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Argument Writing Unit

Eighth Grade – Op-Ed
	Module Description (overview):

	This issue-based unit asks students to think abstractly about societal issues and the concrete problems these issues generate. After brainstorming about issues and their associated problems, students will select the most viable topic that interests them and perform Web research to become experts on their issue to develop a strong stance. They will collect evidence that supports their stance in order to craft a newspaper op-ed piece that targets a specific audience and attempts to persuade them to understand the issue from a particular perspective and take action. Students will draft and rewrite to find the best structure for their op-ed after studying mentor texts to understand the conventions of editorial/op-ed writing. They will contemplate the concept of counterargument and include one in their piece and refute it to strengthen their argument. 


	Unit Assessment Task

	What community, state, national or international problems would you like to raise newspaper readers' awareness of? Write a newspaper or magazine op-ed piece in which you persuade readers to see an issue from your perspective. Define the broader issue and explain how it manifests concretely in society. Identify facts, details, and implications to persuade your reader to agree with your point of view and use both logical and emotional appeals. To strengthen your argument, provide a counterargument in which you present the other side of the problem and then refute it. End with a call to action, explaining to readers what they can do about this problem if they have been persuaded by your argument.
 

	Unit Focus

	To assist with the specificity of lessons, teachers may want to narrow the topic field from which students choose.  This can help focus the research lessons and sources students select from.  For example, you may decide to have all students write on one issue, though they can select which side of the issue to write on or a particular problem associated with the issue.  This could be especially interesting if there’s currently a hot issue in the community.  Consider bringing in a guest speaker on the issue in addition to having students perform their own research.



	Common Core State Standards Addressed

	Grade 8 Reading: Informational Text- RI.8.1, RI.8.2, RI.8.4, RI.8.5, RI.8.8, RI.8.10
Grade 8 Writing- W.8.1, W.8.4, W.8.5, W.8.6, W.8.7, W.8.8, W.8.9, W.8.10   
Grade 8 Speaking and Listening- SL.8.1, SL.8.2, SL.8.3, SL.8.6
Grade 8 Language- L.8.1, L.8.2, L.8.3, L.8.4, L.8.6

	Process

	Writing a newspaper op-ed piece arguing one side of an issue and refuting a counterargument to persuade a defined audience to take action.

By generating: a stance on a local, state, or national issue.

By reading: model newspaper op-eds/editorials that use logical and emotional appeals, employ a variety of evidence types, and concern local, state, and national issues.

By drafting: body paragraphs that define the issue and the writer’s stance, present persuasive claims and evidence to support the stance, explore and refute a counterargument, and provide suggestions for taking action.

By researching: multi-media sources to find evidence to support the writer’s stance on the issue and to identify counterarguments.

By revising and editing: for a clear stance on the issue, logical and emotional appeals, effective use of evidence, refutation of a counterargument, and proper spelling and syntax.



	Key Concepts

	· viability of a topic
· creating a debatable claim
· pathos, ethos, logos, kairos
· audience and purpose

· evidence

· counterargument

· revision

· research

· devising research questions

· determining key search terms

· evaluating the credibility of sources

· appropriate tone and diction

	Essential Questions

	· How do we make our voices heard in a democratic society to create change?

· How does an effective op-ed balance logos, ethos, pathos and kairos?
· How can research and counterargument strengthen the claims of an op-ed? 


	Enduring Understandings

	· Op-eds, if written effectively and persuasively, have the power to change people’s minds and spur them to action.

· Discovering the best topic, argument, and structure for a writing task requires exploration and experimentation (brainstorming, discussion, drafting).

· Effective arguments require a balance of logos, ethos, pathos, and kairos.

· Refuting counterarguments serves to strengthen a writer’s argument.

· Opinions must be supported with substantive evidence to be persuasive.
· Research requires selecting credible sources, sifting information to find the most effective evidence, and fluidly incorporating that evidence into the argument.
· The intended influences the tone of a writing piece.
· Engaging in all steps of the writing process increases clarity and complexity.
· Reflecting on the writing process helps writers improve the quality of their thinking and writing.


	Intellectual Processes

	· Identifying and using writing conventions of a mode

· Determining topic viability

· Formulating a debatable claim

· Identifying and employing counterarguments

· Pinpointing effective search terms 

· Determining the credibility of a source

· Identifying, sifting, sorting, and using evidence

· Metacognition/ Reflection



	Resources

	· Everything’s an Argument by Lunsford and Ruszkiewicz

· They Say, I Say: The Moves That Matter in Academic Writing by Gerald Graff and Cathy Birkenstein

· Teaching Argument Writing, Grades 6-12: Supporting Claims with Relevant Evidence and Clear Reasoning by George Hillocks, Jr.

· Active Literacy Across the Curriculum by Heidi Hayes Jacobs

· Internet Literacy Grades 6-8 by Heather Wolpert-Gawron

· The Op-Ed Project - http://www.theopedproject.org/
· Read-Write-Think Persuasive Strategies Powerpoint http://www.readwritethink.org/classroom-resources/lesson-plans/convince-developing-persuasive-writing-56.html
· The New York Times’ Upfront Magazine for teens http://teacher.scholastic.com/scholasticnews/indepth/upfront/ 
· Room for Debate – New York Times opinion pages

http://www.nytimes.com/roomfordebate



Eighth Grade Op-Ed Unit Terminology

Debatable Claim – an opinion that is a matter of personal experience and values that must be backed up with evidence to be credible.  Others can disagree with this claim.

Evidence- details, facts, and reasons that support a debatable claim.

Anecdotal Evidence- evidence based on personal observation and experience, often in the form of a brief story.  Can come from the writer, friends, family, and acquaintances.

Factual Evidence- data, confirmed facts, and research performed by experts.  Found by the writer performing research.

Issue- a point, matter, or dispute, the decision of which is of special or public importance: political issues.

Problem- any question or matter involving doubt, uncertainty, or difficulty; a question proposed for solution or discussion.

Lede- the opening paragraph that contains a hook to draw the reader in.  Often in an op-ed, this concerns a link to current events.
Counterargument – the move the writer makes to stop potential critics short by acknowledging any flaws in the main argument and/or addressing and refuting potential objections to the main argument.
Reverse Outline – an outline of the structure of an existing text that notes the focus or key claim of each paragraph and each paragraph’s purpose in the essay.

Viable- practical, feasible, usable, adaptable; able to live and grow.


Viable Writing Topic- one that the writer:

· can make an argument for

· has enough to say to engage the reader

· thinks the reader will care about

· can find enough evidence to support a claim regarding

· knows will fulfill the expectations of the rubric

Op-Ed Topic Viability 

1.) Issue of Scale- affects the community, state, nation or the world 

2.) Pressing Issue- affects people now or in the near future

3.) Writer’s Investment- the writer cares about the issue, wants to take a stand, has something to say

Idea Generation (brainstorming) – a first stage process where the writer produces a list of ideas, topics, or arguments without crossing any possibilities off the list.  The goal is to create a “storm” of creative energy to open up thinking about the writing task and access ideas the writer might not have realized she had.  For resources on brainstorming techniques visit  http://www.unc.edu/depts/wcweb/handouts/brainstorming.html
Ethos (Credibility) – convincing the audience using the character of the author, which requires establishing the writer’s credibility, authority, and likeability.  Readers must see why this writer is worth listening to and why they should respect his/her argument on a subject.  

Pathos (Emotional) – persuading the reader by appealing to his/her emotions on a subject.

Logos (Logical) – convincing the audience of an argument using reasoning.  This requires being logical and providing enough evidence to support all points in the argument.
Kairos- an element of argument in which the writer considers the time and place in which s/he is making an argument, as well as the audience to whom the argument is being made.  Kairos in an op-ed means showing how pressing an issue is and why it’s pressing for this particular audience.  

Relevant (in reference to research sources) – appropriate, significant, and important to the matter at hand  
Credible Source (in reference to research sources) – a reliable and accurate text created by experts in the field

Op-Ed Rubric

	Element
	Advanced
	On-Target
	Novice

	Content
	The writer:

· Begins with a compelling and unique lede.

· Provides a debatable claim that makes clear the focus of the op-ed.

· Makes a strong, multi-point argument:

· Analyzes each point thoroughly and discusses the connections between and across points.

· Provides strong evidence to support each point.  

· Sources are credible and evidence is presented persuasively. 

· Includes multiple counterarguments.

· Effectively refutes the counterarguments.

· Employs a variety of evidence types: factual, anecdotal, statistical, authorities in the field.

· Provides a conclusion that is a call to action for the reader and makes clear what will happen if this issues goes unaddressed.
	The writer:

· Begins with a lede.

· Provides a debatable claim that makes clear the focus of the op-ed.

· Makes a strong, multi-point argument:

· Analyzes each point thoroughly.

· Provides strong evidence to support each point by pulling from credible sources and presenting it persuasively.

· Includes a counterargument.

· Effectively refutes the counterargument.

· Provides a conclusion that is a call to action for the reader.


	The writer:

· Skips the lede.

· Makes an initial claim that is not debatable.

· Provides an argument that contains only one or two points.

· Does some analysis of points but could delve deeper. 

· Provides little or inadequate evidence to support point.

· Does not make the connection between key points and evidence clear.

· Has not used credible sources. 

· Did not include a counterargument; or included a counterargument but does not refute it.

· Concludes the op-ed without providing an action plan for the reader.

	Organization
	· The chosen structure consistently reveals the writer’s line of reasoning both in the presentation of the issue.
· Transitions also make clear the line of reasoning and create a logical flow between sentences and paragraphs.
	· The chosen structure usually reveals the line of reasoning for the writer’s stance on the chosen issue. 

· Transitions also make clear the line of reasoning and create a logical flow between sentences and paragraphs.

· There are only occasionally misplaced paragraphs or sentences.
	· The chosen structure does not make clear the line of reasoning for the writer’s stance on the chosen issue.

· The arrangement of paragraphs and sentences lacks logic. 

	Style & Mechanics
	· Voice is persuasive, authoritative, and consistently appropriate for the intended audience.

· The word choice is interesting, reflects the intended audience, and is specific to the chosen topic. 

· Sentence structures are varied and complex. 

· The essay contains no errors in punctuation.


	· Voice is appropriately persuasive and a good tonal choice for the intended audience.

· The word choice usually reflects the intended audience and is specific to the chosen topic. 

· Sentence structure is varied.

· Sentences are properly punctuated in most cases.


	· Voice is not appropriate for the intended audience; or shifts in tone throughout the op-ed.

· The word choice is simplistic and/or general and is not specific to the topic or intended audience.

· Op-ed employs subject/verb sentence structure with little variety.

· Contains numerous punctuation errors that affect meaning and fluidity.

	Process Checklist
	The writer:

· Brainstormed to discover multiple topics and selected the most viable.

· Drafted to explore and revise his/her topic choice. 

· Revised his/her research questions to find effective evidence.

· Evaluated the credibility of his/her sources.

· Revised his/her draft to achieve greater coherency and clarity.

· Edited for clarity and an error-free essay.


	Sessions 1/2: Facts, Opinions, Issues, Problems
Essential Questions:
· How do we distinguish facts from opinions?

· What is a debatable claim?

· What is an issue?

· What is a problem?



	Preparation
	Revise the Opinion Survey so it reflects the concerns and interests of your students, as well as any current local and state events that students might be or need to be aware of.
Review the Issue/Problem Anchor Chart and revise as needed for your students.

Select a Political Cartoon from the list below, the Detroit News Political Cartoon Archive, or some other source.  Ideally, your selected cartoon will be one for which students can fairly easily identify the issue and problems being commented on.
Detroit News Political Cartoon Archive

http://apps.detnews.com/apps/cartoons/index.php
Global Warming Cartoon

http://multimedia.detnews.com/pix/photogalleries/cartoonsgallery/Payne_cartoons/index2.html
Killer Whale Cartoon

http://multimedia.detnews.com/pix/photogalleries/cartoonsgallery/national_cartoon/index5.html
Unemployed Santa Cartoon

http://multimedia.detnews.com/pix/photogalleries/cartoonsgallery/wright_cartoons/index.html


	Teaching Point
	Content: When writers write and publish opinion pieces, they make debatable claims about an issue or a problem, which they back up with facts.  Opinions alone are not enough to make an argument.  A writer must provide evidence to support his/her opinion and convince the audience.
Skills:

· Distinguish fact from opinion.

· Identify issues and their related problems.
· Make debatable claims.

Strategies:

· Distinguish fact from opinion in a sample op-ed.

· Administer an opinion survey.

· Analyze a political cartoon to determine the issue, problem(s) and opinion it presents.

	Active Engagement
	1.) Opinion Pieces and Distinguishing Fact from Opinion
a. Let the students know that they’ll be writing an opinion piece on a community, state, or national issue or problem. 
b. Share a brief op-ed or editorial that discusses a current issue to illustrate what this mode of writing looks like.  

c. Project the op-ed on screen and ask students to identify facts and opinions in one particular paragraph of the op-ed.  Highlight the facts the students identify in one color and the opinions in another.  (See the example below.)  At this stage of the lesson, don’t correct students if they confuse fact and opinion.  Their peers might correct them, but you will be returning to this piece after further exploration of fact and opinion. 
From “Let Kids Rule the School” by Susan Engel  March 14, 2011 http://www.nytimes.com/2011/03/15/opinion/15engel.html
IN a speech last week, President Obama said it was unacceptable that “as many as a quarter of American students are not finishing high school.” But our current educational approach doesn’t just fail to prepare teenagers for graduation or for college academics; it fails to prepare them, in a profound way, for adult life.
We want young people to become independent and capable, yet we structure their days to the minute and give them few opportunities to do anything but answer multiple-choice questions, follow instructions and memorize information. We cast social interaction as an impediment to learning, yet all evidence points to the huge role it plays in their psychological development. 
d. Now ask students to explain the difference between fact and opinion.  Record their responses on the board.  Refine or combine the definitions and introduce the term debatable claim.
· Facts are certain.

· Opinions are debatable claims that others can disagree with. 
· debatable—a matter of personal experience and values.

e.  Return to the paragraph the students highlighted and have them check their fact and opinion categorization against the definitions you just created as a group.  Correct the highlighting as necessary.

f.  Introduce the Teaching Point: When writers write and publish opinion pieces, they make debatable claims about an issue or a problem, which they back up with facts.  Opinions alone are not enough to make an argument.  A writer must provide evidence to support his/her opinion and convince the audience.

2.) Conduct the Opinion Survey
a. Introduce/review the term evidence> facts, details, and reasons that support an argument

b. Have students record their reasons for why they hold the opinions they do about each item on the survey.

c. Select a few items on the survey to discuss.  
d. Encourage students to provide at least one substantive piece of evidence to support their stance when they share their opinion.

3.) Political Cartoon>facts, opinions, issues, problems
Use the Issue/Problem Anchor Chart to assist with introducing the concepts of issue and problem.

a. Introduce the word “issue” and define it.

· Issue: a point, matter, or dispute, the decision of which is of special or public importance: political issues. 

· Provide students with examples of political issues and then have them give examples of issues that they are aware.  Examples- gun control, education funding, recycling, global warming, health care, defense spending, immigration, taxes.
· Note that the list of issues does not indicate the stance taken on an issue or specific problems associated with the issue.

b. Introduce the word “problem”: any question or matter involving doubt, uncertainty, or difficulty; a question proposed for solution or discussion.  Stress that problems are more specific and are subsets of issues.  They are solvable.
· Explain that problems are associated with issues.  For example, a specific problem associated with the issue of education funding is a dramatic increase in class size in the Detroit Public School.  This is a problem because it affects the quality of instruction and teachers’ ability to address students’ needs.
· Select an issue from the list the students previously generated and have them brainstorm problems that are associated with the issue.

c. Pass out or project the political cartoon you have selected.  Break the students into groups.  Explain that political cartoonists express their opinion about, illuminate, and poke fun at issues and problems using their artistic talents.  
Have the groups record:

· The issue the cartoon is commenting on.

· The associated problem the cartoon points to.

· The opinion being expressed about the issue and problem.

· Example: The Killer Whale Cartoon

http://multimedia.detnews.com/pix/photogalleries/cartoonsgallery/national_cartoon/index5.html
· Issue: Holding wild animals captive/training them.

· Problem: 
· 3 people have recently been killed while training or performing with Killer Whales.
· The cost of keeping wild animals captive extends beyond monetary cost to human life.

· Opinion: The entertainment value that Killer Whale performances provide is not worth the huge monetary cost or the cost of human life.  
· Have the class reconvene and share their ideas about the issue, problems, and opinions present in the cartoon.

d.  Make the point that opinion pieces, unlike political cartoons, are often written with the intention of spurring people to action. 

	Assessment
	Fact and Opinion:

To assess students’ grasp of these concepts, collect the opinion surveys and note whether each student’s evidence for their stance constitutes evidence or more opinion.  
Issue and Problem:

Collect each group’s recorded notes about the political cartoon to determine who was able to distinguish between an issue, problem and opinion.  This can also be assessed during the class discussion of the political cartoon.


Opinion Survey

Write “yes” or “no” next to each question.

1. Should smoking cigarettes be made illegal?

2. Is social networking (Twitter, Facebook, MySpace) good for you?

3. Does life exist on other planets—as in aliens and UFOs?

4. Should there be laws about cyber-bulling and text-bullying?

5. Should the U.S. consider a mandatory draft?

6. Should P.E. be an optional class for middle and high school students?

7. Should the U.S. continue to send troops to Afghanistan and Iraq?

8. Should the U.S. grant amnesty to illegal aliens currently living in the country?

Select 2-3 items from above and provide evidence (facts, details, and reasons) to support your opinion.  

Item #_________  Your Stance:

Evidence:

a.

b.

c.

Item #_________  Your Stance:

Evidence:

a.

b.

c.

Item #_________  Your Stance:

Evidence:

a.

b.

c.

Issue/Problem Anchor Chart

Issue: a point, matter, or dispute, the decision of which is of special or public importance: political issues.

Problem: any question or matter involving doubt, uncertainty, or difficulty; a question proposed for solution or discussion.  
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	Session 3: What is an Op-Ed?
Essential Questions:

· What is an op-ed?

· Why do people write them?

· How is an op-ed different from an editorial?



	Preparation
	Read “The Difference Between Editorial and Op-Ed” from The Boston Globe.  
Gather/make several copies of the newspaper or find an online example.  Students will be looking at the front page and the Opinion pages.  Review the Comparing Pages Handout -- the News vs. Opinion activity and Editorial vs. Op-Ed activity.  Select a particular front page story and op-ed/editorial if you would like all the groups to compare the same material during this activity.


	Teaching Point
	Content: 
Op-eds have an interesting or surprising viewpoint about an issue or problem impacting the community, nation, or world right now. They aim both to inform and take a clear stand on an issue, and often to spur the reader to action.  Op-eds are typically 600-800 words.  Op-eds, short for opposite the editorial page, are distinct from editorials because they are not written by someone on the publication’s editorial review board.
Skills:

· Identify the importance of a particular writing form in society.

· Distinguish fact from opinion.

· Compare the content and voice of two modes of writing.

Strategies:
· Activity comparing the front page to the opinion pages.

· Activity comparing the editorial to the op-ed page.

· Discuss the role and importance of opinion pieces in a democratic society.



	Active Engagement
	1.) What’s an Op-Ed?

a. Introduce the teaching point: Op-eds have an interesting or surprising viewpoint about an issue or problem impacting the community, nation, or world right now. They aim both to inform and take a clear stand on an issue, and often to spur the reader to action.  Op-eds are typically 600-800 words.  
2.) Comparing Pages – News vs. Opinion and Editorial vs. Op-Ed
a. Break students into groups and distribute copies of the newspaper.

b. Have students complete the Comparing Pages Handout.  This can be done with all groups reading the same articles or groups reading different articles.  If each group reads different articles, it will be especially important to circulate and confirm that students are getting the idea behind the activity since when you reconvene the class, the discussion will be a more general one rather than one in which all groups understand the examples/evidence provided to substantiate answers.
c. Reconvene the class after each activity and compare notes together.  Be sure students hit on all the points contained in “The Difference Between Editorial and Op-Ed” from The Boston Globe.
d. The final question in the Comparing Pages handout is: List all the reasons you can think of to explain why it’s important to have Editorial and Op-Ed pages in newspapers and magazines.  What purpose do they serve?  What do they promote?
Facilitate a discussion using students’ responses to that question as a springboard.  Possible questions include:
· Why are opinion pieces important in our society?

· Is this freedom of expression and publication common to all countries in the world? 

· Touch on countries where there have been uprisings and revolutions concerning personal freedom, freedom of expression, democracy etc.> Middle East, China

· Be sure to point out countries on a 3-D globe or map. 

· Where do people publish opinion pieces? 

· Ask students to consider where they’ve seen opinion pieces—in magazines?  On television?  On youtube?

· Touch on the rise of the blog as an outlet for personal expression



	Writing and Reflecting
	3.) In your Writer’s Notebook, record what you believe makes for a strong opinion piece.  What must it do?  How must it do it?  What does the writer have to keep in mind?


	Sharing
	Have students share the ideas from their responses.  Record the list on the board.  The class will work from this list tomorrow.

	Assessment
	Collect the Comparing Pages Handouts.  Assess how well students make distinctions between fact and opinion, distinguish the differences between news and opinion pieces, and note the byline differences in the editorial and op-ed pages as well as a list of reasons for the importance of public dialogue.


The Difference Between Editorial and Op-Ed
from The Boston Globe
How do you describe the editorial page?
The editorial page contains several elements, including, as the name suggests, the editorials - the opinions or positions of the newspaper on major issues of local or national public policy, such as pending legislation or social or political issues.

The page also carries the daily political cartoon - the opinion of the cartoonist - and the letters to the editor - the opinions of our readers. The page also lists the names and titles of the paper's senior executives and editors.

What's the "op-ed" page?
"Op-ed" is short for "opposite editorial," meaning the page is physically opposite the editorial page. This page carries opinion columns about major news events and current topics. These columns may or may not be written by Globe staff and carry a range of opinions within political or social spectrums.

Sometimes the Globe publishes syndicated columnists from other newspapers; sometimes articles from local individuals - business, political, educational, or other leaders in the community.

The Globe makes a distinction between the editorial and op-ed pages and the rest of the newspaper. Why?
We do so because the Globe makes every effort to distinguish between news and opinion. While some columnists regularly appear in the same position or section of the paper apart from these two pages, the editorial and op-ed pages operate separately from the news pages at the Globe.

The news pages fall under the supervision of the Editor of the Globe; the editorial and op-ed pages are supervised by the Editor of the Editorial Page. Both individuals report directly to the publisher, who may be described as the chief executive officer of the paper. The purpose of this division is to maintain a separation and distinction between news and opinion.

Comparing Pages

News vs. Opinion

In this activity, you will take what you know about the difference between fact and opinion to analyze how the editorial and op-ed pages differ from the front page of the newspaper.
1. Select one article from the front page.

2. Select an article from the opinion pages.

3. Compare the headlines using the table below.

	What idea is expressed in each headline?

	Front Page


	Op-ed/Editorial

	What are the differences between these headlines?

1.) 

2.)

3.)




4. Compare the first few sentences of the news article to the editorial/op-ed.  Underline the facts in these sentences.  Put [brackets] around the opinions.
5. Style Comparison

	Front Page
	Op-Ed/Editorial

	List the key nouns and verbs in the first paragraph:


	List the key nouns and verbs in the first paragraph:



	What are the similarities and differences in the word choice from the 2 columns above?



	Describe the tone of the article.  Give 3 adjectives:


	Describe the tone of the article.  Give 3 adjectives:



	Give an example to support your description of the article’s tone.
	Give an example to support your description of the article’s tone.




6. Compare the final sentences in the articles.  What is the difference in how these pieces end?  Give examples.

Activity – Editorial vs. Op-Ed

In this activity, you will examine the differences between Editorials and Op-eds.

Select an editorial and an op-ed to compare.  One of them can be the opinion piece you used in the first part of this handout.  After reading both the op-ed and the editorial, complete the following questions with your group.
1. Content Comparison
	3 sentence summary of Editorial
	3 sentence summary of Op-Ed

	
	

	Explain the similarities and differences between these two pieces. 




2. A byline provides the writer’s name and often their position at the newspaper.  What do you notice about the bylines on the Editorial page?  The Op-Ed page?  

3. When a byline is “editorial staff” or “newspaper staff,” what does that indicate about the opinions expressed in the piece that follows?

4. List all the reasons you can think of to explain why it’s important to have Editorial and Op-Ed pages in newspapers and magazines.  What purpose do they serve?  What do they promote?

	Session 4: The Elements and Structure of an Op-Ed

Essential Questions:

· What components must a strong op-ed contain?

· What is a lede?

· What is a counterargument?

· What is a typical structure for this mode?



	Preparation
	Review the Components of an Op-Ed Anchor Chart
Select an editorial or op-ed to share with your students.  Determine how it fits and strays from the Basic Op-Ed Structure Handout by completing the Reverse Outline of an Op-Ed/Editorial.

	Teaching Point
	Content: 
· Writers of op-eds certain rules, also know as conventions, when crafting their pieces.  Op-eds often begin with a lede, then progress to a thesis that states the debatable claim, and develop the argument in ensuing paragraphs using a variety of types of evidence.  The piece wraps up with a counterargument and/or a call to action.  The writer must also make clear why the issue or problem is immediately pressing and/or relevant.  
· While there are components that are standard for an op-ed/editorial, the organization a writer chooses to use can vary.
Skills:

· Identify the components of an op-ed.

Strategies:

· Introduce op-ed components using the rubric and Op-Ed Anchor Chart.

· Identify these components in a mentor text.

· Examine the structure of a mentor text to determine how it compares to the basic op-ed structure provided.



	Active Engagement
	1.) The Components of an Op-Ed
a. Revisit the list the class generated yesterday regarding the elements of a strong op-ed.  
· Have the class divide the list into concrete elements (introduction, debatable claim, evidence) and the more abstract elements (strong voice, passion about the issue, effective word choice)  
· Note the importance of both the abstract and concrete elements of an op-ed or any piece of writing and let the students know that today you will be focusing on the concrete elements.

b. Introduce the teaching point: Writers of op-eds adhere to certain conventions when crafting their pieces.  Op-eds often begin with a lede, progress to a thesis that states the debatable claim, and develop the argument in ensuing paragraphs using a variety of types of evidence.  The piece wraps up with a counterargument and/or a call to action.  The writer must also make clear why the issue or problem is immediately pressing and/or relevant.  While there are components that are standard for an op-ed/editorial, the organization a writer chooses to use can vary.

c. Give out the Basic Op-Ed Structure Handout.  Review the components.  Correlate them to the list the students generated on the board to emphasize that they already have a sense of what they need to include in their opinion pieces.
d. Break the class into groups and distribute a copy of an editorial/op-ed and the Reverse Outline of an Op-Ed/Editorial Handout.  Have students read the piece and chart its content and organization on the graphic organizer.


	Sharing
	2.) Reverse Outline Results
a. Reconvene the class and review how groups labeled the function of each paragraph in the op-ed.  Highlight and discuss any particularly problematic or confusing paragraphs groups seemed to struggle with.

	Assessment
	Collect the Reverse Outline of an Op-Ed/Editorial.  Give points for correct identification of components, as well as observations about the similarities and differences between the Basic Op-Ed Structure and the piece students reverse outlined.


Elements of an Op-Ed 
Anchor Chart
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Basic Op-Ed Structure
*Much of the material in this handout comes from The Op-Ed Project (www.theopedproject.org)
The structure outlined below is one possible way of approaching the op-ed.  It is not the rule and not expected by newspaper editors.  It is a place to begin.  If you read multiple op-eds, you’ll notice that writers structure op-eds in a variety of ways.

All examples in this handout come from “Why I Lived With My Garbage for a Year” from The New York Times Upfront:
Lede – the opening paragraph(s) that contains a hook to draw the reader in.  Often in an op-ed, this concerns a link to current events.

Example:

From Jan. 1 to Dec. 31, 2010, I saved every piece of my garbage.

No, I'm not homeless, and I didn't lose my mind. I decided to save my trash—in my bedroom—because I started to realize how living in a consumer culture like ours means using a lot of "disposable" products.

Thesis – the statement of argument, the debatable claim that makes clear the issue and/or problem to be addressed in the piece and the writer’s stance on it.

Example: 

I believe that "waste" is actually a resource that can be used rather than discarded. Saving my trash allowed me to recycle or "repurpose" it into resources I value. I'm an artist, and I plan to use my glass bottles to create garden dividers, glass mugs, and wind chimes. My aluminum cans can be melted and used to make sculptures.

Counter-argument: paragraph in which you stop your potential critics short by acknowledging any flaws in your argument, and/or addressing and refuting their potential objections to your argument. 

Example: 

Just as I washed my dishes, I scrubbed my soda cans, potato chip bags, and juice bottles with soap and water and hung them on my dish rack to dry. "Doesn't your trash stink?" people often asked. As long as I washed and dried everything, it didn't smell.

Argument: Based on evidence (such as statistics, news, reports from credible organizations, expert quotations, scholarship, history, first-hand experience (anecdotal evidence) that is accompanied by analysis.

An op-ed contains multiple argument paragraphs that reinforce a single point or multiple points that support the main thesis (debatable claim).

Evidence Examples:

· Report from a Credible Organization: The U.S. Environmental Protection Agency estimates that the average American produces 4.3 pounds of garbage a day, 30 pounds a week, and about 1,600 pounds a year. 

· First-hand Experience: In 2010, I produced 215 pounds of trash, slightly more than half a pound a day.
Argument Paragraph – Example:
· Analysis: Though I won't be saving all my trash again this year, my experience has permanently changed my consumption habits. 

· Evidence: Every trip to the grocery store is now an expedition. I bring reusable bags for produce, jars and containers to collect food from the bulk section, and cloth bags to carry it all back on my bicycle. I never leave home without my reusable mug. And I avoid consuming drinks from glass bottles; aluminum cans weigh less and therefore require less energy to recycle.
· Conclusion: In short, I'll never again be able to buy anything without pausing to ask myself: Is this really something I need? Is there a way to get it that involves less waste? And how can I reuse or repurpose the packaging?
Conclusion: a call to action for your readers informing them what they can do about your problem/issue or a closing paragraph that circles back to the lede.

Example: 

I just graduated, and I plan to get involved in the "zero waste" movement, which is gaining momentum in California and across the nation. Several cities, like my hometown of Palo Alto, California, and universities, such as UC Davis, have pledged to find alternatives to placing trash in landfills.

I'm hoping that one day all people will see "waste" as just a resource in the wrong place.

Reverse Outline of an Op-Ed or Editorial

	Title of Op-Ed/Editorial:



	Paragraph 1 Function: Lede
Issue/problem addressed:



	Paragraph 2 Function: Debatable Claim/ Thesis
Paraphrase Thesis:

Evidence-



	Paragraph 3 Function _____________

Paraphrase Point –

Evidence-



	Paragraph 4 Function _____________

Paraphrase Point –

Evidence-



	Paragraph 5 Function _____________

Paraphrase Point –

Evidence-



	Paragraph 6 Function _____________

Paraphrase Point –

Evidence-



	Paragraph 7 Function _____________

Paraphrase Point –

Evidence-



	Compare the op-ed/editorial you just outlined to the Basic Op-Ed Structure Handout.  

What is similar about the components and their order?

What is different?




	Session 5 and 6: Finding an Issue and Defining Your Opinion
Essential Questions:

· What makes for a viable op-ed topic?
· How do you select an op-ed topic?

	Preparation
	Select newsmedia websites you wish to look at with your students to brainstorm a list of current local, state, national, and international issues.  Some options might include:
http://www.detnews.com/
http://www.theoaklandpress.com/
http://www.newsweek.com/
http://www.cnn.com/OPINION/
http://www.nytimes.com/pages/science/earth/index.html
Alternately, you can gather hard copies of local and national newspapers and magazines.

You might decide to stick with local and state problems or go to national and international problems, depending on how this writing project works with your curriculum.  If you decide to focus solely on environmental issues or human rights issues etc., choose your publications accordingly.

Review the What is Viability? Handout and the Viability Anchor Charts.

	Teaching Point
	Content: The topic selection stage of the writing process is an especially important one because it is here where a writer commits herself to a focus for a project.  So it’s important to spend ample time brainstorming and pre-writing to discover ideas and explore them.  And a writer must carefully consider if a topic is viable for the given writing task.  Taking these steps helps writers make a well informed decision when they commit to a topic, meaning there is less likelihood that they’ll run into trouble and have to start over.
Skills:

· Brainstorm to generate possible topics.
· Narrow a list of topics by applying criteria.
Strategies:

· Brainstorm individually and as a class.

· Narrow the list of topics by performing the viability test.

· Students pre-write to determine what they know about particular topics and why they care about them.

· Select one topic and submit it for teacher approval.


	Active Engagement
	1.) Topic Selection for an Op-Ed
Introduce the Teaching Point: The topic selection stage of the writing process is an especially important one because it is here where a writer commits herself to a focus for a project.  So it’s important to spend ample time brainstorming and pre-writing to discover ideas and explore them.  And a writer must carefully consider if a topic is viable for the given writing task.  Taking these steps helps writers make a well informed decision when they commit to a topic, meaning there is less likelihood that they’ll run into trouble and have to start over.



	Writing and Reflecting
	2.) Individual Brainstorming
a. Ask students to make a list in their Writer’s Notebooks of the problems they have noticed and hear about in the community, in the state, and in the nation that truly concern them and that they care about.

b. You may decide to have students share at this point to get the ideas flowing.  Often, students will share an idea that sparks an idea in another student.

	Active Engagement
	3.) Group Brainstorming

a. Using a computer connected to the Internet and a projector or a series of current newspapers and magazines, have students peruse the headlines of the front and opinion pages, and/or the table of contents.

b. Ask your students to generate a list of current issues based on these headlines.  
c. Make a large list as a class and ask students to add these items to the list they have going in their Writer’s Notebooks.

	
	4.)The Viability Test

a. Reiterate the importance of selecting a topic carefully because if it’s not viable, which is something writers sometimes don’t discover until the middle of the research stage, then they’ll have to start all over again.  The more focused the topic, the better.

b. Introduce (or review) the concept of viability using the What Is Viability? handout with your students as well as the Viability Anchor Charts.

c. The writer cares deeply about the issue/problem, wants to take a stand about it, and feels s/he has something to say.
d. As a class, revisit the list of issues/problems on the board.  
e. Cross any items off the list that don’t meet the first 2 op-ed viability criteria:

· The issue affects the community, the state, the nation, or the world.

· The issue is immediately pressing—the fallout from this issue/problem will affect people in the near future.

f. Next have the students eliminate topics in their Writer’s Notebooks that don’t meet the third op-ed viability criteria.  


	Writing and Reflecting
	Request the following of your students:

· Select three of the topics that remain on your brainstorming list.

· In your Writer’s Notebook write about the 3 issues/problems you’ve selected.  For each topic, write down:

· everything you know about this issue/problem
· why it’s of concern to you

· why it’s of concern to others

· what your stance is – what’s your debatable claim?

Examine what you know about each topic, your stance and how invested you are in each topic.  Select the one you are most interested in writing about and for which you think you can make the strongest argument.  On a notecard that you will submit to your teacher write:

· the issue/problem

· your stance on it

· why you are interested in it

· specific aspects of the topic you will need to research

	Assessment
	Collect the op-ed topic notecards.  Review them to assess the viability of the topics and research.  Some students may need to revisit and refine their topics to narrow them further, to take a stronger stand, or to clarify the issue or problem.


NAME___________________________________________________________

What is Viability?

Viable- practical, feasible, usable, adaptable; able to live and grow.

Viability is a noun.  The adjective form is viable.  

Viability (noun): the ability to live and grow

Viable (adj.): practical, usable, adaptable.

What does viability have to do with writing?

Finding a viable topic for a writing task is one of the most important steps in the writing process.  When you spend plenty of time brainstorming and pre-writing to figure out how well your topic fits the writing task, you’re more likely to produce a successful draft and finished product!

Let’s Look at Viability Examples:

Hit Songs- When signing recording artists to a record label, record executives have to decide if a singer’s music is viable in the market.  Will teenagers buy the songs on iTunes?  Will they watch their videos on Youtube?  Songs by Taylor Swift, Justin Beiber, 50 Cent, Beyonce, the Black-Eyed Peas, and Katie Perry were labeled as viable hits by record executives.  The executives thought the music would be viable (popular, able to live and grow in the music industry) and make a lot of money. And they were right! 

Movie Stars- When a film company decides to make a blockbuster Hollywood action movie like Iron Man, X-Men, or Transformers, they cast the major roles based on which actors will make the movie a success.  Who will draw the most people to buy tickets?  Who is the most viable star?  They want to hire an action hero actor like Ben Affleck or Angelina Jolie.  

T.V. Show Plots- Think of your favorite television show.  When the television scriptwriters put together an episode of that show, they must come up with an interesting plot that holds your attention.  Interesting things have to happen!  The writers must create a viable plot that will make the episode a success.  If the plot is unrealistic, boring because not enough happens, or uninteresting to the audience, you’ll change the channel.  Each plot they write must for viable to be turned into an episode that is produced, filmed, and broadcast on t.v.

You Try

There’s a school dance coming up, and you have to help devise a theme that most of the students will enjoy.  With a partner or in a small group, come up with a viable theme idea for the dance.  Your viability criteria is that most students will like the theme.  

Theme:

Possible decorations:

D.J. Playlist for this theme:

Viability with Writing Topics

How do you decide whether a writing topic is viable when you have to write an essay? List your criteria below:

1.

2.

3.

Examine the Writing Topic Viability Anchor Chart.  How are these criteria similar to and different from yours?

Viable Writing Topics are ones that the writer:

· can make an argument for

· has enough to say to engage the reader

· thinks the reader will care about

· can find enough evidence to support a claim regarding

· knows will fulfill the expectations of the rubric

In this lesson, we are asking the question

Is a particular problem you select a viable topic for an op-ed?

To answer this question, you have to figure out if your topic can live and grow in the form of an op-ed.

Now check out the Op-Ed Topic Viability Anchor Chart.  

1.) Issue of scale – it affects the community, state, nation or the world. 

2.) Pressing issue- it affects people right now or will soon.   

3.) Writer’s investment – you care about the issue, want to take a stand on it, and have something to say

So the goal is to pick an issue that can fulfills the criteria above.

Let’s Practice

In the chart below, circle the more viable topic for an op-ed topic in each pair.  Then explain your reasons for selecting A or B in each pair.  Your answers will depend on your interest in each topic, as well as the scale and pressing nature of the issue.

	1.
	a. The local middle school needs new bike racks.

b.  Public libraries in three towns have been closed down due to lack of funding.

REASONS:



	2.
	a. People are distracted by their smartphones as they walk, drive and meet with friends and family.

b. Thousands of children live without healthcare coverage in America, meaning their parents can’t afford to take them to the doctor.

REASONS:



	3.
	a. The number of elephants in Africa that are poached for their ivory tusks is on the rise.

b. There is a growing digital divide in America.  Some households have access to the Internet and own multiple computers, while other households—typically rural homes—can not get access to the Web due to their isolated location.

REASONS:


Viability Anchor Charts

Viable- practical, feasible, usable, adaptable; able to live and grow.

Writing Topic Viability
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Op-Ed Topic Viability Criteria
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	Session 7: Logical vs. Emotional Reasoning
Essential Questions:

· What combination of logos, ethos, pathos, and kairos must an op-ed employ? 
· How does audience, topic, and context influence the balance of logos, ethos, pathos, and kairos?

	Teaching Point
	Content:  When people take stances on problems and issues, they tend to be quite passionate.  But passion does not always a strong argument make.  Writers must balance ethos (credibility), logos (logic), and pathos (emotion) to achieve a strong argument.  Writers of op-eds must especially use logical reasoning, which comes in the form of laying out a line of thinking and analyzing facts to support their stances.  
Skills:

· Identify the use of pathos, ethos and logos in an op-ed.

· Analyze how too much pathos, ethos, or logos can weaken an argument.

· Discuss the role of voice in creating our sense of ethos and pathos in a piece.
Strategies:

· To define and explore ethos, pathos, and logos, analyze a print ad in which a celebrity sells a product.  
· Read and analyze the voice, emotion, credibility, logic, and persuasiveness of “Not Measuring Up” from The Peterborough Examiner or some other op-ed that has the potential to insult or turn off its readers.
· Discuss and practice ways of rewriting the op-ed to make it a more balanced piece that will appeal to a broader audience.

· Students brainstorm logical appeals, emotional appeals, and appeals of credibility in their Writer’s Notebooks for their own topics.




	Session 8: The Link Between Evidence and Appeals

Essential Questions:

· What kinds of evidence can be used to support an argument?

· How do you determine which evidence best fits a certain type of appeal (pathos, ethos, logos, kairos)? 

	Teaching Point
	Content: Writers use different types of evidence to support their arguments.  The most common, especially with op-eds, are statistical, anecdotal, personal, news stories, scholars/experts, and interviews.  Writers must consider the type of evidence to employ given the kind of appeal they are making at any moment in their argument.  For example, arguments relying on ethos require personal evidence to lend credibility to writer’s claims, while a point that relies on logos would need to employ statistical and expert evidence.
Skills:

· Define and identify types of evidence.
· Students assess the types of evidence they will need to support the appeals in their op-ed.
Strategies:

· Introduce evidence types.

· Have students play a mix and match game with evidence examples and type names.

· Read a mentor text that employs a variety of evidence types.  Have the students label all the types of evidence in the argument and name the type of appeal (logos, pathos, ethos) that each one supports.




	Session 9: Thinking about Counterargument and Audience
Essential Questions:

· What is a counterargument?
· How do I refute a counterargument?

· How does audience influence counterargument?

	Teaching Point
	Content: Writers of op-eds or any argument essay must acknowledge and refute counterarguments to further strengthen their stance.  Particularly in the op-ed mode, acknowledging and addressing the audience’s potential concerns about the writer’s claim strengthens the argument’s logic and can convince readers who are on the fence.  The counterargument(s) a writer chooses to address typically depend on the intended and/or anticipated audience of the publication.
Skills:

· Identify counterarguments and analyze how they are refuted.

· Generate counterarguments and refutations on an issue of choice.

Strategies:

· Identify the counterarguments in a model op-ed or editorial.

· Examine how they are refuted.

· Brainstorm other possible counterarguments for the mentor text.

· Students brainstorm initial counterarguments and refutations for the issue they have chosen.


	Session 10: Effective Web Searches and Credible Sources

Essential Questions:

· How do you use research questions and search terms to find information on the web?

·    How do you find information relevant to your topic on the web and in the library?

· How do you determine if a web sources is credible? 

	Teaching Point
	Content: To perform research efficiently and accurately, writers must know how to ask good questions and identify key search terms.  Writers must take a trial and effort approach with research as they find sources, determine their credibility, gain new knowledge about their topic, and further define the information and evidence they must gather.
Skills:

· Develop research questions.

· Locate relevant sources using a variety of search terms.

· Determine the credibility of sources.
Strategies:

· Select an issue and a stance as a class to:

· Develop research questions about.

· Determine key search terms.

· Practice searching and refining terms based on search engine and/ or database results.

· Evaluating the credibility and relevance of sources found.
· Students develop a central research question about their issue in their Writer’s Notebook followed by a list of key search terms.

Resource: Internet Literacy grade 6-8 by Heather Wolpert-Gawron



	Session 11: Finding Factual Support for Your Opinion 
& Researching for Counterargument
Essential Questions:

· How does your evidence support your claims and refute your counterargument?

	Teaching Point
	Content: To perform research efficiently and accurately, writers must know how to ask good questions and identify key search terms.  Writers must take a trial and effort approach with research as they find sources, determine their credibility, gain new knowledge about their topic, and further define the information and evidence they must gather.
Skills:
· Develop research questions.

· Locate relevant sources using a variety of search terms.

· Determine the credibility of sources.

· Sift and sort evidence for both the main argument and the counterargument.
Strategies:

· Students research to support their argument and counterargument by
· Developing and refining a research question.

· Using multiple search terms in a search engine.

· Evaluating the credibility of sources.
· Matching evidence to claims.

Resource: Internet Literacy grade 6-8 by Heather Wolpert-Gawron



	Session 12: Drafting - Using Facts to Support Opinions
Essential Questions:

· How do you use the facts and statistics you’ve found to support the debatable claim?

	Teaching Point
	Content: Research is useless unless the facts and statistics found are logically connected by the writer to the claims of the argument.  This evidence must then be analyzed/explained, so there is no question in the reader’s mind about how the evidence supports the opinion/claim.  This is accomplished by crafting effective lead-in sentences, presenting the evidence, then thoroughly and logically analyzing the evidence for the reader.
Skills:

· Develop strong and logical paragraphs.
· Craft strong lead-in sentences that contextualize evidence.
· Connect research/evidence to key claims through analysis.

Strategies:

· Break down the elements of a strong lead in sentence- source/expert, relevance to claim, strong verb.

· Examine mentor texts that provide analysis of facts and statistics that back up a claim.

· Students practice crafting paragraphs that include:
· A debatable claim

· A lead in sentence

· Evidence

· Analysis




	Session 13: Drafting – Writing a Strong Lede
Essential Questions:

· How do you capture your audience’s attention with your lede?

	Teaching Point
	Content: Writers of op-eds must write strong ledes to capture readers’ interest, establish the subject of their op-ed, and make clear their stance on the issue. Failing to do so risks losing readers.
Skills:

· Analyze the approaches of ledes from different op-eds.

· Craft a strong opening using a variety of approaches.
Strategies:
· Examine models of effective ledes.

· Have students use the Writing a Strong Lede Handout to write multiple openings for their op-ed issue/problem.  Each lede will take a different approach.



Writing a Strong Lede
much of the material in this handout comes from The Op-Ed Project (www.theopedproject.org)

A lede is what sets the scene and grabs your reader’s attention – it is your introduction.  Be bold.  Tell an anecdote, if it illustrates your point.  Use humor, if appropriate. A news hook can make your piece timely.  Use clean, simple sentences.  Below is a list of strategies you can take with a lede and examples from real op-eds.  
Use the News
This Wednesday evening Frances Newton, 40, will be put to death for the murders of her husband and two children 18 years ago… (issue: the death penalty)

Tell a dramatic anecdote
Ten years ago, I asked Bosnian civilians under siege in Sarjevo where they would go if they could escape… (issue: genocide)

Reference popular culture  
The marketing campaign shows real women, rather than anorextic teenagers, in white bras and panties posing next to the slogan “New Dove Firming. As tested on real curves”…  (issue: the depiction of women by the media)
 
Use an anniversary 
Fifty years after the Supreme Court banned school segregation, the battle over the racial composition of America' s schools continues in courtrooms across the country. (issue: race and education)

Cite a major new study
According to a new nation-wide poll, 40% of women color their hair and lie about it.  (issue: the pressure on women to be young and beautiful)

Get Personal
College admissions officers around the country will be reading my applications this month, essays in which I describe personal aspirations, academic goals -- even, in one case, a budding passion for the sitar. What they won't know is that I actually graduated from college more than a year ago, and that the names attached to these essays are those of my duplicitous clients. (issue: the competitiveness of college admissions)

Now, try your own hand at writing a lead on your issue/problem.  Select 3 of the strategies above and write 3 different ledes.  Select the best one to use for your op-ed rough draft.

	Session 14: Drafting – Argument and Organization

Essential Questions:

· Have you balanced your argument with logos, ethos, pathos and kairos? 

· How do you effectively organize an op-ed to show the strengths of the argument?



	Teaching Point
	Content: A key step writers take in drafting is trying to present a balanced argument.  They do this by considering the function of each paragraph in the piece.  This allows them not only to figure out if they have a strong argument, but also if it’s organized in the most effective fashion.  

Skills:

· Draft to create a balanced argument.

· Experiment with structure while drafting.

Strategies:
· Have students determine whether they want to begin their op-ed using ethos, pathos, logos, or kairos and why they want to begin this way.

· Have students draft their pieces paragraph by paragraph, moving sections around to determine what makes for the best structure given the argument.

· Have students reflect on how the shift of a single paragraph changes their argument.




	Session 15: Peer Critique
Essential Questions:

· How do you provide constructive criticism to another writer?

	Teaching Point
	Content: Writers ask for constructive criticism from other writers in order to determine how to best revise their pieces.  This feedback can come from peers who carefully and respectfully critique another student’s writing.  This feedback is then used to develop a revision plan and rewrite the piece to improve on content, organization, and argumentation.

Skills:

· Identify strengths and weaknesses in the content, organization, and argumentation of another student’s op-ed.

· Annotate another student’s draft with constructive criticism.

· Write a helpful end comment that summarizes overall impressions of the piece.
Strategies:

· Pair students up based on writing strengths, rapport, and topic.  Have them provide feedback in writing, then share with each other via discussion.



	Sessions 16 and 17: Revision and Conferencing
Essential Questions:

· How do you devise and implement a revision plan?



	Teaching Point
	Content: After writers complete a draft, they revisit what they have written to see if it makes sense, needs to be re-organized and addresses the target audience.  Revision is essential to good writing.  Conferencing with another writer or the teacher can be helpful in devising and carrying out a revision plan.

Skills:

· Reverse outlining.

· Devise and explain a revision plan.
· Articulate questions or struggles with the assignment that the teacher can address in conference.
Strategies:

· Have students reverse outline their rough drafts, noting the function, key claims and evidence in each paragraph.
· Have students highlight in different colors the pathos, ethos, and logos in their op-ed.
· Ask them to consider what would happen to their argument if they moved certain paragraphs around.  Would it strengthen or weaken their argument?
· Conference with students in small groups or individually depending on what time and class size allows.
· Students use independent work time to revise and perform additional research as needed and refer back to the First Draft Revision Handout from the peer critique day.



First Draft Revision

Why Revise?

Taking stock of the work and thinking you have done in a first draft will help you revise more effectively.  Whether you wrote the draft yesterday or a week ago, it’s always important to return to it and read through it thoroughly to assess what ideas are good, what should be cut, what needs development and how to re-organize your thoughts to make your line of reasoning clear.

What Am I Doing?

This exercise will result in a marked up first draft that you will then use to write your next draft.

How Do I Revise?

Reading #1: Read your op-ed with fresh eyes.  As you read, underline the thesis and the topic sentence in each paragraph.  Is one missing?  Make a note.

Reading #2: Make the following notes directly onto your first draft.  These notes are for your benefit, but they may also be read by your teacher or a classmate, so make sure they’re legible. 

Content

· Strengths

· Put a star * next to any idea, sentence or paragraph that work especially well.  Give yourself kudos!  
· Then explain in the margin why these parts of your piece are so great.  Do this at least once on each page, if possible.
· Weaknesses

· Put triangles next to sentences and paragraphs that need attention.
· Make a note in the margin about why the arrow is there.  This might include for example:
· cut
· explain further
· give more evidence
Be as specific as possible in your notes so you’ll know what you were thinking later when you do revise.  Do this at least twice on each page.
Organization

Ask yourself:

· Do I have a lede at the very beginning?

· Is my thesis stated in the first 2 paragraphs?

· Are my body paragraphs in the best order?

· Should I move my counterargument?

· Have I included a call to action in my conclusion?

Draw arrows to indicate if and where paragraphs need to be moved.  If this would be too messy, use numbers to indicate the new order of your paragraphs.

Note why you want to move these sections around.

Next Steps List – Take stock of what you’ll do next.  Read through your draft again, then make a detailed revision list below of the changes you will work on first, second, third etc.

1.

2.

3.

4.

5.

6.

7.

	Session 18/19: Editing, Reflection, and Celebration
Essential Questions:

· What is the difference between drafting, revision, and editing?

· What steps were effective and challenging for you during this writing process?

· Where do I publish my op-ed?

	Teaching Point
	Content: The last step writers take before sending off a piece of writing is to edit it to catch all the small grammatical errors.  Small grammatical and punctuation errors can trip a reader up, making your argument less clear.  

Reflecting on the writing process helps writers refine their process for future writing projects.

Skills:

· Distinguish between revision and editing.

· Identify particular grammatical issues in one’s own writing.

· Reflect on the writing process.

· Identify a media outlet to send a writing piece to.

Strategies:

· Show students the Importance of Punctuation Handout to illustrate the effects of misplaced punctuation.

· Review key editing points you would like them to focus on.
· Read a sample reflection piece and discuss what students are expected to include in their own reflection pieces.

· Electronically submit op-ed to a media outlet in the hope of having it published.




The Importance of Punctuation

Dear John:


I want a man who knows what love is all about. You are generous, kind, thoughtful. People who are not like you admit to being useless and inferior. You have ruined me for other men. I yearn for you. I have no feelings whatsoever when we're apart. I can be forever happy--will you let me be yours? 

Gloria

***


Dear John:


I want a man who knows what love is.  All about you are generous, kind, thoughtful people, who are not like you. Admit to being useless and inferior. You have ruined me. For other men, I yearn. For you, I have no feelings whatsoever. When we're apart, I can be forever happy. Will you let me be? 

yours, 

Gloria
Compare the first letter to the second letter.  Notice that all the words are the same.  Below list, each difference in punctuation and how that difference affects the meaning of the letter.

Op-Ed Mentor Text

Why I Lived With My Garbage for a Year

The New York Times Upfront, Vol. 143, April 18, 2011
By Brennan Blazer Bird, 23

	


From Jan. 1 to Dec. 31, 2010, I saved every piece of my garbage.

No, I'm not homeless, and I didn't lose my mind. I decided to save my trash—in my bedroom—because I started to realize how living in a consumer culture like ours means using a lot of "disposable" products.

We buy things, use them, then throw away the packaging, largely unaware that most of our trash ends up in landfills where it can sit for decades, contaminating the soil and ecosystems around it. Even recycling uses more energy than most people realize. Reducing the amount of garbage we produce in the first place is one of the best ways to save the planet. Keeping all my trash meant literally living with the impact of my daily decisions, which led me to make dramatic changes in my lifestyle.

I should clarify that I saved all my nonbiodegradable trash—things like glass, foam, and plastics, which don't rot naturally. I set aside banana peels, coffee grounds, eggshells, and other biodegradable waste for composting, which returns nutrients to the soil and transforms waste into a valuable resource for growing more food.

Just as I washed my dishes, I scrubbed my soda cans, potato chip bags, and juice bottles with soap and water and hung them on my dish rack to dry. "Doesn't your trash stink?" people often asked. As long as I washed and dried everything, it didn't smell.

I believe that "waste" is actually a resource that can be used rather than discarded. Saving my trash allowed me to recycle or "repurpose" it into resources I value. I'm an artist, and I plan to use my glass bottles to create garden dividers, glass mugs, and wind chimes. My aluminum cans can be melted and used to make sculptures.

Rather than throw out my plastic bags and wrappers, I'll stuff them into plastic bottles that can be used as "bricks" to build bus stops, benches, and even houses. This spring, I was part of a group of students at the University of California, Davis, who used plastic bricks to create a bench for the campus—a symbol of our commitment to helping eliminate waste.

The U.S. Environmental Protection Agency estimates that the average American produces 4.3 pounds of garbage a day, 30 pounds a week, and about 1,600 pounds a year. In 2010, I produced 215 pounds of trash, slightly more than half a pound a day.

Though I won't be saving all my trash again this year, my experience has permanently changed my consumption habits. Every trip to the grocery store is now an expedition. I bring reusable bags for produce, jars and containers to collect food from the bulk section, and cloth bags to carry it all back on my bicycle. I never leave home without my reusable mug. And I avoid consuming drinks from glass bottles; aluminum cans weigh less and therefore require less energy to recycle.

In short, I'll never again be able to buy anything without pausing to ask myself: Is this really something I need? Is there a way to get it that involves less waste? And how can I reuse or repurpose the packaging?

I just graduated, and I plan to get involved in the "zero waste" movement, which is gaining momentum in California and across the nation. Several cities, like my hometown of Palo Alto, California, and universities, such as UC Davis, have pledged to find alternatives to placing trash in landfills.

I'm hoping that one day all people will see "waste" as just a resource in the wrong place.
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Editorial: Teachers should include relevant news in curriculum

Students not informed, would benefit from incorporation of current events into classrooms

by The Campanile Staff, The Paly Voice – Palo Alto High School, Palo Alto, CA

For a story in the December issue of The Campanile, staff writer, Brian Benton administered a survey to Palo Alto High School students, testing their knowledge of several simple facts. One of the questions asked the name of the United States Supreme Court chief justice, while another quizzed participants on the holiest city in the Islamic faith. 

Paly students scored terribly on both of these questions as well as the rest of the survey; a measly 14 percent of the Paly students surveyed answered John Roberts, and only 36 percent answered Mecca for the second question.  For one of the best public high schools in the nation, with exceptional SAT scores, Paly students seem to know very little about current events. 

The Campanile feels that this is a relatively easy problem to fix. If teachers spent just a few minutes a week discussing current events or relating their subject to real world issues, the Paly community would be more informed and prepared to enter the world as knowledgeable adults. 

In addition to increasing Paly students’ level of interest in the world around them, teaching current events in class will also keep students engaged in their classes. Often, relating obscure concepts to tangible things will help students understand better as well as enjoy their classes more. 

For many students, sitting in class day after day, learning about seemingly useless material becomes monotonous. Almost every Paly student can remember a time when they were sitting in a math or history class thinking, “Why am I learning this?” Framing the concepts with current events shows students the purpose of what they are learning. 

For example, in a government class, students should read about current political affairs and learn about the people that play a major role in national and international issues today. Not only does this lead to a deeper understanding of the material, but infusing current events into the curriculum creates more informed and active citizens. 

This is not just important in a government or U.S. history class, but should also be present in math and science classes. Mr. Lim’s Algebra 2/Trigonometry Honors class calculated the mathematics of tsunamis shortly after the tragedy in Japan. When students learn the math and science of the world around them, their understanding of the material and important events increases. 

While several Paly teachers do make an effort to integrate current events into their lesson plans, many do not. It is understandable that teachers have packed curriculums and have little time to waste, but teaching world issues is not wasteful. 

Although getting out of the “teaching to the test” mentality may be tough, relating class material to current events will help students understand concepts better and produce more informed young adults. 
Op-Ed Mentor Text
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Bully outrage rings hollow
By Thomas Sowell

There is a lot of talk from many people about bullying in school. The problem is that it is all talk. There is no sign that anybody is going to do anything that is likely to reduce bullying. 

When politicians want to do nothing, and yet look like they are doing something, they appoint a blue ribbon committee or go to the U.N. or assign some Cabinet member to look into the problem and report back to the president — hoping that the issue will be forgotten by the time he reports back. 

When educators are going to do nothing, they express great concern and make pious public pronouncements. They may even hold conferences, write op-ed pieces or declare a "no tolerance" policy. But they are still not going to do anything that is likely to stop bullying. 

In some rough schools, they can't even stop the bullying of teachers by the hooligans in their classes, much less stop the bullying of students. 

Not all of this is the educators' fault. The courts have created a legal climate where any swift and decisive action against bullies can lead to lawsuits. The net results are indecision, half-hearted gestures and pious public pronouncements by school officials, none of which is going to stop bullies. 

When judges create new "rights" for bullies out of thin air, just as they do for criminals, and prescribe "due process" for school discipline, just as if schools were little courtrooms, then nothing is likely to happen promptly or decisively. 

If there is anything worse than doing nothing, it is doing nothing spiced with empty rhetoric about what behavior is "unacceptable" — while in fact accepting it. 

Might educators abuse their power, if the courts did not step in? Of course they could. Any power exercised by human beings can be abused. But, without the ability to exercise power, there is anarchy. 

When responsible officials are prevented from exercising power, then bullies exercise power. 

President Barack Obama has joined the chorus of those deploring bullying. But his own administration is pushing the notion that a disproportionate number of suspensions or other punishments for members of particular racial or ethnic groups is discriminatory. 

In other words, if a school suspends more black males than Asian females, that is taken as a sign of discrimination. No one in his right mind really believes that, but it is part of the grand make-believe that pervades our politics and even our courts. 

For years, there have been stories in New York and Philadelphia newspapers about black kids beating up Asian classmates. But do not expect anybody to do anything that is likely to put a stop to it. 

If these were white kids beating up Hispanic kids, cries of outrage would ring out across the land from the media, the politicians, the churches and civic groups. But it is not politically correct to make a fuss when black kids beat up Asian kids. 

None of this is unique to the United States, by the way. The same mushy-minded attitudes have been carried even further in Britain, both as regards criminals and as regards bullies in the schools. 

Britain was once one of the most law-abiding nations on earth. But the reluctance of the left to put some serious punishment on criminals has been carried so far there that only 7 percent of convicted criminals actually spend any time behind bars. Britain has now overtaken the United States in various crime rates. 

Years ago, there was a book published in Britain titled "Murder in The Playground." The boy who ended up killing a fellow student on the school playground had previously committed crimes ranging from motorcycle theft to arson that created more than $50,000 worth of damage in school. For the latter, he was given 24 hours' detention. 

People who say that we should learn from other countries almost always mean that we should imitate what other countries do. But one of the most important things we can learn from other countries is to avoid the mistakes they have made. 

Thomas Sowell is a senior fellow at the Hoover Institution. His column is distributed by Creators Syndicate. Email comments to letters@detnews.com. 
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