding in the left hand column on each page

makes reference to the June 2004 version of the ELA 6th Grade Level Content Expectations (GLCE’s) on which the MEAP tests are based.  The “P” indicates “Power Standards” or core indicating a MEAP-assessable GLCE.  The best reason to use these methods, models, and materials is that doing so will facilitate students’ delving more deeply into text and relating the ideas and concepts in texts to their own lives.  This will make text more interesting and challenging to students, as well as improve their thinking skills and strategies.

As teachers, we often assume that if students have read or listened carefully to a selection that they would be able to write effective and complete answers to questions.  This is not often the case. Students can benefit from being explicitly taught to answer response to literature (open-ended, constructed response) questions.  Nancy C. Boyles in her book, Teaching Written Response to Text (Maupin, 2001), points out that students need explicit instruction.  Her definition goes like this: “Explicit instruction:

•
begins with setting the stage for learning,

•
followed by a clear explanation of what to do (telling),

•
followed by modeling of the process (To: showing),

•
followed by multiple opportunities for practice (With: guiding)

•
until independence is attained.” (By: independence)”

The answer format in her book has been adapted to provide the model in this unit of Focus Question, Answer Plan, and Possible Answer for teachers and students to use. The focus questions, modeled answers, and formats (not worksheets) can be used to set up discussion about and learning from the selections toward a deeper understanding of the issues and content of the selections and of the author’s craft.  If students are guided through and practice this questioning procedure, they will be more ready to think about, have the discussions regarding, and write answers to questions similar to these focus questions that are asked about other novels, videos, and articles. Their thinking and writing skills and strategies will improve.

This revision includes an important feature called Close and Critical Reading, which will enhance students’ critical thinking and comprehension. As Dr. Elaine Weber points out, “Close and critical reading is the ability to comprehend information, analyze how it is presented, determine the purpose and perspective of the author, establish what it means, and apply it to your  life.”  She continues with: “The following four questions are used to move students from comprehending the information to the final application to their own lives. These four steps or modes of analysis are reflected in four types of
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reading and discussion:

•
What a text says—restatement

•
What a text does—description

•
What a text means—interpretation

•
What a text means to me (so what)—application

A critical literacy skill developed through the lessons in each genre unit is fluent oral reading.  Many activities are included which help teachers and students become increasingly proficient in oral reading for an audience.  The inclusion of the reader’s theater, choral reading, and paired reading is intentional; it is expected that time will be spent practicing and perfecting oral reading skills.  Students need opportunities to read text as the author intended it to be read. They should be taught to pay close attention to punctuation, dialogue, sentence rhythm, etc., so they can read with proper intonation, pace, and emphasis.  Students should also hear oral reading only when it has been practiced and reflects the author’s message.  For all of these reasons, teachers and students should practice reading any text before reading to an audience.  Cold reads for either students or teachers is not appropriate. (S.CN.06.02)

These plans were written by a group of grade-level educators who all know that as teachers we take lesson plans like these and add our own special touches to make them better and better suited to our students.  The reading selections and writing assignments were chosen by grade-level educators for their appeal to students’ interests. (R.AT.06.01, W.AT.06.01) Some lessons will require more than one class session.  Each teacher will have to choose what will become homework and what will remain class work.  If you have enough novels to send the chapter reading home, you are welcome to do so.

The following selections are included in this unit:

Cinderella. Web. 29 Oct. 2009. <Wikipedia.org/wiki/Cinderella>.

Clark, Douglas S. "Saved by the Cross." Country Apr.-May 2009. Print. Levine, Gail C. Ella Enchanted. New York: Harper Collins, 1997. Print. Sanderson, Ruth. Cinderella. London: Little Brown, 2002. Print.

Walsh, Fergus. "How to make a swine flu vaccine."  BBC News, 1 May 2009. Web. http://news.bbc.co.uk/2/hi/health/8029917.stm .
T = One copy is need for teacher read aloud. S = Provide a copy for each student.

Both pre-assessments and post-assessments correlated to Data Director are provided separately for use by educators teaching this unit. Pre-assessments are short assessments intended to be given before students begin the units to determine if students can read and understand the text and have prior knowledge and text knowledge needed to be successful completing the unit. (R.WS.06.06) Teachers will be able to use the results to pre-teach concepts and skills that students need. Post Assessments consist of the following:

•
20 multiple choice questions (8 on anchor, 8 on linking, and 4 cross-text) plus a 6-point short answer (26 points)

•
Close and Critical Reading on an excerpt or the total text and linking text (24 points)

•
Grammar - excerpt from text with questions based on GLCE’s/ACT 1-12 categories (20 points)

•
Writing based on the genre chart for each grade level (20 points)

•
Listening, viewing or research (rotating) (10 points) (Total: 100 points)

Permission is granted only to teachers in the district purchasing these documents to reproduce pages from this teaching plan and appendix for classroom use within your specific building.
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Lesson 1
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P L.CN.06.02

Discussion R.CM.06.01 P R.CM.06.03 P S.DS.06.01

L.CN.06.01

L.CN.06.02
	Note to Teachers: The disposition for sixth grade is Exploration and Discovery.  As

you teach this unit, please keep this disposition in mind. (See Appendix #1a.) We want students to explore—“look into closely; examine carefully; investigate” and discover—“find out, see or know about” important concepts and principles (Webster's New World Dictionary, Prentice Hall, 1991). Through exploration and discovery, students should seek answers to the following questions throughout the sixth grade units:

•
What is available to learn?

•
How do I find new knowledge?

•
What are all the avenues for learning?

•
How do I find what I want to know?

•
How do I manage all that I am learning?

Students should also seek answers to the following questions for Unit 6.2:

•
How can I develop the persistence necessary to solve life’s problems?

•
What makes some answers difficult to find although they are evident to others?

Introduce this unit by telling students that together you will be talking, reading, speaking, listening, viewing, and writing about the disposition: Exploration and Discovery and the theme:  The solution is often within the problem. (See Appendix
#1a.) Tell them that they will be reading a novel, (fairy tale/fantasy) Ella Enchanted, and you will learn how a fairy’s blessing can be a curse.  At Ella of Frell’s birth, she is given a foolish fairy’s gift—the “gift” of obedience.  Ella must obey any order given

to her, whether it’s hopping on one foot for a day or chopping off her own head! Strong-willed Ella does not tamely accept her fate.  She goes on a quest, encountering ogres, giants, wicked stepsisters, fairy godmothers, and handsome princes, determined to break the curse—and live happily ever after. Tell them that they will also be reading, listening to, or viewing selections that are related in same way to the disposition, theme, and/or anchor text.

Discuss with students how they solved problems by looking for the solution within the problem. Use the ideas in the following prompt to aid in the discussion. (See Appendix #1b.)

	Writing QW
R.CM.06.01 P W.PR.06.01 P W.PR.06.02 P
W.PS.06.01 P
L.CN.06.02

S.CN.06.01

S.CN.09.03

S.DS.06.01
	Using Appendix #1 explain or review Quick Writes, and then have students do a
Quick Write in response to the question below. (See Appendix #1b.)

Write about a time in your life when you had a difficult problem and you found the answer when you talked to a friend who helped you analyze the problem and come up with a solution suggested in the problem.
OR
Write about a time in your life when you had a difficult problem and you had no one to talk to, so you solved it yourself after analyzing the problem and finding the solution within the problem.
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As time permits, have students share and discuss their writing.
Writing
W.PR.06.01 P
W.PR.06.02 P
W.PR.06.04 P
W.PR.06.03 P
W.PS.06.01 P
W.PR.06.05 P W.SP.06.01 P W.GR.06.01 P W.PS.06.01 P
W.HW.06.01

S.DS.06.01

L.CN.06.02

Remind students that when we write we go through steps known as the writing process: NOTE: For a Quick Write students will only go through brainstorming and drafting.
Brainstorming
Brainstorming is thinking and talking about the topic or theme of the writing and relating it to your own personal life. Brainstorming is asking questions such as “How have I solved a problem by finding the solution within the problem?  What could I write about it?  What details can I choose to support my purpose?  How should I organize my writing?  (Outline, list, graphic organizer, etc.)

Drafting
Drafting is getting ideas down on paper, trying to organize as the writer is drafting.  Drafting is asking questions such as “How will I start my writing to get my reader to want to read it?  What details, examples, anecdotes, and/or explanations should I use?  How shall I end my writing?”

Revising
Revising, the real work of writing, begins when the writer makes sure that the writing has everything it should have, that it will appeal to the reader (audience) and tell or prove what it is supposed to do (accomplish the purpose).  Revising is asking questions such as “Will my reader (audience) know what my point (purpose) is?  Is my point or central idea clear and connected to the theme or topic?  Have I given important and relevant details,

examples, and/or anecdotes to support my point?  Is my writing well organized with a beginning that makes my audience want to read on, a middle that makes and supports my point, and an end that satisfies my audience?  Have I used interesting words and a variety of sentence lengths and types to engage my reader?”

Proofreading and Editing
Proofreading and editing mean making sure that the audience can read and understand the words and the point. Proofreading and editing involve asking questions such as “Have I checked and corrected my spelling, punctuation, and capitalization to help my audience understand what I have written?  Have I

read my work to a friend or myself to make sure it sounds good?  Have I

looked my writing over to make sure that it’s neat and it invites my audience to read it?”

Publishing
Publishing is putting writing in its final form for an audience.  Publishing involves asking, “Is my final copy just the way I want my audience to see it?”

Have students share and discuss their writing.
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Reading/ Listening/ Speaking R.NT.06.02 P
R.IT.06.01 P R.IT.06.02 P R.IT.06.03 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.02


After students have reflected on and written from their own perspective about finding solutions to problems within the problem, they will use a “mirror text” to help see the themes and essential questions of the unit from a different perspective. The article “Saved by the Cross” by Douglas Scott Clark (Appendix #1c1-2), describes how a young man finds a solution to a dangerous problem that is within the problem itself. Keep this in mind as you read Ella Enchanted and compare the problem within “Saved by the Cross” to Ella’s problem. Ella’s quest led to the discovery that the solution to

her problem was within herself.

Elements of Story
Students will read the article “Saved by the Cross,” by Douglas Scott Clark. Each student will complete the elements of story worksheet Appendix #1d1-2. Students will discuss their answers and decide on the theme in groups of four or five students. Discuss the theme: finding solutions within a problem.  Tell students that this is the central theme we will be exploring for the entire unit.

Discuss a time when students within your classroom discovered solutions within a problem.
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Reading/ Listening/ Speaking/ Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.WS.06.07 P L.CN.06.01

L.CN.06.02

L.RP.06.01

L.RP.06.02

L.RP.06.04

L.RP.06.05

S.DS.06.01

S.DS.06.03


Lesson 2
Introduce this lesson by saying something such as “You have just discussed and written about finding a solution to a problem within the problem. You are going to be talking, reading, listening, viewing, and writing about exploration and discovery.  We are going to post an essential question like this one:

In what ways are the following necessary for a person in order to solve a problem?
•
Questioning?

•
Investigation?

•
Research?

•
Making connections?

•
Self reflection?

We will search a variety of texts and the media for the answers to this question.

NOTE TO TEACHERS: You will now be sharing linking text(s) with students.  The linking text or texts reflect one or more of the characteristics below and lead to the identified disposition of the unit, Exploration and Discovery.

•
Discrepant or disparate text that results in seeing the big idea from a totally different perspective.

•
A different genre or medium that mirrors the theme or big ideas of the anchor text in another form.

•
Supporting the text that extends or embellishes the big ideas or themes in the anchor text.

•
Text connected to the anchor text at an abstract level.

After students have reflected on and written from their own perspective about finding solutions to problems within problems, they will further explore the themes and essential questions of the unit through reading, discussing, and reflecting on “mirror text.”

HIGHLIGHTED READING created by Elaine Weber—Appendix #2b
Origins of Cinderella, Appendix #2a1-2
Purpose:
Engage students in print

Develop fluent scanning

Highlight the most important information Prepare text for substantive conversation Create awareness of a specific genre

Materials:
A copy of the text, “Origins of Cinderella,” for each student

A highlighter pen
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Planning:
1.  Select an article or piece of text that is accessible to all students. (“Origins of

Cinderella”)

2.  Determine a context for the information that could frame it from the students’ prior knowledge.

3.  Consider what kind of discussion you want to come out of reading the text.

4.  Select the appropriate information to be highlighted based on the goal for the discussion.

5.  Map out the text paragraph by paragraph with prompts to highlight the information.

Procedure:
Build the context for the reading by activating prior knowledge.  (Students will record at least three things they know about the origins and history of Cinderella.)

Move the students scanning through the text by telling them what to highlight. (Like

Finding Waldo.)

Summary Activity:
Students will add three additional discoveries related to the origins and history of

Cinderella.

Highlighted Reading For Middle and High School
Origins and History
(Mirror text) Lesson 2
Highlight the following:  (Appendix #2c)
1st paragraph
Where and when did the Cinderella theme begin?

2nd paragraph
Highlight the name of another version of Cinderella.

3rd paragraph
What are four other versions of Cinderella?

4th paragraph
Where did another early version come from?

5th paragraph
Who was not a part of the Brother’s Grimm version?

6th paragraph
What additions did Charles Perrault make to the story of Cinderella? What do others believe Cinderella wore in Perrault’s version?

7th paragraph
What is the name of the tale written by the Brother’s Grimm? Who or what alerted the prince?
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8th paragraph
Who are the stepsisters’ Celtic equivalents?

Introduce the genre fairy tale/fantasy. You can begin the unit by saying something such as “You have just written about how you or someone you know found a solution to a problem.  You’ll now be listening to a traditional Cinderella story, then reading and listening to an updated Cinderella novel and listening to another updated Cinderella story. In each of these fantasies, the main characters have to solve a problem.”

Reading-CR R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.MT.06.01

R.MT.06.02

R.CS.06.01 P
L.CN.06.01

L.CN.06.02

L.RP.06.01

L.RP.06.02

L.RP.06.03

L.RP.06.04


Ask what students know about fairy tales or fantasy. Record their responses. Ask them to listen to Cinderella, not only to remind them of the story, but to find out more about fairy tales and fantasy.

Read Cinderella by Ruth Sanderson aloud.  Pass out a copy of Cinderella in the Middle (Appendix #2e1-2), and after you have read the story aloud, students can reread the summary, writing their comments in the appropriate boxes.  What does the text say (literal level)? How does it say it (type of text, organization)?  What does it mean (theme, deeper comprehension)? So what?  (What did you learn from the reading?)

Introduce or review the thinking strategy Close and Critical Reading (Appendix
#2d.) by saying something such as “We are going to review/learn a strategy to help

you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
It will be easier to understand if I model the process for you with the text Cinderella.
(See Appendix #2e1-2.)”

Model the process of Close and Critical Reading using the example in the appendix. (See Appendix #2e3-5.) (See Appendix #2i to review the Think Aloud procedure.)
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	Note to teachers:  During the process of Close and Critical Reading, students will

be using strategies from Strategies That Work by Stephanie Harvey and Ann Goudvis

(Appendix #2f):
•
asking questions,

•
visualizing,

•
determining importance,

•
synthesizing,

•
inferring,

•
making connections, and

•
repairing comprehension.

	Discussion
R.NT.06.02 P R.CM.06.01 P R.CM.06.03 P
S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Reading/ Listening R.NT.06.01 P R.NT.06.02  P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.03 P
S.DS.06.01

S.DS.06.03

L.CN.06.02
	Give students the opportunity to discuss their reactions to the story.  What did they

like? Ask them to think about fairy tales.  Ask them how this story fits into the “fantasy/fairy tale” category.(Before beginning the discussion, remind students of the importance of being attentive and civil, gaining the floor politely, posing appropriate questions, and tolerating difference of opinion and lack of consensus.) (See Appendix
#2g.)
Students will list all they know about the characteristics of a fantasy/fairy tale

(formative assessment).

Introduce the genre of fantasy/fairy tale by using the information below and/or the hand-out/overhead in Appendix #2h1.  Also introduce students to the Fantasy Student Bookmark.  (See Appendix #2h2.)  Model the use of the bookmark with this

selection, and tell students that they should refer to and fill in the bookmark as they encounter other examples of this genre.

Genre: Fantasy
Fantasy/fairy tales share the same elements as other narratives: characters in settings, problem(s), events leading to a resolution, and lessons to be learned or themes. Fantasy/fairy tales are appealing because of magical aspects, preposterous characters, and bizarre settings.

Definition:
•
Fairy Tale: a folk story about real-life problems, usually with imaginary characters and magical events (Harris, et al. The Literacy Dictionary, IRA, 1995).

•
Fantasy: a highly imaginative story about characters, places, and events that, while sometimes believable, do not exist (Harris, et al. The Literacy Dictionary, IRA,

1995). I’m not commenting on citation format, as I don’t know what we’re using.

•
“Modern fantasy refers to the body of literature in which the events, the settings, or the characters are outside the realm of possibility” (Tomlinson, et al. Essentials of Children’s Literature, Allyn and Bacon, 1996).

Purpose:
•
To entertain.

•
To involve the reader in an exciting, magical adventure.
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Form and Features:
•
The tale may open with “Once upon a time, establishing the setting in an unreal land or abstract place (and end with “happily ever after”).

•
Characters include humans who interact with strange and magical creatures such as gnomes, ogres, elves, unicorns, etc. Fantasy characters are either very good or very bad.

•
The plot usually involves some sort of quest or mystery that must be solved.

•
Events are fanciful; impossible things become possible.

•
Usually a transformation occurs, either a physical transformation (e.g. the beast turns into a handsome prince) or a character transformation (e.g. the ugly duckling turns out to have been a swan all along).

•
Themes include universal struggles and values.

•
Magic plays a key role.

•
Fantasy has six major motifs or themes: 1) magic, 2) secondary worlds, 3) good versus evil, 4) heroism, 5) special character types, and 6) fantastic creatures (L. Madsen. Fantasy in Children’s Literature: A Generic Study, Master’s Thesis, Utah State University).

•
Figurative language (personification), imagery, dialogue, and illustrations are used for impact.

Discuss whether Cinderella by Ruth Sanderson is a fairy tale/fantasy.  You might include:

•
It is imaginative and out of the realm of possibility.

•
It starts with “Once upon a time…” and ends with “…happily ever after.”

•
The plot involves the quest for a better life.

•
The theme is “Good triumphs over evil.”

•
Magic is involved when the fairy godmother helps Cinderella get to the ball. Note:  Using the above information, this lesson could also be presented as a Think Aloud.  (See Appendix #2i.)
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Reading/ Listening R.NT.06.02 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P
R.MT.06.01

R.MT.06.02

L.CN.06.01

L.CN.06.02

L.RP.06.01


Lesson 3
Model how someone might go through the story using strategies from Strategies That
Work by Stephanie Harvey and Ann Goudvis. (See Appendix #2f.)
You might say something such as “As we go through the unit, we will be learning

and using the strategies good readers use.  You probably use many of these strategies, sometimes even without thinking about it, but we will pay attention and talk about them often.  These strategies include:

•
asking questions,

•
visualizing,

•
determining importance,

•
synthesizing,

•
inferring,

•
making connections, and

•
repairing comprehension.

I will explain each of these strategies and show how I would use the strategies as I

read or listen to Cinderella by Ruth Sanders.

• Asking questions means stopping while reading to ask questions such as ‘What will happen next?’ or ‘Why did that character do that?’ I might ask, ‘Why is the father acting this way? Why is he allowing himself to be ruled by his new wife?’

• Visualizing means to make pictures in my mind about what’s going on in the story so I can understand the story better.  As I was reading, I was seeing in my mind the fairy turning the pumpkin into a coach, the mice into horses, the rat into a coachman, the lizards into footmen, and Cinderella into the beautifully-dressed

girl.

• Determining importance is asking what is most important in a story as opposed to the details.  I might ask myself, ‘What are the four most important events in the story?’ I would reply, 1) Mother dies and father marries a bossy woman who makes a servant out of Cinderella; 2) Cinderella is obedient, but she wants to go to the ball; 3) With some help (magic), Cinderella goes to the ball and meets her

prince, but has to go early, leaving her shoe behind; 4) The prince looks for the girl who wore the shoe and finds and marries Cinderella.

•  Synthesizing means combining new ideas from what I have read with what I already know to learn something that will help me understand a story or my own life better.  I might say to myself, ‘From what I know about fairy tales, if you are good and have a good heart, good things will come to you. Just as I thought, the birds would turn out to be important. They become Cinderella’s revenge even if she doesn’t want revenge.’


•  Inferring means ‘reading between the lines’ or filling in ideas and meaning that the author leaves out. It is using what I know to figure out what the author does not come right out and tell me.  I would say to myself, ‘I think this tree and the birds will be important to the outcome of the story.’
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	•  Making connections means putting things together from what I know, other stories I have read and/or what I have experienced and know about the world, to help me understand what I read better.  I say to myself, ‘Maybe I or someone I know has been part of a step-family.’

•  Repairing comprehension means to use strategies to make sense when comprehension is interrupted.  I might say something like the following:  ‘As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down.  Being aware of this monitoring/repairing and knowing and using strategies, helps readers to understand better and to remember what they read.  Expert readers use some or all of the following strategies when reading is not making sense:

•
slow down—adjust reading rate,

•
stop and think—make connections to own knowledge and experience, to related text(s), and/or to the larger world,

•
reread—try to find the thread of meaning,

•
continue reading—look for cues and/or use context clues,

•
retell or summarize—think through or briefly write what has been discovered so far in reading,

•
reflect in writing—make comments about what reader feels about what he/she has learned so far,

•
visualize—see in one’s mind what is happening or described in the text,

•
ask questions of the author—then predict answers and read to confirm,

•
use text patterns or text resources, and/or

•
consult another student or the teacher.’”

You may wish to model the use of the repairing comprehension strategies above. Let students know that you will continue to remind them to use all of these strategies as they read and listen.

	Writing
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Cinderella by Ruth Sanderson
Cinderella, by Ruth Sanderson, tells the story of a girl whose mother dies and father remarries.  Her stepmother is very unkind and forces Cinderella to become a servant in her own home. Even though she is unhappy, Cinderella is obedient and follows the

commands of her stepmother and stepsisters.  Cinderella hears of a ball being held for the prince and wants to go, but her stepmother stands in her way.  With some magical help from her Fairy Godmother, Cinderella goes to the ball, where she meets the prince, and they fall in love.  In a rush to leave, however, Cinderella loses her shoe. Using the shoe as a guide, the prince looks for Cinderella.  He finds her, they get married, and they live happily ever after.

Quick Write Prompt:  In this version of Cinderella, does Cinderella have it within herself to solve her problems, or does she have to rely on others? Explain your answer.  See Appendix #1b for the Quick Write strategy.


MS 6.2 Ella Enchanted Teaching Plan
12
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCE’s—Unit 6.2 Revised
Disposition: Exploration and Discovery—Theme: The solution is often within the problem.
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S.DS.06.03

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.05

R.WS.06.07 P

Lesson 4
NOTE TO TEACHERS: You will now be sharing linking text(s) with students.  The linking text or texts reflect one or more of the characteristics below and lead to the identified disposition of the unit–Exploration and Discovery:

•
discrepant/disparate text that results in seeing the big idea from a totally different perspective,

•
different genre or medium that mirrors the theme or big idea of the anchor text in another form

•
supporting text that extends or embellishes the big ideas or themes in the anchor text, and/or

•
text connected to the anchor text at an abstract level.

The goal of using a “mirror text” is to help students see the themes and essential questions of the unit from a different perspective.

Introduce Ella Enchanted by Gail Carson Levine by telling students that this story is yet another version of the Cinderella tale, but with a twist.

Read the blurb on the back cover together to find useful information about the book. Compare this information with the classic Cinderella version. How are they similar and how do they differ?  Discuss and record responses. Ideas may include:

•
Ella is the recipient of a “foolish” gift of obedience, whereas Cinderella’s gifts included gowns, slippers, and coaches.

•
Ella is strong-willed and does not tamely accept her fate; Cinderella relies on the aid of others to get her prince.

•
Ella’s goal is to break a curse and free herself. Cinderella’s goal is to escape her fate.

Begin by reading Chapter 1 (pp. 3-9) aloud and pointing out story elements as you go.

•
Characters: Lucinda, a fairy; Ella, our story-teller; Father; Mandy, the cook; Ella’s mother.

•
Setting:  “Long ago and far away,” “Once upon a time.”

•
Conflict:  Ella has been “blessed” with a gift of obedience; Mother is dying

Optional: Use the Story Element Chart or Story Element Graphic Organizer. (See Appendix #1d1 and/or 1d2.)

Word Study Suggestion
1.  Introduce the literary concept of synonyms and antonyms by studying the line of text:  “Instead of making me docile, Lucinda’s curse made a rebel of me.” (Chapter 1 p. 5)

synonym:  n. one or two words in a language that have highly similar meanings.  The
Literacy Dictionary:  The Vocabulary of Reading and Writing
antonym: n. a word opposite in meaning to another word. The Literacy Dictionary:
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	The Vocabulary of Reading and Writing
1.  Introduce the concept of synonyms and antonyms.  Give examples, if necessary.

2.  Have students try to determine if the words docile and rebel are synonyms or antonyms based on the text.

3.  Define docile:  a. Ready and willing to be taught; teachable. b. Yielding to supervision, direction, or management; tractable.

4.  Define rebel: One who resists or defies an authority or a generally accepted convention.

5.  Have students develop a list of words that are synonyms for docile. (Examples could include  obedient, well-trained, compliant, conforming.)
6.  Have students develop a list of words that are synonyms for rebel. (Examples could include insurgent, rule-breaker.)

These words could be displayed in a Word Wall format or written in students’ Vocabulary Dictionaries.  As students read the story, have them “lift” lines of text and other words to support these two concepts.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Model answering Focus Question #1 using the Answer Plan as a guide. (See

Appendix #4a and #4b for Focus Question Directions.)  The teacher uses the following to do a Think Aloud (Appendix #2i) of the Focus Question/Answer Plan Model.

Focus Question #1
What is the main problem introduced in Chapter 1?  How does Ella perceive her
gift? Does Ella embrace or resign herself to her gift? Answer Plan:  What to do
1.  Write a sentence to restate the question and begin your response.

2.  Write about the main conflict with supporting details. Include a quote, if possible. .

3.  Conclude by restating the question.

Possible Answer:

(1)In Chapter 1 of Ella Enchanted, Ella is given a gift by the fairy Lucinda. (2)This gift seems to be more of a curse than a gift; Ella is cursed with the gift of obedience. Ella must follow any order given to her, regardless of the harm it could cause.  As Ella states, “I was in danger at every moment.” Second, we learn that Ella is a rebel who doesn’t want to follow the orders given.  She does not just accept her fate; instead, she tries to fight it. (3) The main problem is presented in the first chapter although it may not necessarily become a problem until further in the book.

You may wish to introduce students to the Focus Question Scoring Rubric (Appendix
#4c). Share the traits of this possible answer that make it a three-point answer.
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Lesson 5
	Reading
R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

R.MT.06.02
	Have students read Chapters 2 and 3 (pp. 10-22).
Focus for Reading:  Focus on Ella’s relationship with her father, Sir Peter, and the impact on her problem.

Briefly discuss Ella’s relationship with her father.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words:

ill-breeding, p. 21; complacently, p. 21; peerage, p. 21.

Model the Vocabulary Strategy using a Think Aloud (Appendix #2i) similar to the following:

“Peerage? Ill-breeding? I’m not quite sure what those words mean.  I found them together in Chapter 3 on page 21.  It says:  The smile remained, but now it seemed pasted on.  ‘ I forgive you, child.  We in the peerage are forgiving.  Your poor mother used to be known for her ill-breeding too.’ I found that Hattie says this to Ella.  Well, I know we’ve just been introduced to Hattie, and she isn’t a very nice girl, and she certainly hasn’t been nice to Ella.  She seems to be trying to make fun of Ella and in doing so, make herself seem to be of a higher class than Ella.  I could think then that peerage may mean “higher class.” So it could say:  We in the higher-class are forgiving.  That seems to make sense.  Now, ill-breeding:  Your poor mother used to be known for her ill-breeding too. Again, Hattie is being unkind. It could mean bad manners, but I’m not quite sure.  I think I’ll look it up. (Dictionary:  impoliteness resulting from ignorance.  Synonym:  Bad manners.)  I was right: Your poor mother used to be known for her bad-manners too. I think I’ll add these two words to my Vocabulary Dictionary.”

Have students attempt the same strategy using the word, “complacently.”

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Reintroduce the strategy of Inferring to students, reminding them that inferring means

to “read between the lines” and fill in what the author leaves out.  It is using what you know to figure out what the author does not tell you. (Note: This could be a great time to differentiate implying and inferring. The speaker or writer implies. The reader or listener infers.  The teacher models answering Focus Question #2, focusing on inferences he/she made.  (See Appendix #5b.)  See Appendix #4c for the Focus Question Scoring Rubric.

Focus Question #2
Gail Carson Levine uses both description and dialogue to introduce Ella’s father to the reader.  Based on this information, what can you infer about his
relationship with Ella, and how does his relationship help or not help her with her conflict? (Inferring and Asking Questions)
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Answer Plan:  What to do
1.  Write a sentence restating the question and including your inference.

2.  Elaborate on what you have figured out about Ella’s father.

3.  Use specific examples from the text to support your reasoning. Use quotes if possible.

4.  Conclude by explaining what role you think he will play in the novel.

Possible Answer:
(1)After being introduced to Ella’s father, I can infer that Sir Peter and Ella do not

have a very loving relationship.  (2) First of all, he is unkind and selfish. (3) At one point, Ella is wailing because of the death of her mother.  Instead of comforting her, he “presse[s] my face into his chest. . . trying to muffle my voice” and says, “Get away from here. Come back when you can be quiet.”  (4) This shows that he cares more about what other people might think than about his own daughter’s feelings.  I think his selfishness may cause more problems for Ella in the future, and she cannot turn to him for support.

Have students share their responses.
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Reading R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.04 P
R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Lesson 6
Have students read Chapters 4 and 5 in pairs or independently (pp. 23-38)

Focus for Reading:  Think about what is going on in Ella’s head as she learns about her fate.

Briefly discuss what she thinks as she learns about her fate.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words: fiercest, p. 24; scowled, p. 24; voluminous, p. 33.

Grammar Lesson Suggestion
Notes on Grammar Instruction:  Appendix #6a1-2
Writing Next  (Graham, Steve, and Dolores Perin. Writing Next: Effective Strategies to Improve
Writing of Adolescents in Middle and High Schools. A Report to Carnegie Corporation of New York. New York: Carnegie Corporation. 2007.)
What does not work…
“Grammar instruction in the studies reviewed involved the explicit and systematic teaching of the parts of speech and the structure of sentences.  The meta-analysis found an effect for this type of instruction for students across a full range of ability,

but surprisingly, this effect was negative….Such findings raise serious questions about

some educators’ enthusiasm for traditional grammar instruction as a focus of writing instruction for adolescents (p. 21).”

Writing Next:  What does work…
“. . . a recent study (Fearn and Farnam 2005) found that teaching students to focus on function and practical application of grammar within the context of writing (versus teaching grammar as an independent activity) produced strong and positive effects on students’ writing.  Overall, the findings on grammar instruction suggest that, although teaching grammar is important, alternative procedures, such as sentence combining, are more effective than traditional approaches for improving the quality of students’ writing (p. 21).”
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Jeff Anderson, Inquiry Grammar:   http://www.writeguy.net/teachers.htm
Editing instruction became an editing process.  Just as writing process brought joy and clarity to my students’ writing, I knew an editing process had begun.  All I had to see was all the good writing we shared in literature ripple through their words. When students encountered more and more beautiful text, this joy, this beauty ended up in their writing.  And I knew.  My students were writing under the influence—of literature, of powerful, effective, beautiful writing.  Editing instruction starts with students observing how powerful texts work.  What are the writers doing? What can we learn from their effectiveness-and, more often than not, their correctness?  This

way of editing is inquiry based, open-ended, and bound by meaning. Basic Inquiry

Questions:

What do you notice? What else?
How does it sound when we read it?
What would change if we removed this or that? Which do you prefer? Why?
After studying brain research and learning theory, here are some basic tenets that build effective instruction.  (Caine et. Al. 2004, Vygotsky 1986, Piaget and Inhelder 2000, Johnston 2004)

•
Pay attention to the affective dimension of learning.
•
Provide opportunities for social interaction.
•
Post, examine, and celebrate powerful models and visuals.
•
Focus on patterns that connect rather than rules that correct.
Start instruction by examining sentences (chunks of meaning).

But how do we find true sentences, sentences worthy of such focus?  Read attentively, looking for sentences that address patterns or concepts you want students to walk

away with.  Choose literature that:

•
connects to students’ worlds—their interests, humor or problems.
•
shows a clear pattern that is easy to observe, imitate, or break down.
•
models writers’ craft and effective writing – powerful verbs, sensory detail or voice.
•
you feel passionate about and enjoy, your enthusiasm is contagious.
An Inquiry Grammar Lesson Plan—Appendix #6a2
•
Find a short piece of mentor text that illustrates the concept you wish to teach.  A phrase, a sentence, a paragraph will do.
•
Have students discuss what they notice about the mentor text—e.g., “There sure are a lot of clauses in this sentence.”  NOTICING-CALKINS
•
See if they can give the observed phenomenon a name.  If not, supply it.
This is your teachable moment.  NAMING-CALKINS
•
Ask the question, “What does this structure do for the piece?”  Makes it clearer, more interesting etc. CREATING THEORIES- CALKINS
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	•
With the teacher, look at several other examples from the text at hand.
•
Have the students find their own example from the text.
•
Have the students write their own original phrase, sentence, paragraph utilizing the structure from the lesson.
•
Make sure the student writes a sentence phrase or paragraph from the text into their writer’s notebook.  Also have them put their original demonstration of the structure in their writer’s notebook.
The Writing Center Hyper Grammar http://www.writingcentre.uottawa.ca/hypergrammar/
An Inquiry Plan for Introducing Grammar Appendix #6a
The Parts of Speech:

What is a Conjunction?
You can use a conjunction to link words, phrases and clauses, as in the following example:   I ate the pizza and the pasta.  Call the movers when you are ready.

Coordinating Conjunctions:

You use a coordinating conjunction (and, but, or nor, for, so, yet) to join individual words, phrases, and independent clauses. Ex.:  Lilacs and violets are usually purple. He spent his youth dancing on rooftops and swallowing goldfish.

From page 25 of the text Ella Enchanted, what do you notice about the following sentences?

•
People know we can do magic, so they want us to solve their problems for them.
•
They [gifts] are always awful, but some people are delighted to have a present from a fairy, even if it makes them miserable.
•
The rest of you [will grow] soon enough, but you’ll have fairy feet, like your mother.
Find the coordinating conjunctions. Discuss.

Google The Writing Centre Hyper Grammar, The Parts of Speech, for many other lessons. http://www.writingcentre.uottawa.ca/hypergrammar/

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P
	Have students work in partners using the Answer Plan to answer Focus Question #3.

(See Appendix #6b.)  See Appendix #4c for the Focus Question Scoring Rubric.

Focus Question #3
An internal conflict is one that happens within a character (person vs. self), like feeling jealousy.  An external conflict is a problem that happens outside a character and involves other elements (such as person vs. person, person vs.
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S.DS.06.01
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nature, person vs. technology), like being in an argument or having it rain when you’ve planned a picnic.  What internal conflict does Ella face?  Predict how she will deal with these conflicts and how the conflicts will impact her life on a daily basis.  (Inference)
Answer Plan:  What to do
1.  Write a sentence restating the question.

2.  Include one internal conflict Ella has and support it with ideas from the novel. Use a quote, if possible.

3.  Choose one external conflict Ella has and again use specific examples from the text to support your reasoning.

4.  Conclude by predicting what will happen in the novel.

Possible Answers:
(1) Ella faces both internal and external conflicts within the story.  (2) First, she fears her father.  She illustrates this internal conflict by stating, “I hated being afraid [of him], but I was.”  (3) Next, she argues with her father.  Ella doesn’t want to go to finishing school, but her father is forcing her to go.  She has no choice.  (4) I believe

Ella will eventually go to finishing school, but will not get “finished” as her father

wishes.

Have students check their answers with the Possible Answer and revise if necessary. Have students share how their answers differ from the Possible Answers.
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Lesson 7
Reading R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Begin reading Chapter 6 aloud (pp. 39-40).

Focus for Listening:  As students are introduced to the ‘royal menagerie’ (pp. 40)

ask, “What modern-day institution does the ‘royal menagerie’ remind you of?”

Through discussion, students should be able to connect the royal menagerie to a modern-day zoo.  (As a background note, the first zoos were believed to have been established by the Ancient Egyptians around 4000 BC).

If time permits, lead students in a discussion of “What are some things we learn about the inhabitants of the menagerie, and how does this strengthen the idea that this story is a fantasy?”  Revisit the elements of a fairy tale noted below:

•
Characters include humans who interact with strange and magical creatures such as gnomes, ogres, elves, unicorns, etc. Fantasy characters are either very good or very bad.
Page 40:  “My favorite exhibits were the talking birds and exotic animals.  Except for the hydra in her swamp and the baby dragon, the exotics—the unicorn, the herd of centaurs, and the gryphon family—lived on an island meadow . . . .”

Independently, students should continue reading the rest of Chapter 6 and Chapter 7 (pp. 40-53) with a focus on determining the events of most importance.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary word:

disdainful, p. 41.

Grammar Lesson Suggestion
Google The Writing Center Hyper Grammar for additional lessons http://www.writingcentre.uottawa.ca/hypergrammar/
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
The Parts of Speech:

What is a Conjunction?
You can use a conjunction to link words, phrases, and clauses, as in the following example:   I ate the pizza and the pasta.  Call the movers when you are ready.

Coordinating Conjunctions:

You use a coordinating conjunction (and, but, or nor, for, so, yet) to join individual words, phrases, and independent clauses. Ex.:  Lilacs and violets are usually purple. He spent his youth dancing on rooftops and swallowing goldfish.
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	From Chapter 7 pg. 39 of the text Ella Enchanted, What do you notice about the following sentences?

I wanted to rise early and spend the day saying good-bye to the places I
loved best. p. 39
They were hot, so I tossed two in the air and caught them in my skirt, pulling it out to make a basket. p. 39
The centaur’s nostrils flared and he trotted toward me.  p. 40
I didn’t know how to respond, but Char raised his arm each time, bent at the elbow in the customary royal salute.  p. 41
Find the coordinating conjunctions in each sentence. Discuss.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P
R.NT.06.02 P
R.NT.06.03 P
L.CN.06.02

S.DS.06.01

S.DS.06.03
	Have students work in partners to answer Focus Question #4. (See Appendix #7a.) See Appendix #4c for the Focus Question Scoring Rubric.

Focus Question #4
Identify three of the most important happenings within this chapter.  Which event do you believe will have the greatest influence on Ella’s future? (determining importance)
Extension question- How does this newfound knowledge impact Ella’s dealing with her internal conflict?
Answer Plan:  What to do
1.  Write a sentence restating the question.

2.  Identify the three most important events.

3.  Explain which of the three events you feel is of greatest importance.

Possible Answer:
(1)There are three major events that occur in Chapters 6 and 7.  (2)First, while at the royal menagerie, Ella and Char meet unexpectedly. Second, Char saves Ella and the

young gnome from the ogre.  Third, Hattie figures out that Ella must obey orders.  (3)I believe that Hattie’s new-found knowledge about Ella is of greatest importance because Ella and Hattie will be at finishing school together, and there, Hattie will have many more opportunities to use Ella’s Obedience to her advantage.

Extension: Ella is further resigned to her fate, although she avoids situations/people

that will cause further problems.

Have students check their answers with the Possible Answer if you wish.

Have students share their answers with the group. Discuss their answers to the extension question:

How does this newfound knowledge impact Ella’s dealing with her internal conflict?
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	Reading
R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02
	Have students read Chapters 8 – 11 (pp. 54-80).

Focus for Reading: Take note of Hattie’s spiteful commands as you read.

Tell students that within these chapters, we, as readers, are introduced to Ella’s life away from Frell.  It is a journey of many challenges including being chased by ogres and having to adjust to a new school, but her greatest challenge is Hattie. Point out to students that the author is causing the reader to form opinions about characters (Hattie and Ella) who may be fair or unfair.

Word Study Suggestion
See Appendix #8a for Vocabulary Sort Cards. (Photocopy one set of vocabulary cards for each student.)

Have students cut apart all 20 cards and lay them out. Using the context cards and page numbers given, students search for each quote within the text.  Students find which word belongs in the quote, match it with its vocabulary card, and try to determine the meaning.  Using the text or a dictionary, students match the definitions with the appropriate vocabulary cards. Using the remaining five cards, students determine which word would best “fit” each sentence.  Once done, the cards can be added to students’ Vocabulary Dictionaries.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Have students answer Focus Question #5 with partners with or without the Answer

Plan. (See Appendix #8b.)  See Appendix #4c for the Focus Question Scoring Rubric.

Focus Question #5
Which of all Hattie’s commands do you believe is the most spiteful? Why does
Hattie treat Ella so badly? How does Ella react to Hattie? (Synthesis)
Answer Plan:  What to do
1.  Write a sentence restating the question.

2.  Using the text as your reference, determine which of Hattie’s commands is the cruelest.

3.  Explain your reasoning.

4.  Conclude by explaining why you believe Hattie treats Ella so poorly.

Possible Answer:
(1)Throughout Chapters 8 – 11, Hattie does many mean things to Ella including

starving her and taking her mother’s jewelry.  (2)The most spiteful thing I think she does, however, is ordering Ella to end her friendship with Areida.  (3)This is most unkind because Areida is Ella’s only friend at school.  She is Ella’s confidant and solace, and by commanding her to end that friendship, Hattie is forcing Ella to be completely alone. (4)I believe Hattie treats Ella so badly because she is jealous of Ella’s spirit and appearance. Ella is silently resentful but is resigned to her fate. She is determined to stay out of Hattie’s way and follow her commands.

Have students share their answers with the group using the Possible Answer as you choose.
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Lesson 9
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	Before reading, discuss point of view with students.  You might say something such as

“I know that Ella Enchanted is told from Ella’s point of view.  Within the next chapters, however, we learn other characters’ viewpoints in a very interesting manner. As you read, pay attention to this unusual technique.” (Different characters’ viewpoints are revealed through letter writing.  These letters appear within Ella’s fairy tale book.)

Students read Chapters 12-14.  (pp. 81-102)

Focus for Reading:  Within these chapters, Ella will begin her quest to rid herself of her curse.  Read these chapters keeping in mind the characteristics Ella possesses and how they help her along the way.

	Writing
(20 minutes) R.MT.06.01

R.MT.06.02

R.NT.06.02 C R.NT.06.03 C W.GN.06.02 C W.PR.06.01 C R.CS.06.01 C
	Have students answer Focus Question #6 independently using the Answer Plan.  (See

Appendix #9a.)  See Appendix #4c for the Focus Question Scoring Rubric.

Focus Questions #6
Within Chapters 12-14, Ella begins her quest.  What are two qualities Ella possesses that aid in her journey? (Inference)
Answer Plan:  What to do
1.  Write a sentence restating the question.

2.  Discuss one of Ella’s traits using specific, relevant, and interesting details from the text to support your answer

3.  Include a second trait, using examples from the novel to support.

4.  Conclude by restating the question.

Possible Answer:
(1)When we consider what we know about Ella, it is easy to see that she possesses many qualities that will help her on her journey. (2)One of these qualities is kindness.

In Chapter 13, Ella meets the Elves, and because of the kindness she shows to them, they bestow upon her gifts of valuable pottery, plenty of food, and a pony to help her reach her destination.  (3)Ella also possesses the ability to speak many languages.  This is especially important when she is captured by the ogres.  Since she can speak Ogrese,

she can not only understand what they are saying, but also convinces them not to eat

her. (4)All in all, Ella possesses many qualities that will help her on her quest. Have students share their answers with partners and then with the whole group.
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Lesson 10
	Discussion
R.NT.06.04 P
Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02
	Discuss yesterday’s reading of Chapter 14 when Ella is captured by the ogres.  Within

the chapter, Levine uses figurative language to create a more entertaining tale.  Lead students in a discussion of the difference between literal language and figurative language.  Refer to the examples from the novel to illustrate the techniques of understatement and hyperbole, both as forms of irony.  Refer to Appendix #10a for overhead.

“Literal language means exactly what it says.  Figurative language changes the literal meaning, to make a meaning fresh or clearer, to express complexity, to capture a physical or sensory effect, or to extend meaning. Figurative language is also called figures of speech.”  www.academic.brooklyn.cuny.edu/english/melani/lit_term.html
“Irony (n) is the discrepancy (difference) between what is said and what is meant, what is said and what is done, what is expected or intended and what happens.” www.academic.brooklyn.cuny.edu/english/melani/lit_term.html
Discuss the difference between an understatement and a hyperbole.

“It will only hurt for a minute.”  My ogre (the one that woke me) stroked my cheek. “I’m a fast eater.”  p. 96

“Understatement (n) The representation of something as less than it actually is.  A form of irony or humor.”  From The Literacy Dictionary:  The Vocabulary of Reading and Writing
“I told you how obedient it is,” he said in Ogrese.  “No need to be persuasive with this one.  It’d cook itself if we told it to.”  p. 97

“Hyperbole (n) An intentionally exaggerated figure of speech.”  from The Literacy
Dictionary: The Vocabulary of Reading and Writing
Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words: collective shudder, p. 98; invisible tether, p. 100; beatifically, p.104; courtier, p. 114; and catapult, p. 117.

	R.NT.06.04 P
	Option: Figurative Language Extension (See Appendix #10a.)

Ella Enchanted is full of richly written text. The elements of understatement, hyperbole, and irony are discussed above.  This enhancement may be used to further the discussion of figurative language.
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	Alliteration
The repetition of the initial sounds in neighboring words or stressed syllables.

•
“Whenever I had time, I practiced the languages, especially Ogrese.  The meanings were dreadful, but there was an attraction in speaking the words.  They were smooth, sleek, and slithery, the way a talking snake would sound.”  Chapter 10, p.

72

Metaphor
A figure of speech in which a comparison is implied by analogy but is not stated.

•
“My poor child, we feel for you.”  The voice was syrupy.” Chap 3, pg. 17

•
“Everyone else reached the Shores of Sleep, but I remained oceans away.” Chapter

10, p. 68

Simile
A comparison of two things that are unlike, usually using the words like or as.

•
“Father reached for my hand.  His palm was moist and hot as a hydra’s swamp.” Chapter 2, p. 10.

•
“Olive’s face was as blank as a peeled potato.” Chapter 3, p. 21

Adapted from: The Literacy Dictionary:  The Vocabulary of Reading and Writing

	Reading
R.NT.06.02 P
R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Discussion R.NT.06.04 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	The teacher reads aloud Chapter 15.  (pp. 103-111)

Focus for Listening:  Listen for irony.

As a group, discuss how Ella uses irony in her conversation with Prince Char. How does she use irony to illustrate to him that even though she has gone to finishing school to learn the “proper” way to behave, she has not changed? (pp. 106-107)

Have students read Chapter 16 independently. (pp. 112-117)

Focus for Reading: Recognize irony within the letter written by Hattie to her mother, Dame Olga. (“A heartless prank to play on me, who always treated her with kindness. But I still hope she has come to no harm and has not been eaten by ogres or captured by bandits or caught fire or fallen into bad company, as I often imagine.”  Ironic because Hattie treated her with anything but kindness and, most likely, Hattie imagines these horrible—and specific—fates with pleasure.)

Briefly discuss examples of irony in the text.


MS 6.2 Ella Enchanted Teaching Plan
26
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCE’s—Unit 6.2 Revised
Disposition: Exploration and Discovery—Theme: The solution is often within the problem.
Lesson 11
	Reading
R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	Have students read Chapters 17-18.  (pp.118-134)

Focus for Reading:  Read to discover the results of Ella’s meeting with Lucinda and how this encounter changes Ella.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words: diplomats, p. 119; cunning, p. 128; transformation, p. 129; ecstatic, p. 130.

Also discuss with students the meaning of “quest” on page 123 as it relates to Ella’s trying to solve her “obedience” problem.

Grammar Lesson Suggestion
Quotation Marks: Appendix #6a1-2
ELLA ENCHANTED
Grammar and Rhetoric

Objective: To teach the use of quotation marks in the context of narrative text

1. Discuss the use of quotation marks and review the The Writing Center

HyperGrammar http://www.writingcentre.uottawa.ca/hypergrammar/
2. Reread chapter 17, page 124, aloud with the students. Discuss the use of dialogue and how quotation marks were used in the story. Questions may include, but are not limited to:

•
Where are the quotation marks used?

•
How do we know when the speaker changes?

•
Are the quotation marks before or after the punctuation?

•
Who is telling this story and how do we know it?

3. Have students complete Appendix #11a, adding quotation marks in to the text excerpt taken from Chapter 23, page 170, of Ella Enchanted.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P
	Using the Possible Answer below as a model, review the elements of a friendly letter

with students. (See Appendix #11b.)  See Appendix #4c for the Focus Question

Scoring Rubric.

Focus Question #7
In Chapters 17 and 18, Lucinda gives two more gifts: one to the newlywed giants
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R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03


and the other to Ella.  Even though Lucinda has good intentions, the gifts are not happily received. Think of a time when you received an unwanted gift.  Compose a letter asking the gift giver to take the gift back.  (Making Connections)
Answer Plan:  What to do
1.  Begin with an appropriate salutation/greeting.

2.  Within the body of the letter, introduce the gift and the occasion on which it was received.

3.  Continue by explaining why you would like the gift returned and persuading the giver to take the gift back.

4.  End with an appropriate closing.

Possible Answer
Dear Aunt Gertie,

For my eleventh birthday, you made me a nice, bright yellow and green polka dot pajama set.  Unfortunately, I must be allergic to the wool, and it has caused me to break out in extremely itchy hives.  I would hate for such a thoughtful gift to go unused, so I am returning it to you so that you may give it to another of your awfully lucky nephews.

Can’t wait for Christmas, Johnnie

The possible answer gives a good reason for returning the gift. Have a discussion of circumstances that would make returning a gift an acceptable option.
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Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Lesson 12
Have students read Chapters 19 – 21. (pp. 135-156)

Focus for Reading: Think about the most important events.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words: gullible, p. 137; irrefutable, p. 137; solicitous, p. 138; enamored, p. 138; flirt, p. 141; coy, p. 143; odious, p. 145; atrocious, p. 153.

Grammar Lesson Suggestion
The Writing Center Hyper Grammar http://www.writingcentre.uottawa.ca/hypergrammar/
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
The Parts of Speech:

What is a Conjunction?
You can use a conjunction to link words, phrases and clauses, as in the following

example:   I ate the pizza and the pasta.  Call the movers when you are ready.

Subordinating Conjunctions:

A subordinating conjunction introduces a dependent clause and indicates the nature of the relationship among the independent clause(s) and the dependent clause(s).

The most common subordinating conjunctions are after, although, as because, before, how, if, once, since, than, that, though, till, until, when, where, whether, and while. Example:  After she had learned to drive, Alice felt more independent.

If the paperwork arrives on time, your check will be mailed on Tuesday.

From Chapters 19-21 p. 135 of the text Ella Enchanted, what do you notice about the following sentences?

I was lost in worry that the uncle would be as unpleasant as the niece.
When he spoke, I saw teeth as small as a baby’s as though he’d never gotten a second set.

When the fish stew arrived, I suggested to Mandy that she give him an extra ladle.
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	Find the subordinating conjunctions. Discuss.

	Reading-CR
R.NT.07.01 P R.NT.07.02 P R.NT.07.03 P R.NT.07.04 P R.CM.07.01 P R.CM.07.02 P R.CM.07.03 P R.MT.06.01

R.MT.06.02

R.CS.07.01 P
L.CN.07.01

L.CN.07.02

L.PR.07.01

L.PR.07.02

L.PR.07.03

L.PR.07.04
	Introduce or review the thinking strategy Close and Critical Reading (Appendix
#2d.) by saying something such as “We are going to review/learn a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
It will be easier to understand if we work through this process with the text, Ella
Enchanted, Chapter 20.” (See Appendix #12a1 for student page, if you wish to use it.)

Share the process of Close and Critical Reading using the example in the appendix. (See Appendix #12a2-3.) (See Appendix #2i to review Think Aloud procedure.)
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Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Lesson 13
Have students read Chapters 22-23. (pp. 157-171)

Focus for Reading: Look for comparisons and contrasts between Ella’s story and the traditional Cinderella story.

Inform students that within the next seven chapters, the author, Gail Carson Levine, will continue to make these connections, and students will continue to gather information to more fully complete Focus Question #8. (See Appendix #13a.)
Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words:  glimpse, p. 160; forthright, p. 161; subterfuge, p. 163; scruples, p. 163; obstinate, p. 166; irresistible, p.167; console p. 169.

Grammar Lesson Suggestion
The Writing Center Hyper Grammar http://www.writingcentre.uottawa.ca/hypergrammar/
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
The Parts of Speech:

What is a Conjunction?
You can use a conjunction to link words, phrases and clauses, as in the following example:   I ate the pizza and the pasta.  Call the movers when you are ready.

Subordinating Conjunctions:

A subordinating conjunction introduces a dependent clause and indicates the nature of the relationship among the independent clause(s) and the dependent clause(s).

The most common subordinating conjunctions are after, although, as because, before, how, if, once, since, than, that, though, till, until, when, where, whether, and while. Example:  After she had learned to drive, Alice felt more independent.

If the paperwork arrives on time, your check will be mailed on Tuesday.

From Chapters 22-23 pp. 157, 158, 159, 160 of the text Ella Enchanted, what do you notice about the following sentences?

After a final awkward bow, Char left us.
The carriage lurched while she clamped onto my bracelet and attempted to pull it off my arm.  There’s also a coordinating conjunction: and.

“When he bid me good-bye, he said our conversation would stay in his memory forever.”
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	He’d come to see me, but she told me to keep to my room while she entertained him. There’s also a coordinating conjunction: but.
Find the subordinating conjunctions. Discuss.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Work together to answer Focus Question #8 Appendix #13a.
How does Ella’s gift become a curse, and how does she react to her mother’s orders? Is her struggle improving? Does she continue to attempt to find a solution to her problem?
Answer Plan:  What to do
1.  Write a sentence to restate the question and begin your response.

2.  Use examples from the story.

3.  Conclude by restating the question.

Possible Answer
[1] Ella is forced to follow her mother’s commands and becomes a servant of the household. [2] Ella is also force to stay away from her beloved Char. She is resigned

to her fate, but has quiet determination and passive obstinacy. [3] Ella’s struggle

continues, but Ella has quiet obstinacy and is resigned to her fate.
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S.DS.06.02

S.DS.06.03

L.CN.06.01

L.CN.06.02

L.RP.06.03

L.RP.06.05

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Lesson 14
Chapter 24 (pp. 172-182) is a collection of letters written between Ella and Char.  Use this chapter as a Choral Reading Activity.

In this Choral Reading Activity, groups of students are assigned a part.  They pre- read their roles, and then the selection is read aloud as a whole group.

•
For this activity, the teacher takes all non-letter text.

•
All girls in the class read Ella’s letters in unison.

•
Due to the length of Char’s letters, boys should be numbered off into five groups, with each group being responsible for one of Char’s letters.

Allow 20 minutes to assign and pre-read roles.  The remainder of time should be spent reading the selection aloud as a class, with each group fluently sharing its part.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #5b to develop the following vocabulary words:  courtier, p. 172; tormented, p. 172; squalor, p. 172; respite, p. 173; cogitation, p. 175; jesting, p. 178; ascertain, p. 179; infuriate, p. 179; heinous, p. 180.
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Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

Lesson 15
Inform students that in Chapter 25 (pp. 183-194), Ella realizes the full extent of her curse.  Have students read Chapter 25.

Focus for Reading: Focus on Ella’s revelation (if she were to marry Prince Char, she would put him and the kingdom of Frell in danger) and the decision she makes. (To keep him and the kingdom safe, she must give him up.)
Discuss the Core Democratic Values:  Pursuit of Happiness and Common Good. Pursuit of Happiness:  People have the right to do what makes them happy as long as doing so does not infringe upon the rights of others.

Common Good:  People have the responsibility to work for the good of the community.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #8a to develop the following vocabulary words:  spawn, p. 153; unscrupulous, p. 184; hermit, p. 184; grimaced, p. 188; stalwart, p. 190; reparations p. 192.

Optional Word Study: See Appendix #15a
Reread from the beginning of Prince Char’s letter on p.190 to the paragraph that ends “can force my pen and my voice to keep my word,” on p. 191.  Using the eight words listed below that Prince Char uses to describe Ella, and the card-sort activity cards found on Appendix #15a, have students cut apart and match each word with its meaning.  It may be necessary for students to refer to a dictionary in order to complete the activity.

good hearted—having a kind, considerate, and generous nature minx—a flirtatious or boldly disrespectful young woman flirt—a person who acts in a romantic way, but is not serious

harpy—in Greek mythology, several despised and greedy monsters with a head and trunk of a woman and the tail, wings, and talons of a bird

siren—in Greek mythology, a group of sea nymphs who by their sweet singing lured sailors to their death on the rocks surrounding their island

enchantress—a woman, usually a sorceress, who places someone under her powers or works magic

temptress—a dangerous person who tries to persuade others to do wrong monster—someone who is wickedly unfeeling; a cruel person wanting to cause harm to others

See Appendix #15b for optional Linear Array vocabulary activity.

Grammar Lesson Suggestion
The Daily Grammar  by Mr. Johanson
www.dailygrammar.com
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
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	L.CN.06.02
	The Parts of Speech:

What is an adjective clause?
A complex sentence is made up of an independent clause and a dependent clause. Example:  The TV was playing (independent clause which can stand alone and make sense) as I left the room (dependent clause which must be attached to the independent clause to make sense).  There are three kinds of dependent clauses: adjective clause, adverb clause, and noun clause.

The adjective clause is used to modify a noun or a pronoun.  It will begin with a relative pronoun (who, whose, whom, which, and that) or a subordinate conjunction (when and where).  Examples:

•
The student whose hand was up gave the wrong answer.

•
Jane is a person in whom I can place my trust.

From Chapters 25 pages 183-89 of the text Ella Enchanted, What do you notice about the following sentences?

I noticed that my sooty thumb had left marks on the letter.
In court there would be eyes and ears that would be alive to such signs. She left a note which I have enclosed for your perusal.

	Reading-CR
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.MT.06.01

R.MT.06.02

R.CS.06.01 P
L.CN.06.01

L.CN.06.02

L.PR.06.01

L.PR.06.02

L.PR.06.03

L.PR.06.04
	Introduce or review the thinking strategy Close and Critical Reading (Appendix
#2d.) by saying something such as “We are going to review/learn a strategy to help

you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
Have students complete a Close and Critical Reading of the text, Ella Enchanted,
Chapter 25 pp. 183-186.” (See Appendix #16a1-2.)

Share and discuss students’ answers in depth.
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Lesson 16
Reading R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Have students read Chapters 26 – 28 (pp. 195-220).

Focus for Listening:  Focus on the similarities between Ella Enchanted and

Cinderella.
Briefly discuss the similarities.

Word Study Suggestion
Use Vocabulary Strategy in Appendix #8a to develop the following vocabulary words:  gasped, p. 195; fury, p. 197; proximity, oblige, elude, p. 198; edicts, p. 201; dolt, p. 213; tedium, p. 213; remorse, p. 218; mislead, p. 219.

Grammar Lesson Suggestion
The Daily Grammar  by Mr. Johanson
www.dailygrammar.com
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
A complex sentence is made up of an independent clause and a dependent clause. Example:  The TV was playing (independent clause which can stand alone and make sense) as I left the room (dependent clause which must be attached to the independent clause to make sense).  There are three kinds of dependent clauses: adjective clause, adverb clause, and noun clause.

The adjective clause is used to modify a noun or a pronoun.  It will begin with a relative pronoun (who, whose, whom, which, and that) or a subordinate conjunction (when and where).  Examples:

•
The student whose hand was up gave the wrong answer.

•
Jane is a person in whom I can place my trust.  This is a sticky one because of the preposition in.
From Chapters 26-28, pp.199 & 202, of the text Ella Enchanted, What do you notice about the following sentences?

When I turned to apologize, I was face-to-face with the prince, who was crawling about with the rest of us! There’s another subordinate clause (when I turned to apologize), but it’s adverbial.

I turned back to the glass and raised my mask, which covered most of my forehead and half of my cheeks. . . .
He finally answered that he believed her to be well.
Find the subordinate clauses. Discuss.
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Reading R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02


Lesson 17
Discuss the roles of climax and epilogue in novels:

Climax
The decisive moment in a drama, the climax is the turning point of the play to which the rising action leads. This is the crucial part of the drama, the part which determines the outcome of the conflict.

Epilogue
A short addition or concluding section at the end of a literary work, often dealing with the future of its characters. Also called “Afterword.”  www.dictionary.com
In pairs, have students read Chapters 29 and the Epilogue. (pp. 221-232)

Focus for Reading:   Read to discover the climax and resolution of the story.  As students read, they should continue to record information on their graphic organizer. (See Focus Question #9.)

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02

Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02


Word Study Suggestion
Use Vocabulary Strategy in Appendix #5a to develop the following vocabulary words:  vacantly, p. 222; covert, p. 224; invigorated, p. 227; chicanery, p. 231.

Grammar Lesson Suggestion
The Daily Grammar  by Mr. Johanson   www.dailygrammar.com
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
The Parts of Speech:

What is an Adverb clause?
A complex sentence is made up of an independent clause and a dependent clause. Example:  The TV was playing (independent clause which can stand alone and make sense) as I left the room (dependent clause which must be attached to the independent clause to make sense.  There are three kinds of dependent clauses: adjective clause, adverb clause, and noun clause.

An adverb clause is a dependent clause that modifies a verb, adjective, or another adverb.  It usually modifies the verb.


Adverb clauses are introduced by subordinate conjunctions including after, although, as, as if, as soon as, before, because, if, since, so that, than though, unless, until, when, where, and while.  Sometimes they are placed at the beginning of the sentence. Example:  They arrived before the game had ended.
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	From Chapters 29 page 223 of the text Ella Enchanted, what do you notice about the following sentences?

As soon as we touched, I knew he recognized me. (Note:  Actually, there are three clauses here. Main clause: I knew. Subordinate (adverbial) clause: As soon as we touched. Subordinate (noun) clause: [that] he recognized me.)
p. 225: “I saw Olive counting my coins, Mum Olga standing over me [while I
scrubbed the courtyard], Hattie wearing Mother’s necklace.” (Tells when.)

p. 226: “I saw him, buttonless doublet flapping, bow to Father [after we’d flown down the stair rails].” (Tells when.)

p. 227: “I hadn’t told anyone about the curse [since I was eight].” (Tells when.) Find the adverb clauses. Discuss.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Have students answer Focus Question #9 independently.  Tell them they should now

possess the skills to formulate their own Answer Plan.  (See Appendix #17a.)  See

Appendix #4c for the Focus Question Scoring Rubric.

Focus Question #9
Describe the climax of this novel.
Answer Plan:
1. Write a sentence to restate the question and begin your response.

2. Write about the main conflict with supporting details. Include a quote, if possible.

3. Identify the theme.

4. Conclude by restating the question.

Possible Answer
[1]Within the final chapters of Ella Enchanted, Gail Carson Levine creates much excitement and anticipation.  The climax of the story, however, is the point when Char asks Ella to marry him, and in refusing to do so she breaks the curse.  [2]By putting

her love for another before herself, she is able to free herself from her “gift.”  Ella is able to marry and comes to the understanding that the curse was broken through the

altruistic act of giving up her beloved Char. [3]The end to the curse was actually the result of ultimate obedience; therefore, the theme is “The solution is often within the
problem.”
Have students share their answers.
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Lesson 18
	Discussion
R.IT.06.01 P R.NT.06.01 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	To continue developing the theme of this unit, Solutions can often be found within
the problem, introduce students to a disparate text on with the same theme.

Talk about the potential for an outbreak of H1N1 flu.  Do you know anyone who has become ill from this disease?  What have you heard about preventing this illness? What are the causes?  How can you protect yourself from becoming ill?

	Listening
L.CN.06.02

R.IT.06.01 P
Reading and
Responding R.IT.06.01 P R.IT.06.02 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.CM.06.04 P R.CS.06.01 P R.MT.06.01

R.MT.06.02

L.CN.06.01

L.CN.06.02

L.RP.06.01
	Read the article “How to make a swine flu vaccine” aloud to the class.  Pass out the

Text in the Middle activity sheets and have the students reread the summary of the article, writing their responses in the boxes provided.

Tell the students, “After I have read the article aloud, you will reread the summary of the article and write your comments in the appropriate boxes.  What does the text say (literal level)? How does it say it (type of text, organization)?  What does it mean (theme, deeper comprehension)? So What?  What did you learn from the reading? This activity will help you process the meaning of the text and read at a deeper level.”
See Appendix #18a1-2 for the Swine Flu article, Appendix 18b1-3 for the Swine Flu Text in the Middle worksheets, and Appendix 18b4-6 for a student page and the analysis of the article.

	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	
	Grammar Lesson Suggestion
	

	
	The Daily Grammar  by Mr. Johanson
www.dailygrammar.com
An Inquiry Plan for Introducing Grammar Appendix #6a1-2
The Parts of Speech:

What is an Adverb clause?
A complex sentence is made up of an independent clause and a dependent clause. Example:  The TV was playing (independent clause which can stand alone and make sense) as I left the room (dependent clause which must be attached to the independent clause to make sense).

There are three kinds of dependent clauses: adjective clause, adverb clause, and noun clause.

An adverb clause is a dependent clause that modifies a verb, adjective, or another adverb.  It usually modifies the verb.
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Adverb clauses are introduced by subordinate conjunctions including after, although, as, as if, before, because, if, since, so that, then, though, unless, until, when, where, and while.  Sometimes they are placed at the beginning of the sentence.

Example:  They arrived before the game had ended.

Using the “How to make a Swine Flu Vaccine,” Text in the Middle summary sheets

(Appendix #18b1-2 ) discuss the following sentences:

Then if subsequently exposed to the virus, the immune system will destroy the invader before it can cause illness.
On Wednesday, when the WHO raised the threat level to five—one short of a pandemic, its director general stopped short of asking vaccine manufacturers to switch to an H1N1 strain.

If manufacturers switched to producing a single pandemic strain vaccine, they might feasibly triple the number of doses to around 900 million.
Find the adverb clauses in the above sentences from the article. Discuss.
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Writing/ Speaking/ Listening W.GN.06.01 P
W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PR.06.04 P W.PR.06.05 P W.PS.06.01 P R.CS.06.01 P S.DS.06.04

L.CN.06.02

L.RP.06.06


Lesson 19
Students will be writing and presenting an informational piece with a cause and effect organizational pattern in response “Annual Influenza Vaccine Production Timeline.” The instructions follow: Appendix #19a1-3.
Cause and Effect Writing Instructions: Before You Write
•
Decide on a topic or subject. What causes and effects do you want to analyze?

There must be a clear link between the causes and effects that you choose to discuss.
•
Make a list of causes and all possible effects related to your chosen topic. This will help you to narrow down your topic.

•
Develop a purpose. Decide if your purpose is to inform, entertain, argue or speculate. Having a clear purpose will help to guide you through writing the essay and will keep you focused.

•
Consider your audience. How much does the audience already know about this subject? Knowing this will give you some ideas of what your essay should include.

•
Distinguish the types of causes and effects that you have. There are primary causes and effects--the most important ones--and contributory causes and effects--less important ones. There also are immediate causes and effects; the ones directly producing the cause or effect, and remote causes and effects; the less obvious ones.

•
Don’t confuse cause and effect with chronology. Just because one event happened first doesn’t mean that it is the primary cause of the main effect.

•
Analyze each individual cause and effect and the relationship each has to one another. This should give you a clear understanding of how things should fit together.

Writing the Cause and Effect Piece
•
Begin with a clear, concise thesis statement that introduces the subject and clearly states what you are trying to say about the causes and effects. What do you want your readers to know or accept about the causes and effects? Your thesis should tell the reader exactly what to expect.

•
Provide a brief description of the causes and effects that you are writing about in the introduction. Also, provide your thesis statement in the introduction.


•
Decide on how to organize the essay. Which is most important: time or level of importance? If time is more important, choose chronological order; it is a good choice for distinguishing between immediate and remote causes and effects. For level of importance, choose emphatic order; it is best for
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distinguishing between primary and contributory causes and effects or primary and secondary causes and effects. Once you choose an organizational method, it is highly important to stick to it. Don’t move back and forth between chronological and emphatic order; it can be very confusing for the reader.

•
Use words like “probably,” “most likely,” and other similar words and phrases when writing about causes and effects.

•
Use clear transitional words and phrases so that readers can follow the organizational plan that you’ve chosen.

•
Be sure to fully explain the relationship between the causes and effects throughout your essay. Every word of the essay should directly support the ideas laid out in the thesis statement.

•
Write a conclusion that sums up all of the ideas presented in the essay. Do not bring up new ideas in the conclusion--that is, ones that haven’t been discussed previously in the essay. Consider what you want your audience to get out of the essay.

TOPIC FOR Cause and Effect Piece
Look at the  “Annual Influenza Vaccine Production Timeline,” Appendix #19a1,
from http://www.influenza.com/images/timeline.gif .
Write to the Prompt:

Considering the time it takes for developing a vaccine for the swine flu, what effects could this have on the advance/increase of the disease?
Possible answers might include scientists pulled away from focusing on other diseases, development mutant strains, vaccine shortages, etc.
Sample response:
According to the timeline for the Annual Influenza Vaccine Production Timeline, it takes at least ten months to develop a vaccine for a virus.  This includes studying the advance of an illness, selecting a strain, manufacturing and producing the vaccine, and purifying and testing the vaccine. Once the vaccine is developed, it still must be packaged and shipped to people who will administer the vaccinations, and eventually people need to receive the vaccine.

Since this is such a lengthy process, problems may arise.   The virus may hit before a vaccine is developed. There are a limited number of scientists working on developing vaccines.  When they are pulled away to work on a new illness, other

flu vaccines are not being developed. People may get sick from flu other than H1N1 flu.  Mutant forms of a virus may develop over time that is not affected by the current vaccine.  The article states that the process of developing enough vaccine for the world population takes a long time, and the disease may go out of control as in a pandemic.  When a new vaccine is developed, it is unknown at first how many doses are needed for each patient.  This affects the amount of vaccine that is created and, again, there may not be enough vaccine.
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Even though scientists have found a vaccine to beat the H1N1 flu, other problems may arise in the future.

Remind students to use the following checklist—Appendix #19b—and review the following rubric—Appendix #19c.
Cause and Effect Revision Checklist
•
Do I include an introduction that clearly states the cause and effect relationship?
•
Do I use important details and examples to explain at least one effect?
•
Do I use language effectively to help the reader understand the cause- and-effect relationship?
•
Do I use a logical order to move from one idea to the next?
•
Do I include a conclusion that helps the reader understand the cause- and-effect relationship?
•
Do I spell, punctuate, and capitalize my writing to help readers understand?
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Reading/ Writing
R.IT.06.01 P R.IT.06.02 P R.IT.06.03 P R.CM.06.01 P R.CM.06.04 P W.GN.06.02 P W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PR.06.04 P W.PR.06.05 P W.PS.06.01 P R.CS.06.01 P

Lesson 20
Introduce the writing prompt by saying something such as “We have learned from this unit of study that often times the solution to a problem lies within the problem itself.”  Have students read the newspaper article “Getting smart about the flu: Mich. schools teach students new habits,” Appendix #20a.  Then respond to the following writing prompt.

Prompt:
H1N1 flu is a very real threat to the health of school children.  What can you do?  What steps can you take to help prevent getting this disease?
Write a response with details and examples from the newspaper article. Teachers:  Use the Informational Rubric (Draft) to score your students’ papers.

This is a 15-point rubric.  Content is worth double points with a maximum of six points.  Organization is worth a maximum of three points, as are Style and Conventions.   See Appendix #19b For the checklist and Appendix #19c for the rubric.
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Lesson 21
Reading/ Writing R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.04 P W.GN.06.01 P W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PR.06.04 P W.PR.06.05 P
W.PS.06.01 P
R.CS.06.01 P

Remind students to follow the Steps of the Writing Process (Brainstorming, Drafting, Editing, Revising, and Publishing) from Lesson One, Day One, and use the checklist (Appendix #21a) and the rubric (Appendix #21b) as guides when crafting their Response to Literature question:

We have explored the theme that oftentimes the solution to a problem lies within the problem itself. In the short story “Saved by the Cross,” the narrator was able to save himself from a dangerous situation in the graveyard.  In Ella Enchanted, Ella was able to break the curse using her
own powers.  We learned that viruses hold the key to vaccines that protect us from illnesses.  In a newspaper article, we learned that there are steps we can take to protect ourselves from diseases.
Write a story about……
•
a time when you were able to solve a problem because the solution was within the problem itself.
•
someone you know, heard about, or read about who was able to solve a problem because the solution was within the problem itself.
•
the theme “The Solution is often within the problem.”
Use the following rubric and checklist as you write and review your story:

CHECKLIST FOR REVISION: Checklist for Revision:
1.  Do I have a clear central idea that connects to the topic?
2.  Do I stay focused on my central idea?
3.  Do I support my central ideas with important and relevant details/examples?
4.  Do I need to take out details/examples that DO NOT support my central idea?
5.  Is my writing organized and complete, with a clear beginning, middle, and end?
6.  Do I use a variety of interesting words, phrases, and/or sentences? Checklist for Editing:
7.  Have I checked and corrected my spelling to help readers understand my writing?
8.  Have I checked and corrected my punctuation and capitalization to help readers understand my writing?
Checklist for Proofreading:
9.  Is everything in my final copy just the way I want it?
Reread your writing.  You should cross out or erase any errors you make. You will have as much time as you need.
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Peer Editing Questions
•
Is the central idea or point of the writing clear?
•
Is the central idea or point supported by important and relevant details and examples, and /or anecdotes?
•
Does the writing begin with an interesting and engaging lead, continue with a middle that supports and develops the point, and conclude with an end that summarizes the point?
•
Is the writing interesting with engaging words (including powerful verbs) and different sentence lengths and types?
•
What do I, as the listener, think is good about the writing?
•
Do I have questions and/or suggestions for the writer?
0-3 Point Analytic Rubric
The State of Michigan MEAP is piloting a new analytic rubric in the fall of 2009. The points are 0, 1, 2, and 3.  The traits continue to be Content, Organization, Style and Voice, and Conventions. Content points are doubled.  This rubric has the potential for 15 points.  Appendix #21b
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Extensions and Enrichment
	Viewing
L.CN.06.02

L.RP.06.05

L.RP.06.01
	Extension 1  Disney’s Ella Enchanted
Buena Vista Home Entertainment, Inc (rated PG – 95 minutes)

Loosely based on Gail Carson Levine’s novel, this movie can be used as a springboard in comparing literary novels to their made-for-the-big-screen counterparts
•
Students compare and contrast similarities and differences between the movie and novel and then discuss which of the two versions is “better.”  Students should support their opinions with specifics from the film and novel.  This could be used as springboard for a classroom debate.

•
Discuss what would be the purpose of changing elements of the story in order to bring it to the “big screen.”

	Viewing
L.CN.06.02

L.RP.06.05
	Extension 2  Ever After
20th Century Fox Home Entertainment, Inc. (rated PG – 122 minutes)
Set in 16th century, this film retells the classic fairy tale of Cinderella.  It is the enchanting adventure of an independent young woman who stands up to her scheming stepmother while on her way to finding happiness.  This film can be used in a comparison of characters from Ella Enchanted.
•
Even though the stories themselves differ, students can compare and contrast main characters of the film to the novel. These characters could include the heroine, prince, stepmother, and stepsisters

	Reading, Writing
W.GN.06.03 P
L.CN.06.02

S.DS.06.01
	Extension 3 Research Cinderella stories from around the world.
•
Cinderella stories share five main elements: a magical helper, a celebration to attend, a vehicle (even if by foot) to get to the celebration, a test to prove her identity, and a costume she dons.
•
Have students research various Cinderella stories from around the world in groups, analyzing the stories for the five elements listed above

•
Students compare universal truth/themes that can be found in the various versions.

	Writing, Speaking, Listening
W.GN.06.02

W.PR.06.01-5 P
W.PS.06.01 P
	Extension 4 Create a modern-day Cinderella story.
•
In groups, students create a modern/present-day Cinderella story that represents the culture in which we live.

•
Each story should include the five elements: a magical helper, a celebration to attend, a vehicle to get to the celebration, a test to prove her identity, a costume she dons, and a strong universal truth/theme. This adds a sixth component.

•
Stories could take the form of a play with a script, a poem, a song/rap, a children’s book, a puppet show, a film with a script, a radio play, or any other creative medium the group chooses—as long as it can be performed or presented to a group

•
Students share their creations with the group.
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