MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 6.1 Revised
Disposition: Exploration and Discovery—Theme: Looking for one thing can lead to finding another.
Introduction
The teaching plans that follow for 6.1 Jason’s Gold by Will Hobbs are designed to be a framework for discussing the selections and will help teachers model for students how to think critically about, discuss, and write effective answers to constructed response or open-ended literature questions. Students will learn strategies that will improve their word study abilities; fluency; listening and viewing; reading comprehension; critical reading; and writing, grammar and rhetoric, and research skills. By using these strategies, models, and discussion questions, teachers will be teaching the Michigan English Language Arts Standards, the Grade Level Content Expectations (June, 2004) and helping students prepare for success on the ELA MEAP tests (mandated by No Child Left Behind legislation) and high school ACT assessments.  The coding in the left hand column on each page

makes reference to the June 2004 version of the ELA 6th Grade Level Content Expectations (GLCEs) on which the MEAP tests are based.  The “P” indicates “Power Standards” or core indicating a MEAP-assessable GLCE.  The best reason to use these methods, models, and materials is that doing so will facilitate students’ delving more deeply into text and relating the ideas and concepts in texts to their own lives.  This will make text more interesting and challenging to students, as well as improve their thinking skills and strategies.

As teachers, we often assume that if students have read or listened carefully to a selection that they would be able to write effective and complete answers to questions.  This is not often the case. Students can benefit from being explicitly taught to answer response to literature (open-ended, constructed response) questions.  Nancy C. Boyles in her book, Teaching Written Response to Text (Maupin, 2001), points out that students need explicit instruction.  Her definition goes like this: “Explicit instruction:

•
begins with setting the stage for learning,

•
followed by a clear explanation of what to do (telling),

•
followed by modeling of the process (To: showing),

•
followed by multiple opportunities for practice (With: guiding)

•
until independence is attained.” (By: independence)”

The answer format in her book has been adapted to provide the model in this unit of Focus Question, Answer Plan, and Possible Answer for teachers and students to use.

The focus questions, modeled answers, and formats (not worksheets) can be used to set up discussion about and learning from the selections toward a deeper understanding of the issues and content of the selections and of the author’s craft. If students are guided through and practice this questioning procedure, they will be more ready to think about, have the discussions regarding, and write answers to questions similar to these focus questions that are asked about other novels, videos, and articles. Their thinking and writing skills and strategies will improve.

This revision includes an important feature called Close and Critical Reading, which will enhance students’ critical thinking and comprehension. As Dr. Elaine Weber points out, “Close and critical reading is the ability to comprehend information, analyze how it is presented, determine the purpose and perspective of the author, establish what it means, and apply it to your  life.”  She continues with: “The following four questions are used to move students from comprehending the information to the final application to their own lives. These four steps or modes of analysis are reflected in four types of reading and discussion:

•
What a text says—restatement

•
What a text does—description

•
What a text means—interpretation

•
What a text means to me (so what)—application
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A critical literacy skill developed through the lessons in each genre unit is fluent oral reading.  Many activities are included which help teachers and students become increasingly proficient in oral reading for an audience.  The inclusion of the reader’s theater, choral reading, and paired reading is intentional; it is expected that time will be spent practicing and perfecting oral reading skills.  Students need opportunities to read text as the author intended it to be read. They should be taught to pay close attention to punctuation, dialogue, sentence rhythm, etc., so they can read with proper intonation, pace, and emphasis.  Students should also hear oral reading only when it has been practiced and reflects the author’s message.  For all of these reasons, teachers and students should practice reading any text before reading to an audience.  Cold reads for either students or teachers is not appropriate. (S.CN.06.02)

These plans were written by a group of grade-level educators who all know that as teachers we take lesson plans like these and add our own special touches to make them better and better suited to our students.  The reading selections and writing assignments were chosen by grade-level educators for their appeal to students’ interests. (R.AT.06.01, W.AT.06.01) Some lessons will require more than one class session.  Each teacher will have to choose what will become homework and what will remain class work.  If you have enough novels to send the chapter reading home, you are welcome to do so.

The following selections are included in this unit:

Hobbs, Will. Jason’s Gold, 1999, Harper Trophy. Print. (Action/Adventure) (T, S)

Fry, Art and Spencer Silver. “Post-it Notes: Looking for one thing can lead to finding another.” Web. (Informational) (T, S)

T = One copy is need for teacher read aloud. S = Provide a copy for each student.

Both pre-assessments and post-assessments correlated to Data Director are provided separately for use by educators teaching this unit. Pre-assessments are short assessments intended to be given before students begin the units to determine if students can read and understand the text and have prior knowledge and text knowledge needed to be successful completing the unit. (R.WS.06.06) Teachers will be able to use the results to pre-teach concepts and skills that students need. Post Assessments consist of the following:

•
20 multiple choice questions (8 on anchor, 8 on linking, and 4 cross-text) plus a 6-point short answer (26 points)

•
Close and Critical Reading on an excerpt or the total text and linking text (24 points)

•
Grammar - excerpt from unit text with questions from grade level GLCEs and ACT 1-12 categories (20 points)

•
Writing based on the genre chart for each grade level (20 points)

•
Listening, viewing or research (rotating) (10 points) (Total: 100 points)

Permission is granted only to teachers in the district purchasing these documents to reproduce pages from this teaching plan and appendix for classroom use within their specific building.
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Lesson 1
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P R.CM.06.04 P L.CN.06.02
	Note to Teachers:  The disposition for sixth grade is Exploration and Discovery.
As you teach this unit, please keep this disposition in mind.  We want students to explore—“look into closely; examine carefully; investigate” and discover—“find out, see or know about” important concepts and principles.  (Webster's New World Dictionary, Prentice Hall, 1991).

Introduce this unit by telling students that together you will be talking, reading, speaking, listening, viewing, and writing about the disposition: Exploration and Discovery and the theme:  Looking for one thing can lead to finding another. (See Appendix 1a.) We often refer to this as serendipity or making fortunate discoveries when searching for something else. Tell them that they will be reading Jason’s Gold, an action/adventure novel, about a teen who ventures to the Yukon during the 1896 Gold Rush in search of gold. Tell them that they will also be reading, listening to, or viewing selections that are related in some way to the disposition, theme, and/or anchor text.

Discuss with students how they have made decisions based on their beliefs—their personal values. Use the ideas in the following prompt to aid in the discussion. (See Appendix 1b.)

	Writing QW
R.CM.06.01 P W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P L.CN.06.02

S.CN.08.01

S.CN.08.03

S.DS.06.01
	Using Appendix 1b, explain or review Quick Writes, and then have students do a

Quick Write in response to the question below. (See Appendix #1b.)

Think about a time when you when you were looking for one thing and instead found something different. It might have been a simple thing like finding money when you were looking for keys under the couch cushions or something more important like finding a good friend when you were only expecting to have fun playing a game.
As time permits, have students share and discuss their writing.

	Writing
W.PR.06.01 P
W.PR.06.02 P
W.PR.06.04 P
	Remind students that when we write we go through steps known as the writing

process: NOTE:  For a Quick Write students will only go through brainstorming and drafting.
Brainstorming
Brainstorming is thinking and talking about the topic or theme of the writing and relating it to your own personal life. Brainstorming is asking questions such as “How have my decisions been shaped by my beliefs or values?  What could I write about it?  What details can I choose to support my purpose?

How should I organize my writing?  (Outline, list, graphic organizer, etc.)

Drafting
Drafting is getting ideas down on paper, trying to organize as the writer is drafting.  Drafting is asking questions such as “How will I start my writing to get my reader to want to read it?  What details, examples, anecdotes, and/or explanations should I use?  How shall I end my writing?”
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W.PR.06.03 P
W.PS.06.01 P
W.PR.06.05 P W.SP.06.01 P W.GR.06.01 P W.PS.06.01 P
W.HW.06.01

S.DS.06.01

L.CN.06.02

Revising
Revising, the real work of writing, begins when the writer makes sure that the writing has everything it should have, that it will appeal to the reader (audience) and tell or prove what it is supposed to do (accomplish the purpose).  Revising is asking questions such as “Will my reader (audience) know what my point (purpose) is?  Is my point or central idea clear and connected to the theme or topic?  Have I given important and relevant details, examples, and/or anecdotes to support my point?  Is my writing well organized with a beginning that makes my audience want to read on, a

middle that makes and supports my point, and an end that satisfies my audience? Have I used interesting words and a variety of sentence lengths and types to engage my reader?”

Proofreading and Editing
Proofreading and editing mean making sure that the audience can read and understand the words and the point. Proofreading and editing involve asking questions such as “Have I checked and corrected my spelling, punctuation, and capitalization to help my audience understand what I have written?  Have I read my work to a friend or myself to make sure it sounds good?  Have I looked my writing over to make sure that it’s neat and it invites my audience to read it?”

Publishing
Publishing is putting writing in its final form for an audience.  Publishing involves asking, “Is my final copy just the way I want my audience to see it?”

Have students share and discuss their writing.
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Lesson 2
Reading R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P L.CN.06.02

R.NT.06.02 P R.IT.06.01 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.02

R.IT.06.01 P R.IT.06.02 P R.IT.06.03 P L.CN.06.02


Introduce the rest of the unit by saying something like, “You have just discussed and written about how our personal values shape our decisions. We are going to be talking, reading, listening, viewing, and writing about exploring what we value and making new discoveries about what we really value through life experiences.  We

are going to pose an essential question such as the one below.  (See Appendix 1a.)

How can unexpected turns in life’s journey lead to new discoveries?
We will search texts and the media for the answers to this question.

NOTE TO TEACHERS:  You will now be sharing linking text(s) with students. The linking text or texts reflect one or more of the characteristics below and lead to the identified disposition of the unit: Exploration and Discovery:

•
discrepant text that results in seeing the big idea from a totally different perspective,

•
different genre or medium that mirrors the theme or big idea of the anchor text in another form,

•
supporting text that extends or embellishes the big ideas or themes in the anchor text, and/or

•
text connected to the anchor text at an abstract level.

After students have reflected on and written from their own perspective about values, they will further explore the themes and essential questions of the unit through reading, discussing, and reflecting on “discrepant text.”  The goal of using a “mirror text” is to help students see the themes and essential questions of the unit from a different perspective.  The internet article “Post-it Notes” by Art Fry and Spencer Silver explains how looking for one thing can lead to finding another.

Before sharing the internet article, briefly review with them what they might expect from the genre, informational text. You might use the following definition:

•
“The main function of expository text is to present the reader information about theories, predictions, persons, facts, dates, specifications, generalizations, limitations, and conclusions.” (Michael F. Graves and Wayne H. Slater. “Research on Expository Text: Implications for Teachers” in Children’s Comprehension of Text, K. Denise Muth, editor, IRA, 1989.)

and elements:

•
gives information,

•
gives necessary explanations to understand the information,

•
shows what is and is not important, and

•
often uses narrative(story) elements to make it interesting.

You might use Appendix 2a1 to introduce briefly or to review informational text. Students would benefit from recording information on the student bookmarks as they read informational text.  (See Appendix 2a2.)

Either share with students or have them read “Post-it Notes: Looking for one thing
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can lead to finding another.” (Access from the internet at http://web.mit.edu/invent/iow/frysilver.html or see Appendices 2b1-2) using the Focus for Reading below.

Discussion R.IT.06.01 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Reading/ Listening -H
R.IT.06.01 P R.IT.06.02 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.CM.06.04 P R.WS.06.01 P R.WS.06.02 P R.WS.06.04 P R.WS.06.05

R.WS.06.06

R.WS.06.07 P L.CN.06.01

L.CN.06.02

L.PR.06.01

L.PR.06.02


Focus for Reading/Listening: While reading, discussing, and writing about the linking text, think about how the pursuit of one idea led to something else and be able to discuss how this idea relates to the article.

Discuss “Post-it Notes: Looking for one thing can lead to finding another” by Art Fry and Spencer Silver, focusing on some or all of the following bulleted teaching points below. (Before beginning the discussion, remind students of the importance of being attentive and civil, gaining the floor politely, posing appropriate questions, and tolerating difference of opinion and lack of consensus.)
•
Identify the author’s purpose/thesis: new discoveries can be made even though you may not be looking for them.

•
Identify the structure:  informational organized in a narrative style.

•
Point out Silver’s initial intention and then the unexpected result of his experiment.

•
Discuss how Silver’s discovery might have been shelved if not for Fry’s new way of thinking.

•
You might point out that the author’s tone is informal.

Highlighted Reading – (See Appendix #2c1 for an explanation of Highlighted

Reading and Appendix #2c2 for questions to go with the article.)

Have students highlight as you read questions/directions for “Post-it Notes: Looking for one thing can lead to finding another” by Art Fry and Spencer Silver.

Vocabulary: Pre-teach the following vocabulary words: significant- having or likely to have influence or effect: important adhesive- a substance that unites or bonds surfaces together revolutionary- markedly new

elusive- hard to comprehend or define

temporary- lasting for a limited time

insight- the power or act of seeing into a situation

contemporary- modern; current

innovation- a new idea, method, or device

Highlight the following text sections. Have students highlight with you.
1st paragraph
•
What did Art Fry and Spencer Silver invent?

2nd paragraph
•
What was Silver trying to develop?

•
What did he develop instead?

MS 6.1 Jason’s Gold Teaching Plan
6
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 6.1 Revised
Disposition: Exploration and Discovery—Theme: Looking for one thing can lead to finding another.
	
	3rd paragraph
•
What saved Spencer Silver’s revolutionary product?

4th paragraph
•
What was Fry’s moment of insight?

5th paragraph
•
Why did 3M give Fry’s invention their full support?

6th paragraph
•
How have Silver and Fry been recognized as heroes of innovation?

	Writing
R.CM.06.04 P
W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P
	To wrap up the Highlighted Reading, have students create an Exit Card. Students will summarize the informational article in a sentence.
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Lesson 3
Reading/ Listening-CR
R.IT.06.01 P R.IT.06.02 P R.IT.06.03 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.CM.06.04 P R.CS.06.01 P R.MT.06.01

R.MT.06.02

L.CN.06.01

L.CN.06.02

L.RP.06.01


Introduce or review the thinking strategy Close and Critical Reading (Appendix
#3a) by saying something such as “We are going to learn a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions:

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
It will be easier to understand if I model the process for you with the informational text, “Post-it Notes: Looking for one thing can lead to finding another.”

Model the process of Close and Critical Reading using the example that follows. (See Appendices #3b1-3.)

Note to teachers:  During the process of Close and Critical Reading, students will be using strategies (Appendix 3c) from Strategies That Work by Stephanie Harvey and Ann Goudvis:

•
asking questions.

•
visualizing.

•
determining importance.

•
synthesizing.

•
Inferring.

•
making connections.

•
repairing comprehension.

If you wish, you might review these strategies using the following:

• Asking questions means stopping while reading to ask questions such as “What is the author’s purpose or theme for this selection?” or “Why did the author include that information or that event?”

• Visualizing means to make pictures in your mind about what’s going on in the selection so you can understand the selection better.

•  Determining importance is asking what is most important in a selection as opposed to the details.

•  Synthesizing means combining new ideas from what you have read with what you already know to learn something that will help you understand a selection or your own life better.
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•  Inferring means “reading between the lines” or filling in ideas and meaning that the author leaves out.  It is using what you know to figure out what the author does not come right out and tell you.

•  Making connections means putting things together from what you know, other selections you have read and/or what you have experienced and know about the world, to help you understand what you read better

•  Repairing comprehension means to use strategies to make sense when comprehension is interrupted.  You might say something such as the following: “As good/expert readers read, they monitor their comprehension; they repair their comprehension when it breaks down.  Being aware of this monitoring/repairing and knowing and using strategies helps readers to understand and remember what they read better.  Expert readers use some or all of the following strategies when reading is not making sense:

•
slow down—adjust reading rate,

•
stop and think—make connections to their own knowledge and experience, to related text(s) and/or to the larger world,

•
reread—try to find the thread of meaning,

•
continue reading—look for cues and/or use context clues,

•
retell or summarize—think through or briefly write what has been discovered so far in reading,

•
reflect in writing—make comments about what the readers feel about what they have learned so far,

•
visualize—see in their minds what is happening or described in the text,

•
ask questions of the author—then predict answers and read to confirm,

•
use text patterns or text resources, and/or

•
consult another student or the teacher.
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Lesson 4
Research/ Writing
R.IT.06.01 P R.IT.06.02 P W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PS.06.01 P L.CN.06.02

L.RP.06.01

W.GN.06.03

S.DS.06.04


Build prior knowledge about the world events and other terms related to the novel by first viewing a short film from How Stuff Works entitled Klondike Fever: Dawson City  (http://videos.howstuffworks.com/hsw/5580-klondike-fever-dawson-city- video.htm) and then conducting a modified “I-Search” activity.

Before viewing Klondike Fever, have students complete a Quick Write activity. (See Appendix #1b.) Use Appendix 4a1-2. During the Quick Write, students will write for 2-3 minutes on what they know about Klondike Fever.

After the video clip, have students randomly select topics from the word list found in

Appendix #4a2 or from the viewing of Klondike Fever.

Using their chosen term and the modified “I Search” activity, students will complete the following over the course of several days and make presentations to the class.

Focus for Research:  Inform students that they will (1) become “experts” on

their topic and (2) create an appropriate and relevant visual representation of their topic.

Phase I:

•
Have students discuss what knowledge, experience, or background they already have about their assigned topic/term before doing research.
•
Using Appendix #4a1-2, have students complete a second Quick Write activity.

o
During the Quick Write, students will write what they know about their topic. In this case, students may not have any prior knowledge. Prompts to encourage these students could include writing what they think the term may be or what might be the importance or connection to the story. Regardless of the situation, students must write!

•
Using Appendix #4a1-2, students will formulate at least five of their own research questions on their topic. Model for students what a “good” research question would sound like. For example:

o Who is Jack London?

o Where is the Chilkoot Pass?

o Why is George Washington Carmack important to the Gold Rush?

o How is the Dawson City related to the Klondike?

o What is a stampeder?
Phase II:

•
Students will develop an I-Search plan that identifies how they will gather information (reading books, magazines, reference materials, the Internet).

•
Students will continue using Appendix #4a1-2 and write an “I-Plan”

statement.
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Model for students what an “I-Plan” statement might sound like:

•
I plan to use a dictionary to look up the word “prospector.”

•
I plan to use an atlas in order to learn about the terrain of the

Yukon Territory.

•
I plan to search the Internet for information on Dead Horse Trail.

•
I plan to use an encyclopedia to read about Skagway.
.

Students will complete their chart with an “I-plan statement.”

Phase III:

•
Students will follow their I-search plan to gather information on their topic.

•
Students will select an option below as their method of presentation.

-  a Poster

-  a Multimedia presentation (PowerPoint, digital storytelling, etc)

-  a brochure

Phase IV:
•
Students will draft, revise, edit, and publish a short I-Search report that includes the information that they gathered.
•
This information becomes the foundation for an oral presentation to exhibit new knowledge
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Reading R.NT.06.02 P L.CN.06.02


Lesson 5
Introduce the genre of adventure story by using the information below and/or the hand-out/overhead. (See Appendix #5a.) Also introduce students to the

Adventure Student Bookmark. (See Appendix #5b.) Model the use of the bookmark with this selection, and tell students that they should refer to and fill in the bookmark as they encounter other examples of this genre.

Genre: Adventure Story
Adventure stories, like other narratives, have the same elements: characters in settings with problems, attempts to solve problems or events, resolution, and lessons or themes. The adventure story is a form of realistic fiction and has many of the same features. Adventure stories can be based on historical fact and, therefore, also fall

into the category of historical fiction.

Definition:
•
“A narrative that features the unknown, uncharted, or unexpected, with elements of danger, excitement, and risk” (from Harris, et al. The Literacy Dictionary, IRA, 1995)

Purpose:
•
To entertain

•
To involve the reader in the exciting adventures of fictional characters

Form and Features:
•
The adventure story opens with the background information needed to understand the story and introduces characters in a setting and a conflict, problem, or goal.

•
The middle of an adventure story (realistic fiction) develops the plot including the story’s events, the characters’ reactions to these events, and the roadblocks the characters encounter.  The plot builds to a climax (the point at which the conflict reaches its greatest height and the crisis or turning point occurs).

•
The adventure story ends with a resolution to the conflict or problem or a conclusion.

•
The plot is the sequence of events usually set in motion by a problem that begins the action or causes the conflict (from Cornett, C. Integrating Literature and the Arts Through the Curriculum, Simon and Schuster, 1999).

•
Conflict, the tension that exists between the forces in the character’s life, is important in adventure stories and can be in four forms:

- Person – against – self.

- Person – against – person.

- Person – against – nature.

- Person – against – society.

•
Adventure stories are realistic fiction, so the characters must seem like real people, the actions of the characters must seem real, and the setting must also be realistic.
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	•
Adventure stories can also have features of historical fiction:

- setting is a specific time and place in history,

- real events are mixed with fictional events, and

- historical characters are mixed with fictional characters.

•
Sensory details are used for impact.

•
Description and dialogue are often used as elements and features of an adventure story.

Note to Teacher:  Also explain to the students that books can be more than one genre. Jason’s Gold is also historical fiction.

	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	TEACHER NOTE:  Please consider the information in Appendix #5c1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students are reading and use those to do grammar inquiry teaching. It will be more effective than
tradition methods.
Grammar and Rhetoric (See Appendix #5d1-3.) Mini-Lesson (See Appendix #5e1-3.)

Italics and Underlining

Lesson Opening:  Introduce/Review the concepts of Italics and Underlining with a podcast from Minnesota Public Radio. http://minnesota.publicradio.org/radio/podcasts/grammar_grater/archive/2009/03/05/
Episode 88: Heavyweight Title from Grammar Grater with Luke Taylor

Explanation: Discuss the use of underlining and italics for specific purposes with the reference Independent/Guided Practice: Using Chapters 1-2 of Jason’s Gold, have students skim through the text noting examples of italicized words and the purpose for italicizing.

Closing:  Discuss class results.
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Lesson 6
Reading R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02

Writing-FQ W.PR.06.01 P W.PR.06.02 P

Teacher reads aloud Chapter 1-2 (pp. 1 -10). Before reading aloud the first two chapters, remind students that in the beginning of a narrative or story, the author usually introduces the main characters (who) and the setting (where and when) and hints at the problem or goal (what). Also, since this is an adventure, the author will begin to build suspense by suggesting danger and only giving a few details so that the reader will want to read on to find more.

Focus for Listening: Ask students to try to identify the elements of story: character, setting, and problem/goal, as well as the features of an adventure—conflict, danger, the unknown, vivid description, and dialogue as you read the first two chapters to them.

Read aloud, stopping to point out elements of the story and features of adventure:

•
Characters: Main characters are Jason (p.1); his brothers, Abraham and

Ethan (p.2); Mrs. Beal, owner of rooming house (p.2).

•
Setting: The novel opens in New York (p.1), but Jason wants to go back to

Seattle and then to the Klondike (p.5).

•
Problem/Goal: Jason wants to follow his father’s dream of “becoming his own boss” (p.5) or living “on his own hook” (p.5).

•
Conflict: Jason is in New York, and the gold is in Alaska.

•
Danger and unknown: What kinds of danger will Jason face along the way? What will happen to him? How will he get the money he needs to get to the goldfields?

•
Vivid Description: (p.3) “Jason closed his eyes. He could picture this just as surely as if he were there, smell the salt water and hear the screaming of the gulls….”

•
Dialogue: In Chapter 1, Jason is having a kind of internal dialogue with the newspaper article.

•
Sensory Imagery and Details:  “In a split second all his plans were turning about like a racing sloop.” Simile

After reading aloud the first two chapters, ask students for their reactions.

Discuss and record as appropriate. Then ask them what plot information has been revealed so far in these chapters. Use the story element information above in any appropriate way to aid in the discussion.

Using information gained from the reading and from the discussion, the teacher models answering Focus Question #1 (Appendix #6a) as a Think Aloud (Appendix #6b) using the Focus Question/Answer Plan/Possible Answer Model. If
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S.DS.06.01

S.DS.06.03


students have had experience with Focus Questions, you might just review by sharing answering Focus Question #1 with the students. Refer to Appendix #6c for teacher information. Use Appendix #6d to introduce students to the Focus Question Rubric.

Focus Question #1
What features of the genre are evident in the first two chapters? Answer Plan: What to do
1.  Write a sentence restating the question and beginning to answer it.

2.  Identify several adventure features present in the assigned reading.

3.  Use specific details or quotes from the chapters when appropriate.

Possible Answer
[1]Several features of adventure are present in the first two chapters. [2]Our protagonist’s goal is introduced. Conflict, danger, and vivid description are other adventure elements present in the beginning of the novel. [3]Jason’s goal was to “live on his own hook” and have the opportunity to “be his own boss.” A conflict within the story is that as gold is discovered in the Yukon, Jason is working in New York. Danger and the unknown are evident as Jason journeys back to Seattle. What will happen to him? How will he acquire the money he needs to travel to the goldfields? Vivid description is yet another adventure feature found within the first chapters of the novel. The following passage shows considerable descriptive power: “In a split second all his plans were turning about like a racing sloop. His sails were filling with a wind blowing from an entirely different direction.”

As time permits, have student discuss response and suggest additions and changes.
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Lesson 7
Reading/ Listening-CR
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.CS.06.01 P R.MT.06.01

R.MT.06.02

L.CN.06.01

L.CN.06.02

L.RP.06.01


Students read Chapter 3.

Focus of Listening: Pay attention to the unexpected events during Jason’s journey as well as how the author reveals this information.

Review the thinking strategy Close and Critical Reading by saying something such as “We are going to learn a strategy to help you to better understand and remember more about the text you read. It is called Close and Critical Reading, and using it will also make text more interesting because you will be applying the ideas in the text to your own lives. In the process of Close and Critical Reading you will answer four questions (shown below).  (See Appendix #7a1-3.)

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
Complete a Close and Critical Reading of Chapter 3 with students. (See Appendices 7a1-3.)
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Lesson 8
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P L.CN.06.02

Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.03

R.WS.06.04 P R.WS.06.05 P R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01
	Focus for Reading:  Have students read Chapters 4 and 5 paying special attention

to a new character, Kid Barker. What are the differences between Jason and Kid Barker? Which one does the author portray in a positive way, and which one does he portray in a negative way? Tell students that authors create the characters and plan what they will say, do, and be like. Jason begins to build an opinion of Kid Barker. What is Jason’s opinion of Kid Barker?

Word Study Suggestion
Make transparencies of “Context Sentences for Use with PAVE Procedure” as well as the “PAVE Map.” (See Appendix #8a1-4.) Place the sentences on the overhead, and ask students to watch for these sentences as they read. (If you are only doing the ** words, indicate those sentences to students.) You may also

suggest to students that they look for one or two words that may be new, interesting, or confusing, and mark with a highlighter or sticky note.

Use the transparencies and overhead projector to model for students the PAVE procedure with the word adventure, according to the directions in the appendix. If necessary, repeat with another word. Encourage students to refer back to the book and read a few sentences before and after the word to see if they can glean any additional context clues. Be sure to model using the dictionary to find the correct definition for the context.

Suggested options:

•
Whole-class, doing only the ** words, gradually releasing responsibility to students to come up with their own sentences and associations/symbols. (Students need 3 “PAVE Map” pages.)

•
Small group, doing only the ** words. (Students need 3 “PAVE Map”

pages.)

•
Small group, giving each group 3-4 different words from the list, with groups reporting out to the whole class (or create a class “dictionary” using the PAVE map). (Students need 2 “PAVE Map” pages.)

•
Allow students the opportunity to practice PAVE on their own words if you have asked them to look for some unfamiliar words

•
Monitor group discussions to determine student understanding of task, especially in choosing the correct dictionary definitions.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P L.CN.06.02
	Using the Answer Plan to Focus Question #2, have students compose a response

with partners. (See Appendix #8b.) (See Appendix #6d for rubric.)

Focus Question #2
Do you believe Jason made an honorable decision not to cheat the fellow stampeders? Do you think this will have a positive or negative effect on his journey? Why? or Why not?
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S.DS.06.03


Answer Plan: What to do
1. Write a sentence that restates the question and provides your opinion.

2. Provide support for your opinion, using examples from the book.

3. Conclude with a statement indicating whether this decision will have a positive or a negative effect.

Possible Answer:

(1) I believe Jason made an honorable decision not to cheat and steal from the stampeders.  Even though Jason has no money, he knows that taking money from honest people is the wrong thing to do.  (2) I think this decision will have a positive impact on his journey. (3) He may be viewed by others as someone who can be trusted.  There may be times during his journey that he will need the trust and respect of others.  If he had cheated the other stampeders and got caught doing it, he would probably suffer the consequences. Doing the right thing in a difficult

situation will earn him respect throughout his journey.

As time permits, have student discuss responses.
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Lesson 9
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P R.MT.06.01
	Have students read Chapters 6-7.

Focus for Reading: Using the graphic organizer provided, (Appendix #9a)

students will make note of the cause and effect of key events in Chapters 6 and 7.

	Speaking/ Listening/ Writing
R.NT.06.03 P
R.CM.06.01 P
S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	Discuss the results of the activity.

Have students compose a paragraph explaining the cause and effect of a key event.

	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	TEACHER NOTE:  Please consider the information in Appendix #5c1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students are
reading and use those to do grammar inquiry teaching. It will be more effective than tradition methods.
With students, read and discuss Appendix #9b1-2. Tell students that this is a usage issue—it is how it sounds—right or wrong. Emphasize that with indefinite pronouns care must be taken to identify whether the pronoun is singular or plural to ensure

that the verb agrees with the pronoun and the word(s) to which the pronoun refers in number—singular or plural.

Always singular:  another, anyone, anybody, anything, everyone, everybody, everything, nothing, each, either, no one, neither, nobody, one, someone, somebody, something

For example:  You would say, “Someone has the answer.” not “Someone have the answer.”

Always Plural:  both, few, many, several

For example:  You would say, “Many people have the flu.” not “Many people has the flu.

Either singular or plural: all, most, none, some Use the examples in Appendix #9b1-2 and refer to http://www.grammarmudge.cityslide.com/articles/article/1026513/9903.htm
for specific information about none.
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Lesson 10
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P
Vocabulary R.WS.06.01 P R.WS.06.02 P R.WS.06.04 P R.WS.06.05

R.WS.06.06

R.WS.06.07 P
S.CN.06.01

S.DS.06.01

L.CN.06.02
	Have students read Chapters 8 and 9 independently.

Focus for Reading: As you read the next two chapters, keep in mind the challenges

Jason encounters along the Dead Horse Trail.

After the assigned reading, have students complete a closed sort using the categories and the vocabulary words below. (See Appendix 10a.)

Discuss the results of the word study activity.

	Writing-FQ
R.WS.06.07 P W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	On the basis of the previous discussion, have students use the answer plan provided

and their closed sort results to answer Focus Question #3 independently or with a partner. (See Appendix #10b.) (See Appendix #6d for rubric.)

Focus Question #3
Using the vocabulary words from Chapters 8 and 9 describe the challenges of the Dead Horse Trail.
Answer Plan: What to do
1.  Write a sentence that restates the question and begins to answer it.

2.  Describe several challenges of the Dead Horse Trail. Be sure to provide specific details regarding the challenges faced.

3.  Conclude with a sentence predicting what might happen next.
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Possible Answer
(1) Jason faces a number of challenges while trying to cross the Dead Horse Trail. (2) The trail itself is in deplorable condition.  It is muddy and sloppy.  Dead horses lay on both sides of the trail, making it a very difficult experience for Jason. The stampeders also provide Jason with a challenge. Many of them are frantic and have lost their sense of reason. At one point Jason tries to skirt a bottleneck and get around the river of humanity, but he is stopped by one of the stampeders who threatens to shoot him. By the end of Chapter Eight Jason sees a burly man drowning his dogs because they won’t pull. Jason, who has seen enough of this inhumanity, can’t allow this to go on. He stops the burly man from drowning his

last dog. As he turns to take the dog, the man shoots himself. Jason decides that The

Dead Horse Trail is too chaotic and violent for him; he has to try the Chilkoot.

When he arrives back in Skagway, the town is dramatically different. He encounters some unexpected challenges in town. He gets food poisoning and passes out on the street. In his delirium, he sees two faces and visions of tragic childhood memories. (3) I believe Jason will recover from the food poisoning. The man and the young

girl that he sees when he starts to come out of it might help him find a doctor. The dog that he got from the crazed man on the White Pass could also become important to Jason on his journey.

As time permits, have student discuss responses.
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S.DS.06.01

S.DS.06.03


Lesson 11
Remind students that one of the characteristics of adventure stories is sensory imagery. Will Hobbs, the author, has made good use similes and metaphors. If necessary, remind students that similes compare two unlike things with the use of the words “like” or “as,” and metaphors compare two unlike things without the words “like” or “as.” Refer back to excellent examples of both similes and metaphors in Chapters 1, 2, and 3.

Have students read Chapters 10 and 11 to find out what happens next.

Use similes and metaphors from Chapters 1, 2, and 3 to model and review with students. (See Appendix #11a.)

Have students work briefly with partners to identify the similes and metaphors in Chapters 10 and 11. Give students page numbers (below in bold), to assist them in locating similes and metaphors. Have them discuss what is being compared and what the author’s message might be.

Have a whole-group discussion of the similes and metaphors:

Simile: “…an honest man is like a grasshopper in a yard full of chicken.” p. 69 (an honest man to grasshopper meaning the honest man would not

last long)

Simile: “The man’s every breath sounded like a death wheeze.” p. 78 (breath to a death wheeze meaning every breath seemed like his last)

Metaphor: “arrow-straight gully…” p. 78 (gully and an arrow meaning the gully was as straight as an arrow)

Simile: “…thick as cheese in a sandwich” p. 79 (gold to cheese meaning there was lots of gold)

Simile: “The tents around the inlet far below were thick, like a flock of seagulls.” p. 80 (tents to a flock of seagulls meaning there were lots

of tents all grouped together)

Metaphor: “…Lake Bennett, a bright turquoise jewel” p. 81 (the lake to a turquoise jewel meaning the lake was the color of turquoise and looked like a jewel)
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Reading/ Listening-CR
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.02 P R.CM.06.03 P R.CS.06.01 P R.MT.06.01

R.MT.06.02

L.CN.06.01

L.CN.06.02

L.RP.06.01

S.DS.06.01

S.DS.06.02

Review the thinking strategy Close and Critical Reading.

•
What does the text say? (Briefly summarize the text at the literal level.)
•
How does it say it? In other words, how does the author develop the text to convey his/her purpose? (What are the genre, format, organization, features, etc.?)
•
What does the text mean? (What message/theme/concept is the author trying to get across?)
•
So what? (What does the message/theme/concept mean in your life and/or in the lives of others? Why is it worth sharing/telling? What significance does it have to your life and/or to the lives of others?)
Have students use the excerpt from Chapter 11 (Appendix #11b) to complete their own Close and Critical Reading. Use the example (Appendix #11c1-3) to support student learning and discussion.
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Lesson 12
	Reading/ Discussion
R.NT.06.01 P
R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	Explain to students that in adventure stories the main character or protagonist is

faced with many challenges or obstacles that he/she must overcome. Remind them further that adventure stories involve challenges that can include conflicts. (Refer to “Genre: Adventure,” Appendix 5a.)

(Parentheses include notes for later discussion.)

•
person – against – self (Jason is questioning whether he should just give up.)

•
person – against – person (Earlier, Jason is against Kid Barker and his friends.)

•
person – against – nature (Jason does not have the supplies or the boat to help him get to Dawson City in these harsh conditions with winter coming.)

•
person – against – society (Jason is not respected by some in society because of his vagabond life style.)

Have students read Chapters 12 and 13 to find out how Jason faces conflicts and is able to overcome challenges.

After students have finished reading, discuss with them how Jason met his challenges. Use parenthetical notes from Day 10 Reading as necessary.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	On the basis of the reading and discussions, have students answer Focus Question
#4 (Appendix #12a) with or without partners using the Answer Plan. See

Appendix #6d for Focus Question Scoring Rubric.

Focus Question #4
At the end of Chapter 11, Jason is discouraged and ready to give up and
return to Seattle. He doesn’t have supplies or passage on a boat. What happens in Chapters 12 and 13 to change Jason’s mind?
Answer Plan: What to do
1.  Restate the question telling why Jason is discouraged.

2.  Write a few sentences giving specific details on how Jason meets his first challenge.

3.  Write a few sentences giving specific details on how Jason meets his second challenge.

4.  Conclude with a sentence and included a quote showing how Jason feels about King.

Possible Answer:

(1) Jason is discouraged enough to decide to go back to Seattle because he doesn’t have the supplies he needed, and he doesn’t have a boat. (2) He meets his first challenge when Jack London offers Jason most of the supplies belonging to Captain Shephard, who has turned back. Jason offers to pay, but Jack says, “It would give me pleasure to give it to you, Jason.” (3) Jason meets his next challenge when he
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	earns a boat for saving a man. The man tries to shoot the rapids and fails. The man

hired Jason to pull him out of the river if the boat capsized. Jason trades the money the man gave him for the empty canoe. (4) Jason has another advantage--he has King. He says to King, “I’m counting on you partner.”

Have students check their combined answers with the Possible Answer. Discuss their answers in whole group.

	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	TEACHER NOTE:  Please consider the information in Appendix #5c1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students are reading and use those to do grammar inquiry teaching. It will be more
effective than tradition methods.
Grammar and Rhetoric
Mini-Lesson (Appendix #12e) Appositives

Lesson Opening:  Introduce/Review the concept of Appositives with a podcast from Grammar Girls: Quick and Dirty Tips for Better Writing http://grammar.quickanddirtytips.com/appositives.aspx
Appositives
Segment 14: October 17, 2008

Explanation: Discuss the purpose of appositives. Review the reference pages provided. (See Appendices #12b.)

Independent/Guided Practice: Using the reference pages, have students work independently in identifying the appositives from the practice page (Appendix
#12c).  Then, check for understanding.  (See Appendix #12d.) In each example, discuss why the appositive is restrictive or nonrestrictive and how that affects punctuation.
Closing:  Have students compose and punctuate correctly at least one appositive and be prepared to discuss for next class. Identify whether the appositive is restrictive or nonrestrictive and correctly punctuate it.
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Lesson 13
	Reading
R.NT.06.02 P R.NT.06.04 P L.RP.06.01

L.RP.06.02

L.RP.06.03

L.RP.06.04

L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03
	Say something such as “A good strategy to use to better understand Chapters 14 and

15 is visualization. Remember that visualization means to create pictures in your mind to help you better understand what is going on in the text.

As you read Chapters 14 and 15, create pictures in your mind and use all of your senses (sight, hearing, smell) to help relate to the text, characters, events and/or ideas.

After students have had 15-20 minutes to read Chapters 14 and 15, discuss what they visualized in Chapter 14 using the following if necessary:

page 106 – the northern lights – “…a ghostly dancing curtain of yellows and greens appeared from horizon to horizon, shimmering and changing shape from moment to moment.”

Page 107 – birds and trees – “…vees of noisy geese…” etc.

pages 107-8 – Jason’s reaction to the heat – “…he had to peel off his wool shirt…,”
etc.

	Visually Representing/ Speaking Listening
R.NT.06.04 P
L.RP.06.01

L.RP.06.02

L.RP.06.03

L.RP.06.04

L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03
	Have each student select a short passage in Chapter 15 that creates a vivid picture in

his/her mind. Allow students to sketch that image and compose a paragraph describing their original artwork.

Have students share their visualizations with their classmates.


MS 6.1 Jason’s Gold Teaching Plan
27
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 6.1 Revised
Disposition: Exploration and Discovery—Theme: Looking for one thing can lead to finding another.
Lesson 14
	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	TEACHER NOTE:  Please consider the information in Appendix #5c1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students
are reading and use those to do grammar inquiry teaching. It will be more
effective than tradition methods. Grammar and Rhetoric
Mini-Lesson (Appendix #14c) Predicate Nominatives

Lesson Opening:  Introduce/Review the concept of predicate nominatives with a Daily Language Activity (Appendix #14a.)

Ask students to use their knowledge of grammar and usage to identify the predicate nominatives correctly in the following passage.

The next morning, Indian summer was only a memory.  Winds from the north had come and sent the golds and reds to the ground.  Aspen and birch trees stood gray against the dark sky.

As Jason moved on, he listened carefully for the sound of fast water. Rapids, the map said. The last thing he wanted to do was paddle into the fast water of Miles Canyon by accident.

As he rounded a high bluff, he saw a piece of red calico tied on a willow along the bank. It was a warning.

Yes. The box canyon was downriver, its dark walls of basalt stood a hundred feet high. The narrowed river was a danger.  Many boats were tied to the shore in an eddy that pooled above the canyon entrance. Klondikers were carrying their outfits on their backs. Here began the hardest five miles of the Yukon.

Explanation: Using the reference pages provided, discuss the meaning and examples of predicate nominatives.  (See Appendix 14b.)

	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03
	Tell students that In Chapters 16 and 17, Jason faces more challenges. Tell

them to read to discover other challenges that Jason had to face.

After students have had 15-20 minutes to read the chapters, briefly discuss

Jason’s encounter with the moose.

Have students answer Focus Question #5 (See Appendix #14d.) individually, with or without the Answer Plan. See Appendix #6d for the Focus Question Scoring Rubric.
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Writing-FQ W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P L.CN.06.02

S.DS.06.01

S.DS.06.03


Focus Question #5
Describe Jason’s moose encounter and its results. Answer Plan: What to do
1.  Restate the question to introduce the answer.

2.  Write several sentences describing the moose encounter.

3.  Write several sentences giving details of what happened after the moose encounter.

4.  Conclude with a statement about whom Jason blames for being stuck in the cabin.

Possible Answer
(1) Jason continued to encounter challenges along his way. (2) Jason stopped to collect rose hips to make into tea to prevent scurvy, as Jamie had told him. Then he saw blood in the snow and followed it to find a dead, or almost dead moose. He made the mistake of laying his gun down to go investigate the moose. The moose was alive and almost killed Jason and King. (3) The man who had been tracking the moose came along just in time to kill the moose and save Jason and King. The man, Robert Henderson, took Jason to a cabin and took care of him. Robert Henderson was heading away from Dawson City, and that meant that Jason was probably stuck in the cabin for the winter because of his injuries. (4) Jason blamed himself for being caught off guard without his gun in the moose encounter. It was his own fault that he would have to wait until Spring to go to Dawson City.

Note to Teacher:  This writing exercise could be more challenging. Might it ask students to form an opinion about whether or not Jason is unlucky (because the moose injures him when he lays down his gun) or unlucky (because Robert Henderson comes along just at the right time to rescue him)? They could use the same details for support. The difference would lie in interpretation.

Go over students’ answers in whole group using the Possible Answer if appropriate.

MS 6.1 Jason’s Gold Teaching Plan
29
© Macomb Intermediate School District 2009

MISD Growing Literacy: Thematic Units to Teach Michigan’s ELA GLCEs—Unit 6.1 Revised
Disposition: Exploration and Discovery—Theme: Looking for one thing can lead to finding another.
Lesson 15
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03

Readers Theater
R.WS.06.06

R.NT.06.02 P
L.CN.06.01

L.CN.06.02

L.RP.06.03

L.RP.06.04

S.CN.06.01

S.CN.06.02
	Have students read Chapters 18 and 19. Ask them to notice how the author uses

dialogue in these chapters to develop the plot.

Take some time at the end of this reading session and, if necessary at the beginning of the writing session to discuss how the author, Will Hobbs, uses dialogue in Chapter 18 to develop the plot. Explain that dialogue in a novel is written-down or recorded conversation and that authors often use it to develop plot, tell readers about characters, give background information, etc. Discuss how in Chapter 18, the author introduces a new character and a plot event through dialogue. The reader witnesses four men carry a boy into the cabin uninvited. They proceed to amputate the boy’s leg because of gangrene. Then they leave the boy, Charlie, with Jason. Talk to the students about what is learned about the men, (They are desperate enough to leave Charlie behind, probably to die, and they threaten to kill Jason) and about Jason (He wouldn’t even consider putting Charlie out in the cold.)

Read over and discuss the dialogue together through the use of a Reader’s Theater. Use Appendices #15a1-5
Note to Teacher:
Students become excited and enthusiastic about reading when they are presented with the opportunity to participate in Reader’s Theatre. In this lesson, students are

divided at the discretion of the teacher, perform in groups, and practice using their

voice to depict characters from text. Through this activity, students have the opportunity to develop fluency and further enhance comprehension of what they are reading.

It is best to start small, building rules and procedures of behavior as you go along. First, teachers can model fluent, expressive reading for their students during shared read-aloud. They can start involving students in choral readings, in which all students read a passage in unison, and informal round-robin readings, in which students

simply take turns reading the lines in a prepared script as they pass it around a circle. Everyone gets a chance to try out each role, and students can take the scripts home to practice with family members. From there, a teacher may choose to assign roles or simply continue with the circle-reading format.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Have students answer Focus Question #6 (Appendix #15b) individually, with or

without the Answer Plan. See Appendix #6d for the Focus Question Scoring Rubric.

Focus Question # 6
Based on Chapters 18 and 19, focusing on the dialogue between Jason and
Charlie in Chapter 19, what can you infer about the challenges to come?
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Answer Plan: What to do
1.  Restate the question, providing a general inference about the challenges

ahead.

2.  Write several sentences about what you can infer about the future for Jason and Charlie.

3.  Conclude using a quote to explain why you feel their future is headed in this direction.

Possible Answer:
(1)The dialogue between Jason and Charlie in Chapter 19 shows there will be many additional challenges for them to face in this adventure to Dawson City. (2)Jason and Charlie seem to be forming a friendship, which might complicate things because Charlie does not know the extent of his disability, or about the lack of food to get them through the winter. Jason took Charlie in because he could not believe that Charlie’s uncle and the others would leave him to die. Unfortunately, Jason is aware of the situation that they are in, especially the fact that the food supply is low. Their future could be complicated because it would be difficult to travel with Charlie, and because they may not make it through the winter with the food supply they currently have. (3) At the end of Chapter 19 Charlie asks, “What about grub? Do we have enough?” Jason, not wanting to upset Charlie answers, “We’re okay if we pace ourselves.” The boys may face considerable trouble during the winter ahead.

Have students share their answers. Use the Possible Answer as appropriate.
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Lesson 16
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P
	Have students read Chapters 20-21

Focus for Reading: Think about the sequence of events leading to the discovery of gold in the Klondike. What role did Henderson and Carmack play in this

discovery?

	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P
	Using the graphic organizer (Appendix #9a) and the information from Chapter 20

of Jason’s Gold, students will determine the sequence of events leading to the discovery of gold in the Klondike.

Instruct students to write “George Washington Carmack discovers gold in the
Klondike” in the center circle.

When the “factors” leading to this event are placed in the chart, students will summarize the series of events in paragraph form.

Note to Teacher: Since there is only room on the organizer to write six factors, encourage students to try to combine some of the facts from the story.  A possible answer is provided below.

What Happens:  George Washington Carmack discovers gold in the Klondike

Factor #1
Robert Henderson met Carmack at the mouth of the Klondike and told

Carmack where to look for gold.

Factor #2
Henderson told Carmack that his Indian friends were not welcome. Carmack was upset by this.

Factor #3
Henderson asked Carmack if he wanted to stake along Gold Bottom Creek, but again was rude to Carmack’s Indian friends.

Factor #4
Carmack decided not to prospect with Henderson because of the way his friends were treated.

Factor #5
Henderson suggested Carmack try Rabbit Creek on his way back

Factor #6
Carmack looked for gold along Rabbit Creek as Henderson suggested.
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Lesson 17
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P
	Have students read Chapters 22-23

Focus for Reading: At the end of Part II of Jason’s Gold reflect on all of the challenges Jason has had to face on his journey.

	Discussion
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03

R.CM.06.01 P
	Divide the class into groups of three or four.  Assign each group one of the

challenges from the list of topics for discussion. (See Appendix #17a.) Groups will discuss their specific topic using the questions for discussion as a guide. (See Appendix #17b.) After groups have had time to discuss they will participate in a fishbowl activity.

If possible, arrange the chairs into two circles; one small ring inside a larger ring. Only the students inside the ring are to talk during this activity.  The students on the outside will listen to the discussion but keep all opinions and comments to themselves.

Each group will get an opportunity to be inside the fishbowl. If your students have not done this type of activity before, the teacher should sit in the center to facilitate the discussion. The teacher should pose a question to an individual student in the group. For example, “Melissa, how was getting food poisoning in Skagway a challenge for Jason?” This will require each student to be accountable for some part of the discussion. Encourage other members of the group to add on or continue the discussion, especially when you believe the group could dig a little more deeply. You should also encourage discussions related to the question to keep everyone in the group focused on the current discussion.

When the first group is finished, give the rest of the class an opportunity to comment on what they heard. Call the next group into the circle and continue until all groups have had an opportunity to present in this fashion. As a time-saving measure, you do not need to cover every question with every group. You may wish to limit the time in the circle to assure all groups get the same amount of time to share their thoughts.
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Lesson 18
	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.CM.06.01 P R.CM.06.03 P S.DS.06.01

S.DS.06.03

L.CN.06.01

L.CN.06.02
	Have students read Chapters 24 and 25 to find out what happens when Jason finally

gets to Dawson City. When students have finished reading, have a brief discussion about what awaits Jason on his arrival in Dawson City.

	Writing-FQ
W.PR.06.01 P W.PR.06.02 P W.PS.06.01 P R.CM.06.01 P R.CS.06.01 P R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.CN.06.02

S.DS.06.01

S.DS.06.03
	Have students answer Focus Question #7 (Appendix #18a) individually without

referring to the Answer Plan. Tell them to build a list of all the people with whom Jason reunites before they write their answer. If you feel it is appropriate, give the students the page numbers suggested in the outlined Answer Plan. Use the parenthetical information for later as they check their answers and you discuss them together. See Appendix #6d for the Focus Question Scoring Rubric.

Focus Question #7
Jason has been looking for gold, but when he finally gets close to Dawson
City, he discovers something better than gold. What does he discover?
Answer Plan (Model)
1. Restate the question.

2. Write about the people with whom Jason reunites and what he discovers about what he really wants in life:

pp. 189-90 (“the relative value of gold”/his brothers)

p. 193 (Hawthorne Brothers Sawmill/his brothers)

pp. 202-203 (the old-timer from the railroad car and the “elephant”)

pp. 203-204 (Jamie)

pp. 205-207 (Jack London)

3. End with what you think Jason’s own conclusion about life and its challenges might be.

Possible Answer
(1) Jason has been looking for gold all this time because gold was his goal. As he reaches Dawson City and reunites with friends and acquaintances, he begins to

change his goal. (2) As he arrives in Dawson City, Jason realizes that his brothers

and Charlie are more important to him than gold. He sees the sign for the sawmill and knows it must be his brothers’. On the street he meets the old timer he saw on the train; he tells the old timer that he has seen the elephant, meaning he knows what is most important. Jason also sees Jamie and Jack London and thinks about how important they have been to him. (3) Jason begins to realize that he was looking for one thing—gold, and somehow he has discovered something better— the importance of friends and family.

Have students share their answers. Use the Possible Answer as appropriate.
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Lesson 19
	Grammar/ Rhetoric
W.GR.06.01 P
S.DS.06.01

L.CN.06.02
	TEACHER NOTE:  Please consider the information in Appendix #5c1-2 as you teach the grammar and rhetoric lessons in this unit. Find examples of the grammar lesson being taught in the anchor or linking texts students are
reading and use those to do grammar inquiry teaching. It will be more effective
than tradition methods.
Grammar and Rhetoric
Mini-Lesson (See Appendix #19e.) Introductory Phrases

Lesson Opening:  Using the page provided (Appendix #19a) and working in

groups of three, ask students what they notice about the phrases used in the assigned text. Discuss group findings with the class.

Explanation: Using the reference page (See Appendix #19b), discuss the use and type of introductory phrases.

Independent/Guided Practice: Using their knowledge of introductory phrases, have students revise the sentences provided. (See Appendix #19c.) Teachers, use Appendix 19D as a practice page reference.

Closing:  Have students think about how they might utilize introductory phrases in their own writing

	Reading
R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P L.RP.06.05

L.CN.06.01

L.CN.06.02

S.CN.06.01

S.CN.06.03

S.DS.06.01

S.DS.06.03
	Have students read Chapters 26 and 27 and the Author’s Note to find out how the

author tied all of the strings of this adventure novel together.

Instead of writing, this session will be listening and speaking or discussion. Discuss with students how the author ties it all together at the end. (Later, discuss

the information from the “Author’s Note.”)

pp. 205-207 It looks as though Jack London is going to be a writer. p. 210 Soapy Smith has been shot.

pp. 211-213 Jason finally gets to see and spend time with Jamie. (Spend time discussing what Jason means by “I didn’t even know what I was looking for until I found it,” p. 213).

p. 216 The novel ends with a reference to Jason’s thoughts: “He’d come so far, and he’d made it.”
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Next recap and discuss all of the challenges Jason has faced:

- getting back to Seattle from New York,

- discovering that his brothers have left, before he returned, with his inheritance,

- stowing away on a ship,

- meeting Jack London and learning about the challenging journey ahead,

- saving a dog’s life—King,

- eating bad meat and being nursed back to health by Jamie and her father,

- finding out his brothers have left on a boat and deciding to turn back,

- starting out again with supplies from Jack London and getting a boat,

- surviving the moose attack,

- meeting Charlie Maguire,

- not having enough food,

- losing King in the bear attack, and

- finally, getting to Dawson City. I’m not sure how the two references to his brothers differ.

Summarize the points in the Author’s Note:

• background on the Gold Rush—pp. 217-218.

• real and fictional characters—pp. 218-220.

• research and fiction—p. 220.

• more background on the gold rush—p. 221.
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Lesson 20
Writing/ Speaking/ Listening
W.GN.06.02 P W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PR.06.04 P W.PR.06.05 P W.PS.06.01 P R.CS.06.01 P S.DS.06.04

L.CN.06.02

L.RP.06.06


Cause and Effect
Many times during the adventure novel Jason’s Gold the author Will Hobbs uses

the organizational pattern cause and effect.  The final effect/outcome of the novel is that Jason comes to the conclusion that family and friends are more valuable than the gold he was pursuing. Think about all of the things that happened and that Jason did—causes—that lead him to the realization that family and friends were more important to him than gold; his realization is the effect. Go over Appendix #20a1-3 with students carefully. The have them write to the prompt in Appendix #20a1.
Cause and Effect Writing Instructions: Before You Write
Make a list of all of the things that happened and that Jason did— causes—that lead him to the realization that family and friends were more important to him than gold--effect.

Writing the Cause and Effect Piece
•
Begin with a clear, concise thesis statement that introduces the subject and clearly states what you are trying to say about the causes and effects. What do you want your readers to know or accept about the causes and effects? Your thesis should tell the reader exactly what to expect.

•
Provide a brief description of the causes and effects that you are writing about in the introduction. Also, provide your thesis statement in the introduction.

•
Decide whether to write about the causes, the things that happened and that Jason did that lead him to the realization that family and friends were more important to him than gold, in chronological order or in order of importance.

•
Be sure to fully explain the relationship between the causes and effects throughout your essay. Every word of the essay should directly support the ideas laid out in the thesis statement.

•
Write a conclusion that sums up all of the ideas presented in the essay. Do not bring up new ideas in the conclusion--that is, ones that haven’t been discussed previously in the essay. Consider what you want your audience to get out of the essay.

TOPIC FOR Cause and Effect Piece
Cause and effect in Jason’s Gold
Write to the Prompt:

What lead to Jason’s realization that family and friends were more important to him than the gold he had been seeking?
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Remind students to use the following checklist—Appendix #20a2 and review the following rubric-- Appendix #20a3.
Cause and Effect Revision Checklist
•
Do I include an introduction that clearly states the cause and effect relationship?
•
Do I use important details and examples to explain at least one effect?
•
Do I use language effectively to help the reader understand the cause and effect relationship?
•
Do I use a logical order to move from one idea to the next?
•
Do I include a conclusion that helps the reader understand the cause and effect relationship?
•
Do I spell, punctuate, and capitalize my writing to help readers understand?
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Lesson 21
Reading/ Writing R.NT.06.01 P R.NT.06.02 P R.NT.06.03 P R.NT.06.04 P R.CM.06.01 P R.CM.06.04 P W.GN.06.01 P W.PR.06.01 P W.PR.06.02 P W.PR.06.03 P W.PR.06.04 P W.PR.06.05 P
W.PS.06.01 P
R.CS.06.01 P

Remind students to follow the Steps of the Writing Process (Brainstorming, Drafting, Editing, Revising, and Publishing) from Lesson One, Day One, and use the checklist (See Appendix #21a.) and the rubric (See Appendix #21b.) as guides when crafting their Response to Literature question:

We have explored the theme “Looking for one think can lead to finding another.” as we read Jason’s Gold and “Post-it Notes,” and through writing and discussion. We talked about the theme “Looking for one thing can lead to finding another.” as serendipity or making fortunate discoveries when searching for something else.

Write a story about……
•
a time when you or someone you know made a fortunate discovery while looking for something else.
•
someone you have read about or watched a movie or video about who made a fortunate discovery while looking for something else.
•
Write a story with the theme “Looking for one thing can lead to finding another.”
Use the following rubric and checklist as you write and review your story:

CHECKLIST FOR REVISION: Checklist for Revision:
1.  Do I have a clear central idea that connects to the topic?
2.  Do I stay focused on my central idea?
3.  Do I support my central ideas with important and relevant details/examples?
4.  Do I need to take out details/examples that DO NOT support my central idea?
5.  Is my writing organized and complete, with a clear beginning, middle and end?
6.  Do I use a variety of interesting words, phrases, and/or sentences? Checklist for Editing:
7.  Have I checked and corrected my spelling to help readers understand my writing?
8.  Have I checked and corrected my punctuation and capitalization to help readers understand my writing?
Checklist for Proofreading:
9.  Is everything in my final copy just the way I want it?
Reread your writing.  You should cross out or erase any errors you make.  You will have as much time as you need.
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Peer Editing Questions
•
Is the central idea or point of the writing clear?
•
Is the central idea or point supported by important and relevant details and examples, and /or anecdotes?
•
Does the writing begin with an interesting and engaging lead, continue with a middle that supports and develops the point, and an end that summarizes the point?
•
Is the writing interesting with engaging words (including powerful verbs) and different sentence lengths and types?
•
What do I as the listener, think is good about the writing?
•
Do I have questions and/or suggestions for the writer? Appendix #21a
0-3 Point Analytic Rubric
The State of Michigan MEAP is piloting a new analytic rubric in the fall of 2009. The points are 0, 1, 2 and 3.  The traits continue to be Content, Organization, Style and Voice, and Conventions. Content points are doubled.  This rubric has the potential for 15 points.

Appendix #21b
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