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What is a Curriculum?

As defined by Bredekamp and Rosegrant (1995), a curriculum is:

An organized framework that delineates the content that children are to learn, the processes through which children achieve the identified curriculum goals, what teachers do to help children achieve these goals, and the context in which teaching and learning occur (p. 16).

Characteristics of Curriculum 

	A curriculum:
	A curriculum:

	· Is aligned with the state standards and across and within grade levels and content areas with increasing cognitive difficulty at each level. 


	· Is not individually unique, with each teacher developing his or her own interpretation of the standards.

	· Is the “unpacking” or the interpreting of the state standards into a set of skills to be learned


	· Is not a copy of the state standards or indicators.

	· Is a well-conceived hierarchy of skills based on students’ cognitive, language, and social-emotional development. 


	· Is not a scope and sequence chart from a publisher, chapter headings from a textbook, or titles of stories. 

	· Describes what the students need to know and be able to do. 


	· Is not a description of what the teacher will do (lesson plan).

	· Includes content, skills, assessments, state standards, and other information that teachers use in their planning and teaching. 


	· Is not simply restating the standards.

	· Is a planning and teaching tool that affects instruction and is adapted and differentiated to correspond to the needs and strengths of the learners. 


	· Is not a document that sits on the shelf and never changes.

	· Is developed by all teachers working in collaborative grade-level and content-area teams.


	· Is not developed by ‘just a few’ or by a publishing or textbook company. 


Bredekamp, S. & Rosegrant, T. (1995), (Eds.).  Reaching potentials:  Transforming early childhood

curriculum and assessment, Volume 2. Washington, DC:  National Association for Early Childhood Education. 

Five Required Curriculum Components 

1.  State Standard 

· The curriculum content corresponds to the standard.

2.  Content 

· The subject matter or topics are organized into monthly themes/topics, six-week

projects, etc. 

· The subject matter is stated as a noun or noun phrase. (For example:  “subtraction of whole numbers”, “persuasive letter”, “rational numbers”, etc.)

3.  Skills and Knowledge 

· What the learner must know or be able to do, as related to the standard, is precise and clear. 

· What the learner must know or be able to do is stated using action verbs. 

· What the learner must know or be able to do is presented as the most critical component of the curriculum, i.e. indicates depth of knowledge, student performance, etc. 

· Teacher groups clarify what the learner must know or be able to do. 

4.  Formative Assessment (or Benchmark Assessment as a first step)

· Assessments describe how the knowledge and skills required will be measured to monitor student learning.

· Assessments align with the content, performance, and depth of knowledge of the standard.

· Assessments include teacher-developed observations, rubrics, quizzes, etc. with descriptions or details of each provided. 

5.  Time Frame 

· The week(s), month(s), grading periods during which specific learning occurs are clearly documented. 

· Pacing of instruction is agreed upon and adhered to by all teachers. 

Additional Curriculum Components 

6.  Essential Questions 

· An overarching question or questions, from the student’s point of view, are included to demonstrate the value and purposes of learning for the student. 

7.  Academic Vocabulary 

· Essential vocabularies, which students must master in order to successfully meet the standard(s), are listed. 

8.  Resources/Activities 

· Key materials, that all teachers agree to use, such as website links, units of instruction (the Macomb Units), etc. are listed and available.

· Key exercises or instructional strategies that all teachers use with students are clearly described. 

9.  Modifications and Accommodations

· Modifications:  A modification changes what a student is expected to learn to allow the student to participate meaningfully with other students. 

· Accommodations:  An accommodation does not substantially change the instructional level, content, or performance criteria. 

Curriculum Self-Assessment 

How does your curriculum measure up?

Directions:  Assess either grade 3, grade 8, or grade 10 district curriculum, for your

content area, by rating as follows.

1 – The component is missing or does not correspond to the descriptor. 

2 – The component is present and includes some of the descriptors. 

3 – The component includes all of the descriptors.
	Our current curriculum includes the following components: 
	Grade 3
	Grade 8
	Grade 10

	1.  Standards 

· The content corresponds to the standards.
	1
	2
	3
	1
	2
	3
	1
	2
	3

	2.  Content 
· The subject matter or topics are organized into monthly themes/topics, six-week projects, etc. 

· The subject matter is stated as a noun or noun phrase. (For example:  “subtraction of whole numbers”, “persuasive letter”, “rational numbers”, etc
	1
	2
	3
	1
	2
	3
	1
	2
	3

	3.  Skills and Knowledge 
· What the learner must know or be able to do as related to the standard, is precise and clear. 

· What the learner must know or be able to do is stated using action verbs. 

· What the learner must know or be able to do is the most critical component of the curriculum, i.e. indicates depth of knowledge, student performance, etc. 

· Teacher groups clarify what the learner must know or be able to do
	1
	2
	3
	1
	2
	3
	1
	2
	3

	4.  Formative Assessment 

     (or Benchmark Assessment as a first step)
· Assessments describe how the knowledge and skills required will be measured to monitor student learning. 

· Assessments are juried for alignment. 

· Assessments include teacher-developed observations, rubrics, quizzes, etc. with descriptions or details of each provided.
	1
	2
	3
	1
	2
	3
	1
	2
	3

	5.  Time Frame 

· The week(s), month(s), grading periods during which specific learning occurs are clearly documented. 

· Pacing of instruction is agreed upon and adhered to by all teachers.
	1
	2
	3
	1
	2
	3
	1
	2
	3

	Our _______________ curriculum is of high quality.      Yes        No 

Notes/Comments:




Mapping, Unpacking, and Aligning Tasks – The First Year 

	Tasks Planned and Completed 
	Lead Person(s) 
	Beginning Date 
	Completion Date 

	1.  Teachers meet collaboratively to map what is currently being taught; to identify missing/lacking components when compared to CCSS; to improve the quality of current documents against established criteria, i.e. the five essentials. 


	
	Spring 2011
	

	2.  Teachers meet collaboratively to unpack the CCSS into sub skills and to clarify what students have to know and be able to do. 

 
	
	
	

	3.  Teachers meet collaboratively to revise and align formative and/or common benchmark assessment with the content, the rigor (DOK), and the performance of the CCSS. 


	
	
	

	4.  Teachers meet collaboratively to revise and refine instructional pacing, explicitly tied to school calendar, to ensure “opportunity to learn” connected to  curriculum, instruction, and assessment.

 
	
	
	

	5.  Teachers meet collaboratively to review and implement exemplary instructional resources and activities aligned to CCSS.  


	
	
	

	6.  Teachers meet collaboratively to review student achievement data, connected to revised curriculum and assessment, as part of an ongoing revision cycle. 


	
	
	

	7.  On going continuous curriculum mapping, revision, and assessment is fully integrated into school improvement plan. 

· An organizational structure with school teams (horizontal and vertical teams) created.

· Collaborative data review and curriculum and/or assessment revision sessions scheduled and implemented.

· All stakeholders are included and informed.

· All teachers are held accountable for fidelity of implementation.

	
	
	


“Unwrapping” Standards
Grade Level       
Content Area      
Standard(s) and/or Benchmark(s):       
Copy directly from CCSS

	Concepts
	Skills
	D.O.K.

	Students need to KNOW                  

	Students need to be able to DO

	Level of Cognitive Demand

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Essential Questions:      
Big Idea(s):      
Essential Academic Vocabulary:       
Assessments:       
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1. Why Assess?











a. Teachers understand whom the users and uses of classroom assessment information are and know their information needs.


b. Teachers understand the relationship between assessment and student motivation and craft assessment experiences to maximize motivation.


c. Teachers use classroom assessment processes and results formatively (assessment for learning).


d. Teachers use classroom assessment results summatively (assessment of learning) to inform someone beyond the classroom about students’ achievement as of a particular point in time.


e. Teachers have a comprehensive plan over time for integrating assessment for and of learning in the classroom.





2. Assess What?





Assessments Reflect Clear and Valued Student Learning Targets





a. Teachers have clear learning targets for students; they know how to turn broad statements of content standards into classroom-level targets.


b. Teachers understand the various types of learning targets they hold for students.


c. Teachers select learning targets focused on the most important things students need to know and be able to do.


d. Teachers have a comprehensive plan, over time, for assessing learning targets.





3. Assess How?





Learning Targets Are Translated into Assessments That Yield Accurate Results





a. Teachers understand what the various assessment methods are.


b. Teachers choose assessment methods that match intended learning targets.


c. Teachers design assessments that serve intended purposes.


d. Teachers sample learning appropriately in their assessments.


e. Teachers write assessment questions of all types well.


f. Teachers avoid sources of bias that distort results. 





4. Communicate How?





Assessment Results Are Managed Well and Communicated Effectively





a. Teachers record assessment information accurately, keep it confidential, and appropriately combine and summarize it for reporting (including grades). Summary accurately reflects current level of student learning.


b. Teachers select the best reporting option (grades, narratives, portfolios, conferences) for each context (learning targets and users).


c. Teachers interpret and use standardized test results correctly.


d. Teachers effectively communicate assessment results to students.


e. Teachers effectively communicate assessment results to a variety of audiences outside the classroom, including parents, colleagues, and other stakeholders.





5. Involve Students How?





Students Are Involved in Their Own Assessment





a. Teachers make learning targets clear to students.


b. Teachers involve students in assessing, tracking, and setting goals for their own learning.


c. Teachers involve students in communicating about their own learning.
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