
COMMON CORE: Literacy  

Lessons for Social Studies Educators 

 

Reading  Standard 10.  Independent Reading 

Reading Standards: Gr. 6‐8  Reading Standard: Gr. 9‐10  Reading Standard: Gr. 11‐12 
 
By the end of grade 8, read and 
comprehend history/social studies texts 
independently and proficiently. 

Read and comprehend history/social studies 
texts independently at the 10th grade proficiency 
level. 

By the end of the 12th grade, read and 
comprehend history/social studies texts 
independently and proficiently  
at the 12th grade level. 

 

Overview: Prior to implementing the Common Core Standards for Literacy in the classroom, teachers may 
wish to examine the ultimate goal of all standards, understanding the expectations for student 
achievement recommended by the standards. Therefore, the following suggestions include research and 
discussion activities for groups of teachers to explore the goals of the reading standards of literacy, as well 
as measurements of student mastery required by the Common Core.  
 
 
Lesson Ideas: 

1. Teachers should familiarize themselves with the rigor of textual readings recommended at each grade 
level (6‐8, 9‐10, and 11‐12) in social studies classrooms.  Consult the publication, included in this lesson, 
containing multiple samples of grade‐appropriate passages from non‐fiction (informational) and primary 
sources.  

2. In addition, teachers should become familiar with the types of open‐ended assessment methods by 
which student mastery will be measured. A collection of sample assessment passages and accompanying 
essay prompts are included here. As a pre‐test to inform teachers of the abilities of their students at the 
beginning of a school year, ask students to work in pairs to analyze one brief assessment passage and 
brainstorm possible responses to its accompanying essay question.  Recommended assessment items are 
#1 (Adams on Adams) for grades 6‐8, # 3 (Harriet Tubman) for grades 9‐10, and # 7 (Hope, Despair, and 
Memory) for grades 11 and 12.)  

2. Teachers might also find enlightening the article entitled “Why Some Readers Struggle?” which offers 
many research‐based suggestions for enhancing reading skills. In addition, the article offers excellent 
background information regarding essential reading comprehension skills and offers an overview of the 
collaborative strategic reading format which can and should be integrated frequently into lesson plans 
throughout the school year.  Teacher may wish to use the article in a professional development exercise, 
beginning with groups of teachers brainstorming what they believe to by the “key” skills needed for reading 
comprehension. The article can also be used effectively with students by asking a class to brainstorm what 
they believe are the characteristics of a “good” versus “struggling” reader.  

3. Understanding the Lexile Measurement method suggested by the Common Core Standards in 
determining appropriate and rigorous reading passages is vital for all social studies teachers. Consult the 



article, included here, entitled “Common Core Standards for English Language Arts & Literacy, Appendix A.”  
Working with peer teachers of similar grade‐levels or subjects, examine the text complexity of the sample 
from the Narrative of Frederick Douglass, which gives further insight into the Lexile measurement method. 
Following this introductory exercise, consult the collection of sample passages from social studies‐based 
non‐fictional passages, published by the Common Core consortium and included here.  Use the “Text 
Complexity Discussion” guide to examine one sample passage from each grade level to conduct a peer 
discussion about the level of rigor students are expected to master by the end of each school year. 

4. After examining these sample passages, teachers should consult their textbook companies to determine 
the Lexile measurements of their current district‐adopted textbooks. Should the rigor of the textbook be 
insufficient to build appropriate reading skills, the teachers should incorporate supplemental passages from 
primary and secondary sources which stretch the reading ability of his/her students.  

5. For further research regarding the support of reading in the secondary classroom, encourage a site 
professional development opportunity by using the collection of brief passages from the “MAX Teaching 
with Reading and Writing” book by Dr. Mark Forget. Three passages are included here, entitled 
“Autonomous versus Restricted Readers,” “Why Haven’t More Teachers Been Using Reading to Teach 
Content” and “Teaching Reading as Thinking.” To elicit discussion ideas from the passages, use the “Digging 
Deeper Into the Text” questionnaire, based on Bloom’s taxonomy for group members to develop their own 
set of discussion questions and topics. (This strategy can be used throughout the school year with students 
as they are asked to encounter new text and prepare to discuss the information from the text with their 
peers.) 

6. In working with students, teachers may wish to incorporate the QAR strategy with any type of textual 
passage.  QAR identifies categories of details from the text which are “right there on the page”, inferred 
from passages in different locations within a given text, and inferred from the text as a whole. It requires 
students to examine the text as a whole, determining what types of information are explicitly found in the 
text, what information is gleaned from multiple locations within a text, versus what information is 
dependent on their own knowledge base and skills of making inferences.  Using the edited version of the 
Declaration of Independence, teach students the types of information used in the QAR strategy by requiring 
pairs of students to develop questions from each type. (See instructions and template here.) 

7. An effective strategy for developing fluency of reading skills throughout the school year, as well as 
strengthen students’ ability to understand new vocabulary within the context of a textual passage, is known 
as “CLOZE.” A sample of CLOZE using the first two paragraphs of the Declaration of Independence is found 
here. CLOZE can also be used as a “ticket in” or “ticket out” the door, offering a fun and quick informal 
method for assessing student knowledge of content learned during the class period. 
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Sample Social Studies Textual Passages 
Grades 6‐12 



Sample Non‐Fictional Text, grades 6‐8 

 

 

 

 

 

 



 

Sample Non‐Fictional Text, Grades 9‐10 

 



 

 

 

 



 

 

 

 

 

 

 

 

 



Sample Non‐Fictional Text, Grades 11‐12 

 

 



 

 

 

 



 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Sample Text Readings 
and Assessment Items



Sample Non‐Fictional Text, grades 6‐8 

 

 

1. Sample Assessment Item: 
Describe the point of view of John Adams in his “Letter on Thomas Jefferson” and analyze 
how the author distinguishes his position from an alternative approach articulated by 
Jefferson. 

 

 

 

 

 



 

 

 

2. Sample Assessment Item: 

Analyze how the central idea regarding the evils of slavery is conveyed through supporting 
ideas and developed over the course of Frederick Douglass’s Narrative.  



 

 

3. Sample Assessment Item: 

Analyze how the early years of Harriet Tubman, as related by author Ann Petry, contributed 
to her later becoming a conductor on the Underground Railroad, attending to how the author 
introduces, illustrates, and elaborates upon the events in Tubman’s life.  

 

 

 

 



 

Monroe Doctrine, President Monroe's seventh annual message to Congress, December 2, 1823. 

The citizens of the United States cherish sentiments the most friendly in favor of the liberty and 
happiness of their fellow‐men on that side of the Atlantic. In the wars of the European powers in 
matters relating to themselves we have never taken any part, nor does it comport with our policy to do 
so. It is only when our rights are invaded or seriously menaced that we resent injuries or make 
preparation for our defense. ..The late events in Spain and Portugal show that Europe is still 
unsettled…Our policy in regard to Europe, which was adopted at an early stage of the wars which have 
so long agitated that quarter of the globe, nevertheless remains the same, which is, not to interfere in 
the internal concerns of any of its powers…However, it is impossible that the allied powers should 
extend their political system to any portion of either continent without endangering our peace and 
happiness…It is equally impossible, therefore, that we should behold such interposition in any form with 
indifference.  

 

4. Sample Assessment Item: 

Compare Washington’s Farewell Address to the Monroe Doctrine, analyzing how both texts 
address similar themes and concepts regarding entangling alliances. 

 

 

 



Sample Non‐Fictional Text, Grades 9‐12 

 

 

5. Sample Assessment Item: 

Analyze how Lincoln in his Second Inaugural Address unfolds his examination of the ideas that 
led to the Civil War, paying particular attention to the order in which the points are made, 
how Lincoln introduces and develops his points, and the connections that are drawn between 
them.  

 



 

 

6. Sample Assessment Item: 

Analyze the argument and specific claims Roosevelt makes regarding civil liberties and the 
role of government, paying attention to the evidence and reasoning used to support his 
claims.  

 

 



 

7. Sample Assessment Item: 

Evaluate the argument and specific claims about civic responsibility, assessing the validity of 
Wiesel’s reasoning.  

 

 

 

 

 

 

 

 



 

           
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
         

 

 
 

 

 



 

8. Sample Assessment Item: 
Analyze the role and motivation of the African‐American, Union, and Confederate soldiers in 
the Civil War, comparing and contrasting primary sources against claims and reasoning 
presented in secondary sources. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

9. Sample Assessment Item: 

Integrate the information provided by the Federal Reserve Bank’s Vice‐President with the 
data presented visually in the Few Views report above.  Analyze whether  the data supports 
or contradicts the claims and arguments presented in the text. 

 

 



Why Do Some Readers Struggle? 

The process of constructing meaning by interacting with text is a skill known as 
“comprehension” which many secondary students lack.  But comprehension in the 
content areas, such as social studies, is the reason one reads‐ to understand what 
has been read. Answering the question, “Why do some readers struggle with 
comprehension?” is not simple.  Examine the chart below to review what 
behaviors differentiate the “Good” versus “Poor” reader: 

Behaviors of Readers
  Good Readers:  Poor Readers: 
Before 
Reading 

Activate prior knowledge. 
Understand task and set a purpose. 
Choose appropriate strategies to read. 

Start reading without preparation. 
Read without knowing why. 
Read without considering how to approach 
new information. 

During 
Reading 

Focus attention. 
Anticipate and predict. 
Use contextual clues with unknown 
vocabulary. 
Use text structure to assist 
comprehension. 
Self‐monitor misunderstandings. 

Easily distracted. 
Read to get it done. 
Stumble on new vocabulary. 
Fail to stop and monitor own 
misunderstandings. 

After  
Reading 

Reflect on what was read. 
Summarize major ideas. 
 

Stop reading and thinking when task is over. 
 

 

Factors Affecting Comprehension: 

• Word Recognition: To comprehend a text, readers must be able to decode words quickly, easily, 
smoothly, and automatically. Readers who lack word‐recognition skills and fluency often have 
difficulties with comprehension.  

• Vocabulary: Sometimes readers have comprehension difficulties because they have limited 
vocabularies. A student who struggles and stumbles over vocabulary will obviously lose track of 
the bigger ideas in a text and walk away with little comprehension.  

• Prior Knowledge: Ideas and concepts a student possess, related to a particular topic, is the 
foundation of comprehension because without sufficient existing knowledge, readers have 
nothing to which to apply new knowledge.  

• Rigor of Text: The characteristics of the text a student is reading, including the amount of text 
on a page, the difficulty of the text and the type of text‐ can also influence his or her ability to 
comprehend.  

 



Understanding Reading Comprehension Skills 
Skill:  Comments: 
Identifying  
Important  
Information 

This skill is essential to knowing what the author is saying explicitly. 
In narrative texts, these are the elements of an event, the causes and 
outcomes. In an expository text, these are the main ideas and supportive 
evidence. 

Inferring and  
Predicting 

This skill helps students read between the lines to determine information that 
is not directly stated. It also helps students have a purpose for reading.  

Monitoring and  
Clarifying 

This skill enables students to do such things as reread or think about what they 
read. It requires the ability to judge if what you read makes sense and have a 
plan to clear up misunderstandings if not.  

Generating and  
Answering Questions 

This skill helps students set a purpose for their reading which requires students 
to integrate information as they read. In addition to answering questions of 
their own, it is beneficial to answer questions posed from other students. 

Visualizing  This skill is like inferential thinking in which the reader forms visuals in his/her 
mind as reading takes place.  

Summarizing  Pulling together the essential elements of a text and retelling it in one’s own 
words is vital to comprehension. 

Synthesizing  This skill requires the same process as summarizing, except it is applied across 
several sources of text.  

Evaluating  This includes making critical  judgments about the text and the validity or 
accuracy of the content.  

 

Approaches for Actively Engaging Students in Reading: 

Hallmarks of an effective interactive reading program that builds comprehension include: 

• Time set aside during class for students to practice reading independently 

• Abundance of print materials in the classroom 

• Opportunities for students to respond to reading materials in written formats 

• Time for students to discuss their reading in small groups 

• Opportunities for students to draw on personal experience in order to understand the text 

Collaborative Strategic Reading (CSR) is a cooperative learning‐based instructional model that 

has been shown to improve reading comprehension. In their study of low‐achieving adolescent readers, 
Vaughn, Klinger, and Bryant (2001) found CSR helped students comprehend challenging text, as well as 
learn content. The four basic strategies of CSR include: 

1.  Activate background knowledge and make predictions before reading. 

2. Monitor reading and enhance vocabulary during reading. 

3. Identify and note main ideas during reading. 

4. Summarize key ideas after reading. 



Cultivating the Reading‐Writing Connection: 

Most people would agree there is a strong connection between reading and writing. In addition, those 
who read well often write well. In secondary classrooms, writing is most often used for evaluative 
purposes. The National Commission on Writing in America’s Schools and Colleges highlights the 
importance of the role writing can play. “Writing is not simply a way for students to demonstrate what 
they know. It is a way for them to understand what they have read. At best, writing is learning.” (2003). 

By engaging in different types of writing, students will better understand different types of reading 
materials. For example, an assignment that requires a student to take a point of view and write a 
persuasive argument better prepares him/her to be a critical reader.  

The term “writing” actually refers to a variety of activities. In‐school writing might mean any of the 
following: writing a summary of a textbook passage, expressing oneself through a dialogue journal, 
writing an essay, editing a peer’s work, etc. Moreover, writing can be integrated with reading in several 
ways, including pre‐reading and post‐reading activities.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Struggling Reader, Cooper, Chard, and Kiger, 2006 



 
 
 
 

 

 

The Common Core State Standards Initiative advocates standards that ensure readiness‐ the most important 
factor being students’ abilities to read and understand texts of steadily increasing complexity as they progress 
through school.  By some estimates, 42% of college freshmen enroll in at least one remedial course.  The 
Common Core Standards aim to ensure that all students are “on‐track: to be both college and career ready.  

The Lexile Framework provides valuable insights into student readiness by measuring both the complexity of 
texts and a student’s ability to comprehend these texts.  Research has shown a 350L (Lexile) gap between the 
difficulty of end‐of‐high school and college texts. To put this gap into perspective a 250L difference can cause a 
drop from 75% comprehension to only 50% comprehension. This means that high school seniors who can 
successfully read 12th grade texts may enter college or the workplace with only a 50% comprehension level of 
material they will need to understand for success. 

In 2006, ACT released a report called “Reading Between the Lines” which showed the skills displayed by 
students who could make inferences while reading. Studies proved that a pedagogy focused only on higher‐
order or “critical thinking” was not sufficient; direct reading instruction and practice dealing with challenging 
texts made the difference.  An extensive body of research attests to the importance of text complexity; while 
the reading demands of college and the workplace have increased over the past 50 years, the K‐12 texts have 
become less and less demanding.  Chall, Conrad, & Harris (1977) found a decrease in difficulty of texts; Wolfer 
and Wolfe (1996) also found precipitous drops in the sentence lengths and vocabulary demands of textbooks; 
and Wilkinson (2006) found a 350L gap between the difficulty of high school and college texts.  

 

 



 
 
 
 

MY Textbook:  Lexile  
Reading Level: 

CORE Lexile 
Expectations: 

6th  Grade  ?  955‐1000

7th Grade  ? 

8th Grade  ?  1000‐1155

9th Grade  ? 

10th Grade  ?  1080‐1305

11th Grade  ?  1215‐1300

12th Grade  ?  1300‐1355

 

There is also evidence that current state standards and instructional practices have not done enough to foster 
the independent reading of complex texts so crucial for college and career readiness, particularly in the case of 
informational texts. K‐12 students are, in general, given considerable scaffolding assistance from their 
teachers. Even though students are likely to need scaffolding as they master higher levels of text complexity, 
such support must move generally toward increasing independence. 

What is more, students today are asked to read very little expository text.  Moreover, current trends suggest 
that if students cannot read challenging texts with understanding – if they have not developed the skill, 
concentration, and stamina to read such texts‐ they will read less in general. The consequences of insufficiently 
high text demands and a lack of accountability for independent reading of complex texts in K‐12 schooling are 
severe for everyone.   

To help redress the situation described, the Common Core Standards define a model for determining how 
challenging a particular text is to read, as well as grade‐by‐grade specifications for increasing text complexity in 
successive years of schooling: 

1. Levels of Meaning‐ Informational texts with a explicitly stated purpose are generally easier to 
comprehend than informational texts with implicit or obscure purpose. 

2. Structure‐ Simple texts tend to relate events on chronological order and graphics tend to be simple, 
merely supplementary to the meaning of texts. 

3. Language‐ Texts that rely on literal, contemporary and conversational language tend to be easier to 
read than texts that rely on figurative, ironic, archaic, or otherwise unfamiliar language or domain‐
specific vocabulary.  



 
 
 
 

The following example demonstrates how analysis of text complexity can be used to make informed 
decisions about whether a text is appropriate and challenging for students.  

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   

 

 

 

 

 

 

 

 

 

 



 
 
 
 

 



Text Complexity Discussion Guide
Title of Text Passage:  ___________________________________________________________     
Author:_______________________________________________________________________ 
 
Levels of Meaning: 
 
 
 
 
 
 
 
 
 

Reader‐Task Considerations: 

Structure: 
 
 
 
 
 
 
 
 
 
 

Content‐Based Knowledge Demands:
 

Language Conventionality and Clarity:
 
 
 
 
 
 
 
 
 
Recommended Placement: 
 
 
 
 



 

MAX Teaching with Reading and Writing, by Dr. Mark Forget, 2004 
 

Autonomous vs. Restricted Learners 
 
The educational system in America expects students to learn, but all 
too often it does not teach students how to learn. In most 
classrooms beyond the third grade, the only focus is on teaching 
the content of a subject area. This content-centered teaching works 
satisfactorily for those student who are autonomous learners (those 
who already know how to learn) but it does not work well for 

restricted learners (those who lack the requisite skills for learning.) 
 
Autonomous learners know how to apply appropriate skills such as reading for 
understanding studying, note-taking, and organizing information. Restricted learners, on 
the other hand, either have not been shown those skills or have failed to learn them.  
Any teacher, in any classroom, can create a learning environment in which all students 
are challenged and engaged in the process of learning subject matter at the same time 
that they are practicing and acquiring literacy skills. Acquisition is a most appropriate 
term to describe the process of developing learning skills through guided practice in a 
literacy-based classroom.  
 
The relatively invisible process of acquisition is happening any time student are imitating 
what strategic readers do all the time- setting purposes for reading, maintaining 
purposes and monitoring comprehension during reading, then extending beyond the text 
to process the information. Literacy skills can be described as a broad, closely related 
and overlapping group of skills including reading, writing, speaking, listening, and 
thinking. The emphasis should be placed on thinking.  
 
Contrary to much of the recent rhetoric over methods of teaching reading in the early 
years, reading is not just decoding print. Similarly, writing is not simply a process of 
putting words onto paper. First, we need to realize that reading is far more than a basic 
skill. The kind of reading that mature readers do is a complex process. Fluent readers 
are confident, competent, and independent. They are readers who sample text, predict, 
confirm and self-correct frequently. They also draw inferences and respond critically to 
an author’s meaning.  
 
Reading involves problem-solving. It involves attempting to get the main idea and hold 
that idea while perusing more information for detail, comparing, and fitting new 
information into old.  
Studies show that proficient readers are: 

• Strategy-oriented. They have a variety of techniques they might use to make 
sense of some different types of text. 
• Metacognitive. They monitor their own understanding while they read and know 
what to do to fix their comprehension when it fails. 
• Engaged in making meaning. They use their own prior knowledge of subject 
matter to connect with the text. 

The operative word here is metacognition- thinking about one’s own comprehension 
during reading- to enhance learning. What MAX Teaching is about is creating the 
opportunities in the classroom for students to practice metacognitive behavior both 
individually and cooperatively.  



 

MAX Teaching with Reading and Writing, by Dr. Mark Forget, 2004 
 

Why Haven’t More Teachers Been Using Reading  
to Teach Content?  
 
There are several reasons why any given teachers may not 
have already been using reading and writing to learn 
content. Many who enter the teaching profession may take 
literacy skills for granted, not being aware of how they 
themselves actually acquired the abilities to read, write, 

speak, listen, and think critically. Many teachers teach in the same way they 
were taught, without questioning the classroom activities they observes and 
internalized. 
 
At the same time, those who have been exposed to different techniques might 
still be skeptical. We who love our subject matter may not focus on the skills 
needed to understand that subject matter. We may not have attempted to use 
these classrooms because we fear we would be sacrificing time that could be 
otherwise spent teaching our valuable subject matter. 
 
Research suggest that we remember about 10% of what we read, 20% of what 
we hear, 30% of what we see, and 70% of what we ourselves discuss. Research 
also tells us that 85% of the knowledge and skills presented to students in 
schools comes to us in some form of language- teachers talking or materials to 
read. If students retain only 20% of what they hear, then is frequent teacher-
centered lecturing an effective way to teach and is it an effective use of 
classtime? On the other hand, if we remember 70% of what we discuss, should 
interaction with one’s peers be the main focus of a classroom? 
 
These same concepts apply to our students. An interactive learning situation is 
superior to the passive reception of information that characterizes the traditional 
classroom. When students work cooperatively to construct the meaning from a 
piece of text, they learn more deeply and they are helping one another learn 
how to learn. In order to motivate students to think about, learn, and discuss 
what they have read, we should use a framework of instruction that allows 
students to be active in their own learning.  
 
Textbooks are valuable tools. Though the textbook should not be the only 
information source in a class, the textbook is often neglected or a misused tool 
for learning. The fact is that much content to be learned is found in textbooks, 
but most students are not exposed to thoughtful interpretation of the text. The 
fundamental concepts presented in textbooks need to be mastered before 
advanced thinking can occur. Textbooks can allow for acquisition of important 
knowledge upon which can be built greater understanding- and without which, 
higher order thinking will not occur.  



 

MAX Teaching with Reading and Writing, by Dr. Mark Forget, 2004 
 

Teaching Reading as Thinking 
 
For students to become independent learners, they must practice 
reading in ways in which they are (a) able to monitor their own 
comprehension, (b) recognize when they are not comprehending 
and (c) know what to do to correct the situation if comprehension 
fails to occur. This ability is generally not taught to students in 
schools. Schools do a good job in teaching students to decode 

print in the early grades, but fail to follow up with comprehension instructions in 
the upper elementary grades and beyond.  
 
The most common time for students to become frustrated with reading is the 
fourth grade. Those students from homes where parents can assist them with 
comprehension have a distinct advantage. Those whose homes cannot provide 
such support often founder. 
 
Strategic reading is very important in the learning process. It involves planning 
what to think about before reading, adjusting the effort during reading and 
constantly evaluating the success of the ongoing effort to make meaning from 
text. The problem is that a majority of high school students in America are not 
aware of strategic reading or how to practice it.  
 
Many middle schools and high schools are filled with large numbers of remedial 
students who have difficulty making sense of their texts. Frequently, they think 
they are just not as smart and just can’t “get it.” In reality, these remedial 
students may simply need to develop strategic reading/ thinking practices that 
will enable them to monitor their own comprehension.  The process must be 
modeled and practiced in the classroom throughout the school year. 
 
Many teachers may claim they cover what they are suppose to cover in the 
curriculum, but teaching that uses methods to actively engage students in 
reading for interpretation and discussion is often rare.  The result is that students 
perceive reading as a frustrating and boring experience. Often once a test is 
administered, students forget what they heard in class but never really learned.  
 
Abundant research over the last several decades substantially supports a more 
active notion of the reading process than what usually occurs in schools. 
Research also supports an active approach to teaching students the strategies 
for understanding text. If students have not learned to be strategic readers by 
the third grade, the odds are that they never will.  



Digging Into the Text: 
Testing my Own Understanding  
 
 
 

MY LEVELS  
of Thinking 

QUESTION: ANSWER: 

 
list,  
name,  
what, 
which 

 
 
 
 
 
 
 
 

 

 
 
describe  
 

 
 
 
 
 
 
 
 

 

 
explain, 
why 
 

 
 
 
 
 
 
 
 

 

 
compare 
 
 

 
 
 
 
 
 
 
 

 

 
guess, 
predict 
 
 

 
 
 
 
 
 
 

 

 



Instructional Strategies for Social Studies & Common Core Literacy Standards (READING) 
Grades 6‐12 

 
COMMON CORE Literacy  
(Reading) Standard: 

Recommended STEPS Strategy:  Additional Suggested Strategies: 

Ke
y 
Id
ea
s 
&
 D
et
ai
ls
 

1. Cite Evidence to Support 
    Analysis of Text  

Anticipation Guides; QAR; 
Six‐Step Reading & Note‐taking;  
Dialectical Journal; Think, Pair, Share; 
KWL Concept Maps 

Primary Sources Cycle;  KWL;
Prediction With Evidence;  
Half‐Page Solutions; Mind Maps;  
Five Ws Organizer; Five Themes Organizer;  
Mini‐Documentaries 

2. Summarize Central Idea Paired Reading; GIST; 
Quick‐Writes;  
Ticket Out‐the‐Door; 
Cornell (2‐column) Note‐taking; 
Formal Outlining; 
Six‐Step Paired Reading & Note‐taking 

Before‐During‐After; Inside‐Outside Circles;
Reading Roles; Radio Reading; Summarize 
with Subtitles; Reading & Quest Tic‐Tac‐Toe; 
Generalizations; Grand Conversation;  
It’s a Wrap; SEED Discussions; Frames of 
Reference; Inner‐Outer Circle; RSVP; 

3. Steps of a Process  
(Cause & Effect) 

Graphic Organizers; CSI;
Somebody Wanted But So;  
Episodic Organizers; Timelines 

Cause‐Effect Organizers; Fish Tree Organizer; 
Human Timeline; 

Cr
af
t &

 S
tr
uc
tu
re
 

4. Vocabulary Specific to 
Social Studies 

 History Unfolding; Triangle Clues; 
Pre‐Learning Concept Check; CLOZE; 
Word Splash (Concept Connections) 

Word Walls; Word Map  

5. Organization of Text  THIEVES; PAL; Before‐During‐After;
PERSIA; PEGS; Mind Maps 

Why Am I Reading This; All About My Text; 
Reading Tic‐Tac‐Toe; DRTA; 
Summarize with Subtitles 

6. Point of View  SOAPS; SOAPSTone; Yes, But; 
Yes‐No Web; RAFT Writings;  
Point of View Letters;  
Opinion Continuum; You Decide;  
Putting Myself in the Picture 

TACOS; APParts;  
Collaborative Notes; Poem for Two Voices; 
Point of View Organizer; Great Debates; 
Dinner Party 

In
te
gr
at
io
n 
of
 

Kn
ow

le
dg
e 
&
  7. Visual Evidence Analysis  Speculation or Evidence; 

M & Ms; Carousel; 
In‐Focus Video Guide; Sneak Peeks; SOAPS 

PAL; DOGTAILS; TACOS; PIE; Impressions; 
What Do I See; Bucket Art; Artifact Hunt;  

8. Fact vs. Opinion  
    (Claims & Reasoning) 

Propaganda; T‐Chart; CLUES; IntraAct:
Concept Connections 

Fact or Inference; Toast or Roast; Facebook;

9. Text Comparisons  Primary Source Buckets; Venn Diagrams 
SOAPS; SOAPSTone Essential Questions;  

Assessing Historic Documents; 

Re
ad

in
g 

Co
m
pl
ex

10. Independent Reading  SQR3; QAR; Interactive Student Notebook; 
Concept Ladder; Test Myself (Blooms);  
Three‐Level Questions; 

PIC; KWL Adaptations; Repeated Reading; 
CLOZE; MAX Model; Good Reader Bookmark; 
Radio Reading 

 

Further Information and Ideas can be found in the Online Handbook of Instructional Strategies at 
http://www.edmondschools.net/AboutUs/Curriculum/CurriculumSpecialties/SocialStudies/STEPSHandbook.aspx 

 



 

QAR 

What Is/Are Question-Answer Relationships? 

 
Raphael created Question-Answer Relationships as a way to help students realize that the 
answers they seek are related to the type of question that is asked; it encourages them to be 
strategic about their search for answers based on an awareness of what different types of 
questions look for.  

In short, there are four QARs:  

1. right there  
2. think and search  
3. author and you  
4. on my own  

How Do QARs Work? 

1. Right There. The answer is usually contained in a single sentence. 
2. Think and Search. The answer is in the text, but you might have to look in several 

different sentences to find it.  
3. Author and You. The answer is not in the text, but you still need information that the 

textual passage has given you, combined with what you already know, in order to 
respond to this type of question.  

4. On My Own. The answer is not in the text, and in fact you don't even have to have 
read the text to be able to answer it.  

 

 

 

 

 

 

 

 

 



 
Literal  

(In the Text) 
Inferential  

(Conclusions Drawn from Information  
and Own Knowledge) 

 
Right There 

 
The answer is “right there” in the text, 
and you can actually point to it.  
It is easy to find the answer because the 
question uses the same words that are in 
the answer.   
 

 
Author/Text and Me 

 
You must use what the author/text tells 
you, plus what you already know to get 
the answer.   
You must use and apply information from 
the text with what you already know to 
arrive at the answer.  

Think and Search 

 
The answer will be pieced together by 
combining information from two or more 
sentences.  It is in the text, but you must 
“think” and “search” for the answer.    
 
 

 
On My Own 

      
 
The answer is not in the text.  You must 
use your own prior experiences and 
background to get the answer.   
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
http://curry.edschool.virginia.edu/go/readquest/strat/ 
 
 



Using a textual passage, develop two questions in each category below.  
 

 
Right There 

 
 
 
 
 
 
 
 

 

 
Author and Me 

 
 
 
 
 
 
 
 
  

Think and Search 

 
 
 
 
 
 
 
 
 
  

 
On My Own 

      
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 



 

What is Cloze? 

The Cloze procedure is a technique in which words are deleted from a 
passage. The passage is presented to students, who insert words as 
they read to complete and construct meaning from the text.  

What is its purpose? 

It is used: 

• to identify student understanding of the reading process  
• to encourage students to monitor for meaning while reading  
• to encourage students to think critically and analytically about text  

How do I do it?  

To prepare materials for Cloze exercises, any of the following techniques may be used: 

1. Select a passage of a length appropriate for the grade level of the students.  
2. Leave contextual clues in the passage.  
3. Carefully select the words for omission; delete content words which carry meaning in 

your particular subject or discipline.  
4. Have the students read through the entire passage before they attempt to fill in the 

blanks.  
5. Encourage the students to fill in as many blanks as possible.  
6. Allow time for students to compare their predictions. 
7. Use a “CLOZE” passage as a “ticket in” or “out the door” as a type of formative 

assessment. 
8. Introduce the CLOZE strategy the first time with substituting fun “nonsense” words that 

students are required to “translate.” 
9. Encourage students to develop their own CLOZE activities and trade with one another to 

reinforce or review content or new information learned. 

Sample CLOZE Passage: 

8th Grade US History‐ 

“The financial _1.__of Great Britain complicated the situation. The French and Indian War left 
Britain with a huge public __2.__. Desperate for new __3.__, or incoming money, the king and 
__4.__felt it was only __5.__that the colonists pay part of the cost. They began plans to 
__6._them. This decision set off a __7.__of events that enraged the American colonists and 
surprised British authorities.” 

 

(answers: problems, debt, revenue, Parliament, fair, tax, chain) 
Contextual clues italicized. 



IN CONGRESS, JULY 4, 1776 

The unanimous Declaration of the ______________ united States of America; 

 

 

 

(Paragraph 1.) When in the Course of human events it becomes necessary  
for one ____(1)___ __to dissolve the political bands which have connected them  
with another and to assume among the _____(2)_____of the earth, the separate 
and equal station to which the Laws of Nature and of Nature's God entitle them,  
a decent respect to the _____(3)________ of mankind requires that they should 
declare the ____(4)_______which impel them to the separation.  

 

 

 

(Paragraph 2.) We hold these _____(5)______to be self‐evident, that all men  
are created____(6)_______, that they are endowed by their Creator with  
certain unalienable Rights, that among these are Life, ____(7)________ 
and the pursuit of Happiness. — That to secure these____(8)_______, 
Governments are instituted among Men, deriving their just powers from the 
consent of the governed, That whenever any Form of _____(9)_________ 
becomes _____(10)_______ of these ends, it is the Right of the ____(11)______ 
to alter or to abolish it, and to institute new Government, laying its foundation  
on such principles and organizing its powers in such form, as to them shall seem 
most likely to effect their Safety and ______(12)___________.  
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