MAISA
Curriculum Unit Plan

ELA Twelfth Grade
Writing about Fiction: 
Writing about Multiple 

Interpretations of a Text
 Description of the Unit
  In the previous analytical reading unit, students read a Shakespearean play, or another work of literature that has been adapted, and read or viewed multiple versions of it. In this unit, students will write an essay that compares and argues which version is the closest interpretation to the author's intent. They will provide evidence from the original text and the adaptation to support their claim. 
	Unit Assessment Prompt

	Which adaptation best captures the author’s intent? After reading a play or other piece of longer fiction and reading or viewing multiple adaptations of it, develop an argument about adaptation best captures the author’s intent. Consider the decisions made about language, staging, set design, tone, and other elements used by the original author and the one adapting it. Create an argument that shows the merits of one adaptation over another, considering some of those decisions. Be sure to consider some liberties the writer of the adaptation took and what effect those changes make.




 Our model lessons are created based the play Hamlet and its various film adaptations. Our intention is that the modeling will use a play or piece of literature that is different from what the students read in the previous unit. So, the teacher needs to create new models if the students have actually read Hamlet in the preceding reading unit. 
 Note: This unit is designed to build upon literary essay skills taught in previous years. Multiple types of paragraphs are taught in the 9th, 10th, and 11th grades. Teachers may need to review these units if students have not already practiced these skills.
TEACHING POINTS and LESSON SEQUENCE

Theory Building and Creating a Claim
1.
Literary essayists create theories about which adaptation best captures the author’s original intent by reviewing the collected evidence from their readings.
2. 
Literary essayists reread their texts to identify and connect evidence that supports their theory, which will become the essay’s claim.
3.
When literary essayists find enough evidence to support their theory, they develop an arguable claim.
Organizing Evidence to Develop a Line of Reasoning and Support a Claim

4.
Literary essayists construct a thesis paragraph that conveys a line of reasoning that will be developed by the essay’s structure.

5. 
Literary essayists formulate body paragraphs with evidence to support their claim and warrant.
6.
Literary essayists acknowledge and rebut counterclaims.
7. 
Literary essayists write conclusions that bring closure and additional insight to the essay. One way is to review the process of one’s thinking to gain deeper insight and make a more sophisticated claim.
Revising and Editing
8. 
Literary essayists edit their essays to be sure that they follow the conventions of a literary essay to eliminate errors that make the essay hard to read.
	
	Session 1

Creating Theories

	Preparation


	· Prepare copies of the handout Creating Theories or plan to project the handout to model thinking.

· Choose a key scene or plot event to use as you think aloud about differences between the original work and the adaptation(s). 
(Note: The model uses Hamlet. If your students have just read Hamlet, use another play or story to model. You’ll want students to use their own thinking.)


	Connection


	In the previous unit, students read a Shakespearean play, or another work of literature that has been adapted, and read or viewed multiple versions of it. They noticed similarities and differences between the versions and considered which interpretation best captures the author’s intent about character. In this unit, they continue this exploration, developing and testing theories about the author’s intent, reviewing the evidence from the texts and developing an argument about which interpretation best captures the author’s intent. In this session, students begin testing their theories.



	Teaching

Point


	Literary essayists create theories about which adaptation best captures the author’s original intent by reviewing the collected evidence from their readings. 

TEACHER MODEL AND THINK-ALOUD
· Review connection and teaching point.
· Project or distribute copies of the Unit Assessment Prompt:

Which adaptation best captures the author’s intent? After reading a play or other piece of longer fiction and reading or viewing multiple adaptations of it, develop an argument about adaptation best captures the author’s intent. Consider the decisions made about language, staging, set design, tone, and other elements used by the original author and the one adapting it. Create an argument that shows the merits of one adaptation over another, considering some of those decisions. Be sure to consider some liberties the writer of the adaptation took and what effect those changes make.

· Distribute the handout Creating Theories or project it for students to copy into their Reader’s/ Writer’s Notebooks.
· Think aloud as you model your thinking about the Noticing Difference and Creating Theories sections. Use Collecting Text bookmarks from the previous unit to choose a key scene and show how the same scene or plot event may be portrayed differently in the various adaptations (e.g., actor’s tone, language, setting, lighting, differences in language, staging).  Continue thinking aloud about how the adaptation is different in key scenes and what effect the directors’ decisions had in the re-telling of the story. 
(Our model will use a scene from Hamlet. Be sure to explain that students will be analyzing multiple key scenes or plot events and may create multiple theories at this point.)


	Active Engagement 


	Students review Collecting Text bookmarks and notes and consider scenes or plot events that seem significant. 

	Independent Practice 1


	Students use their Collecting Text bookmarks and movie notes to analyze how the adaptations differ in 2-3 key scenes or plot events. Using the handout Creating Theories or writing in their notebooks, they create theories about which adaptation(s) best capture(s) the author’s original intent about the character. They should be allowed to create multiple theories.



	Share 1


	PREPARATION TASK

 Reread your theories. At this point in your thinking, is the adaptation you like most the one that best captures the author’s intent about character? Why or why not?

TURN-AND-TALK

 Students share their theories with a partner.  Tell your partner which adaptation you liked most. After thinking about author’s intent about character, has your opinion changed? Why or why not?


	Homework
	N/A



	Assessment


	EXIT SLIP TASK

What did you discover about the original author’s intent about character? What decisions about staging, language, set design, etc., did you notice that the director(s) who adapted the play made? Were those decisions good ones? What other thoughts do you have about decisions the original author or the one(s) who adapted the play or story made? 
Read the students’ exit slips. Check for a logical theory. Plan an intervention to help students who seem to have weak or unfounded theory.



Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 1-Creating Theories
I. Noticing Differences

Review your Collecting Text bookmarks and notes from the last unit. Consider the adaptations and how they might vary from the original work.

· One scene/ plot event that seems significant in the original work is:

How do the adaptations interpret this scene/plot event?

      Adaptation 1


 Adaptation 2


       Adaptation 3
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· Another scene/ plot event that seems significant in the original work is:

How do the adaptations interpret this scene/plot event?

          Adaptation 1


Adaptation 2



Adaptation 3


· Another scene/ plot event that seems significant in the original work is:

How do the adaptations interpret this scene/plot event?

          Adaptation 1


Adaptation 2


    Adaptation 3


II. Creating Theories
How would you define the author’s original intent about the character?

Which adaptation do you think best captures the author’s original intent about character? 

Why?

What decisions did the writer who adapted the original work have to make about staging, cutting lines, minor characters or scenes, changing words, setting, etc.? 

Describe how these decisions are effective.

How are these decisions better than the ones made by others who also adapted the play? What do the decisions reveal about the character?

Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 1-Creating Theories
MODEL
I. Noticing Differences

Review your Collecting Text bookmarks and notes from the last unit. Consider the adaptations and how they might vary from the original work.

· One scene/ plot event that seems significant in the original work is:

2.1 Polonius spies on Hamlet’s private discussion with Ophelia
How do the adaptations interpret this scene/plot event?

          Adaptation 1:


Adaptation 2:


Adaptation 3:

        Laurence Olivier


  Mel Gibson


Kenneth Branagh



II. Creating Theories
How would you define the author’s original intent about the character?

 I would define Shakespeare’s intent is to show Hamlet as a loving person who is worn down by the betrayals of others and becomes hostile and even violent.
Which adaptation do you think best captures the author’s original intent? 

I think the Branagh version is the best. In it, Hamlet is struggling to learn who is loyal. A key scene that shows Hamlet changing to a hostile and violent person is in Act II, scene i, where he discovers Ophelia’s betrayal.

Why?

The point of this scene is for Polonius and Ophelia to see if Hamlet is mad. The fact that they are spying on him makes it obvious that Hamlet cannot trust anyone. The way Branagh delivers the lines shows how a major change in his attitude takes place. The mirrors around him allow us to see his face and understand his sadness at first and then his anger. He loves Ophelia, but we see his aggression and anger when he hears Polonius and realizes she’s betrayed him. 

What decisions did the writer who adapted the original work have to make about staging, cutting lines or scenes, changing words, setting, etc.? 

To make the scene more modern-looking, the director used a dressing room with mirrors and doors instead of a curtain. The lines are the same, but he decided on adding a clunking sound from behind the mirrored doors, so Hamlet would learn that Polonius was behind the wall. The actor’s attitude changes drastically after the clunking sound, as he opens and slams doors searching for Polonius and pushing Ophelia around in a violent way.

Describe how these decisions are effective.

We are able to see Hamlet’s change of attitude, going from depressed and wanting Ophelia’s affection to hostile and rejecting her. We can tell Ophelia really loves him, but was put up to this trick by her father. She is scared and sad. However, it’s obvious by Branagh’s portrayal that he and Ophelia are finished and that Hamlet has no one he trusts any longer.

How are these decisions better than the ones made by others who also adapted the play/ story? What do the decisions reveal about the character and/or theme?

I think these decisions are better because we can see the change in attitude of Hamlet. Olivier’s version makes Hamlet look naïve. Gibson’s version makes him seems overly hostile and paranoid. The Branagh version has the viewer see Hamlet as someone who wants to be gentle and loving, but with every betrayal, gets worn down. His change of attitude is most believable and understandable in the Branagh version.
	
	Session 2

Rereading to Support Theories

	Preparation


	· Arrange to have a document camera or other projection tool available to model thinking.

· Prepare copies of the handout Rereading to Support Theories. You may instead choose to project the handout and have students copy questions into their Reader’s/ Writer’s Notebooks.

· Review the texts and your Collecting Text bookmarks to prepare for the Think-Aloud. You may choose to fill in the handout ahead of time.


	Connection


	In the last session, students noticed differences between the original play or story and its adaptations. They created theories about which adaptation(s) most effectively capture(s) the author’s original intent about character. In this session, they reread their texts to find additional evidence that supports their theories.



	Teaching

Point


	Literary essayists reread their texts to identify and connect evidence that supports their theory, which will become the essay’s claim.

TEACHER MODEL AND THINK-ALOUD
· Review connection and teaching point.

· Think aloud as you review your completed handout from the previous session. 

My theory was that __________________was the adaptation that best captures the author’s original intent because ___________. 
· Continue thinking aloud as you make other observations about various aspects of the play and how well the various adaptations capture the author’s intent about the character. Consider minor characters, staging, set design, language, etc. Remind students that it is possible for the writer who adapts a work to make significant changes and still capture the original author’s intent. See model.



	Active Engagement 


	Students review their handout Creating Theories from the previous session. 

	Independent Practice 

	Students use their bookmarks, notes, and texts to analyze character development, key lines, and other decisions the writers/directors made in creating both the original and adapted works. Using the handout Rereading to Support Theories or writing in their notebooks, they search for more evidence to support their theories about which adaptation best captures the author’s original intent about the character.


	Share 

	PREPARATION TASK

Reread your notes. At this point in your thinking, have you found more evidence to support your theory? Does today’s work make you think that actually a different adaptation better captures the author’s intent?

TURN-AND-TALK

Students share their theories with a partner.  Tell your partner how you have become more or less sure of your theory. Do you have enough evidence to support this theory or do you need to switch?


	Assessment


	EXIT SLIP TASK

 In comparing the adaptations and the original text, what have you discovered about the original text that you didn’t notice before? Why do you think the writer/director chose to rework a text that’s already been written? What is to be gained? What is lost? 
Review the exit slips to understand the students’ continued thinking. Plan to re-direct if some students are unable to find new evidence and deeper thinking about the original author’s intent about the character.



Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 2-Rereading to Support Theories
Review your bookmarks, notes, and the texts to consider the following:

How would the original author describe the main character?

Find evidence from the text that supports this.

How would the writer/director who adapted the play describe the main character?

Find evidence from the adapted text that supports this.

What are some decisions that the writer who adapted the play seemed to want to keep very close to the original play?

What are some decisions that the writer who adapted the play changed? What reason(s) do you think s/he had? To modernize it? To change the character? To offer an alternative?
Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 2-Rereading to Support Theories

MODEL
Review your bookmarks and the texts to consider the following:

How would the original author describe the main character?

Hamlet is fragile and hurt.

Find evidence from the text that supports this.

“To be or not to be” soliloquy

How would the writer who adapted the play or story describe the main character?

Hamlet is hurt, but suffers no fools. He is more prepared for revenge.

Find evidence from the adapted text that supports this.

In the movie, the director creates a moment (the clunking sound behind the mirrored doors) where Hamlet finds his resolve to avenge his father’s death. The scene is the turning point and the director draws special attention to it.

What are some decisions that the writer who adapted the play seemed to want to keep very close to the original play?

What are some decisions that the writer who adapted the play or story changed? What reason(s) do you think s/he had? to modernize it? to change the character? to offer an alternative?

	
	Session 3
Developing a Claim



	Preparation


	· Prepare copies of the handout Developing a Claim. (Instead, you may choose to have students write this work directly in their Readers’/ Writers’ Notebooks.)

· Prepare a thinking sheet similar to the handout Developing a Claim to use as a model. Show a theory you have about the play you are modeling. Write down evidence based on the categories listed on the table, and develop a model claim.



	Connection


	In the last session, students reread their notes, texts, and bookmarks to support their theories. In this session, they will develop a claim about which adaptation best captures the author’s original intent about character.


	Teaching

Point


	When literary essayists find enough evidence to support their theory, they develop an arguable claim. 

TEACHER MODEL AND THINK-ALOUD

· Review connection and teaching point.

· Using the handout as a model, think aloud as you consider a theory you have about the author’s intent about character. Think aloud as you give evidence for your theory.
· Continue to think aloud as you find evidence from the adaptation you are modeling.
· Write a claim that takes into account the evidence you gathered. 


	Active Engagement 1


	Students review their Rereading to Support Theories notes from Session 2. 

	Independent Practice 2


	Students use the handout Developing a Claim to begin with a theory, find evidence to support the theory, and write a claim.

	Share 1


	TURN-AND-TALK

Students share their claims and thinking with a partner. Is the claim arguable? How confident are you that you can build a good argument? They point out what elements of the adaptation are used most to capture the author’s intent.



	Homework/ Extension


	N/A

	Assessment
	EXIT SLIP TASK

Write down your claim. Describe how you decided which adaptation was best. What have you realized about the original author’s intent about the character?

Read the students’ responses. Make a plan to intervene if students’ claims are weak or they are unsure about the author’s intent.



Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 3-Developing a Claim
Review your theories from previous sessions. From which theory can you make the best evidence? Be clear about what you want to argue is the author’s intent AND how the adaptation is the best at capturing it. 

1. Theory( The author of the original work intended to show____________________________ about the character_____________________________.
______________________________________is the best adaptation to capture the author’s intent. 

2. Considering the evidence--Why is the adaptation the best in capturing author’s intent?

	
	The tone that the actor uses to convey attitude
	The language choices that were made


	The set design


	The staging


	Other



	Jot examples of how the adaptation handles the following.


	
	
	
	
	

	How does this technique/detail contribute to our understanding of the character?
	
	
	
	
	


3. Claim (

	
	Session 4
Planning a Thesis Paragraph 

and Establishing a Line of Reasoning
*Depending on your students’ experience with literary analysis, the first part of this lesson may be briefly done. Spend more time helping students to establish a clear line of reasoning.


	Preparation


	· Write a 3—5 sentence summary of the play you choose to use as a model. (Remember: You should use a play or story that is different from the one the students are writing about. You are demonstrating thinking.)

· Prepare copies of the handout Planning a Thesis Paragraph.

· Complete the handout Planning a Thesis Paragraph to use as your model.

· Write a model thesis paragraph incorporating the claim that you wrote in the previous session.



	Connection


	In the last session, students developed a claim. In this session, they will examine the structure of a thesis paragraph and develop their own.



	Teaching

Point


	Literary essayists construct a thesis paragraph that conveys a line of reasoning that will be developed by the essay’s structure.
TEACHER MODEL AND THINK-ALOUD

· Review connection and teaching point.

· Think aloud as you review your notes from the previous two sessions. What is the plot of the play I read?

· On an overhead, write a 3—5 sentence summary of the plot. 


	Active Engagement 1


	· Students notice what kinds of details are left out in such a short summary (e.g., detailed descriptions, dialogue, adjectives). They decide what kinds of details are vital to summarizing the plot (e.g., character names, important events, the resolution). 

· Record their findings as they brainstorm.


	Independent Practice 1


	Students write a 3-5 sentence summary of the play they read in their Reader’s/ Writer’s Notebooks.

	Share 1


	TURN-AND-TALK

Students share the summaries with a classmate. What details did the writer leave out? Which details did the writer feel were essential to include?




	Independent Practice 2


	TEACHER MODEL AND THINK-ALOUD

Think aloud as you read and make sense of the first section of the handout Planning a Thesis Paragraph: Contents. Point out that the model thesis paragraphs are quite different in their style and interpretations, but they both contain some common elements. More importantly, each model thesis paragraph establishes a line of reasoning that will be traced throughout the essay. Think aloud as you consider what direction each essay will take based on the thesis paragraph. 

Students complete the handout Planning a Thesis Paragraph section II: Identifying the Parts. 



	Share 2


	TURN-AND-TALK

Students briefly share their responses with a classmate.



	Independent Practice 3


	Students use the list of required elements from the handout Planning a Thesis Paragraph section 1: Contents as a checklist as they write their thesis paragraph. (If time allows, they might try a second attempt to allow for choice about which is better quality.)



	Share 3


	TURN-AND-TALK

Students share thesis paragraphs. Partners use the checklist to be certain all required elements are included in the paragraphs. Partners predict the line of reasoning that will be found in the essay. If this is not apparent, writers need to rework to make that direction clear.



	Homework/ Extension


	Students may draft another thesis paragraph to see if they can improve upon the one written in class. They will, obviously, choose the best one for their essays.

	Assessment
	Collect the thesis paragraphs. Briefly check for the establishment of a line of reasoning, and the inclusion of the required elements. Indicate missing elements for students to correct.



Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 4-Planning a Thesis Paragraph 
I. CONTENTS

Your thesis paragraph must include the following:

· Text Reference: the title and author of the novel or play.

· Plot Summary: a brief review of the most significant events in the story.

· Claim or Thesis Statement: what you believe is the author’s intent and which adaptation best captures it. (This should be disputable. In other words, different people will have a different interpretation of the author’s intent about character and which adaptation best captures it.)

· Warrant: what element(s) of the adaptation uses to capture the original author’s intent (e.g., actor’s tone, language, staging, set design). 

· Evidence: how you will prove the claim and what content you will use to provide it. For example, you will provide examples of decisions made about language, staging, set design, etc. that the original author and the one(s) who adapted it made.

Revenge. Betrayal. Misery. These words describe Prince Hamlet in Shakespeare’s play Hamlet. He 









    author
     title

swears to avenge his father’s death, but is troubled by the moral implications and sinks into a deep 

depression. Shakespeare creates a story of crushing betrayals and a main character who struggles to cast off 





plot summary

his original ideas of comfort, friendship, and love to seek vengeance for others’ cruelty. Many film and 

stage directors have tried to interpret Shakespeare’s intent about why Hamlet is the way he is. Is he a self-

absorbed whiner? A lunatic? A victim? Kenneth Branagh, in his 1996 film version, best portrays Hamlet as 









claim

a kind-hearted character who becomes bitter and even violent after a litany of horrible betrayals. This film uses 

staging, the actor’s tone, and set design in clever ways to focus the viewer’s attention to the factors which 

 
 warrant






evidence

lead Hamlet to ultimately kill Claudius, his father’s murderer, and which lead to his own death.

II. IDENTIFYING THE PARTS
Directions: Underline the parts of the thesis paragraph below. Write the name of each part underneath.


William Shakespeare, in his play Hamlet, shows how a person can be sucked into a deep depression and behave in strange and even immoral ways because of the betrayal of others. Prince Hamlet learns from the ghost of his dead father that the new king, Hamlet’s uncle, killed Hamlet’s father to gain the throne and marry Hamlet’s mother. Hamlet promises to avenge his death, but is unable to act swiftly. He does not want to believe that his uncle could be a murderer, his mother could be an adulterer, or his girlfriend, Ophelia, could betray him; and yet, these seem to be true. In Kenneth Branagh’s 1996 film adaptation, he effectively highlights the psychological torment Prince Hamlet endures. Hamlet is depicted as a loving fellow who sinks to wretched behavior because of others.  Compared to other film and stage adaptations, this version best shines a light on the character and his misery.
III. YOUR TURN

Directions: Write your own thesis paragraph. Include the claim you wrote in the previous session and the elements indicated on this handout. Be sure to make clear the line of reasoning you will follow.

	
	Session 5*

Providing Evidence


	Preparation


	· Write model body paragraphs. (You may choose to use the models below, if your students are working with a text other than Hamlet.)

· Prepare copies of the handout Providing Evidence.



	Connection


	In the last session, students wrote a thesis paragraph. In this session, students will review compare/ contrast body paragraph models, collect textual evidence, make decisions about what type of structure will work for their essays, and prepare to draft their body paragraphs. *An additional session or two should be allowed for the students to draft the body paragraphs.



	Teaching

Point


	Literary essayists formulate body paragraphs with evidence to support their claim and warrant.
TEACHER MODEL AND THINK-ALOUD

· Review connection and teaching point.

· Think aloud as you review the Unit Assessment Prompt. Point out the complexity of the prompt. It suggests a compare/ contrast rhetorical mode (comparing an original work to an adaptation) and argument (arguing which interpretation best portrays the author’s original intent.) This work requires deep thinking!

· Distribute the handout Providing Evidence.
· Think aloud as you examine sections I: Compare/ Contrast Paragraph Patterns and II: Models of the handout Providing Evidence, pointing out the different compare/ contrast organizational patterns and models of each. Consider together what the advantage might be of one over an another.

Be sure to point out that, regardless of structure, each body paragraph has multiple examples within it AND the point of the paragraph is to argue how effectively the film version captures the original author’s intent about character.


	Active Engagement 1


	Students prepare to make decisions about the evidence they want to incorporate into their argument by reviewing their thesis paragraph, their Collecting Text bookmarks, and movie notes.



	Independent Practice 1


	Students complete the chart found in the handout Providing Evidence in Section 3: Planning Your Body Paragraphs. At the end, they decide which compare/ contrast organizational pattern they will use in the body of their essay.



	Share 1


	TURN-AND-TALK

Students explain their reasoning for choosing one organizational pattern over another.



	Active Engagement 2

 
	TEACHER MODEL AND THINK-ALOUD 

(This will likely take place in a second class period.)
Think aloud as you review the models found in section 2: of the handout Providing Evidence. Notice that both models begin with topic sentences, use transition words, and have multiple examples per paragraph.

Students create a list of the body paragraphs they plan to write.



	Independent Practice 2
	Students draft the body of the essay, being sure to begin paragraphs with topic sentences, use transition words, and include multiple examples per paragraph. They should write at least two body paragraphs. (If using the subject-feature organizational pattern, they will have at least two paragraphs, each with at least three examples. If using the feature-subject organizational pattern, they will have at least two paragraphs, each with at least three examples.)


	Homework/ Extension


	Students review body paragraphs, looking for places where examples might be stronger, phrasing might be clearer, the argument might be more logical. They should revise accordingly.



	Assessment
	EXIT SLIP TASK
Review your list of body paragraphs that you created before you drafted. How effective was this plan? How would you rate the effectiveness of these paragraphs? What could you do to improve them?



Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 5-Providing Evidence
I. Compare/ Contrast Body Paragraph Patterns
There are a couple ways to organize a compare/ contrast essay. One is Subject-Feature; the other is Feature-Subject. 

SUBJECT-FEATURE




Example

Subject A: Shakespeare’s Hamlet
Feature 1                                   Scene ___x____ (Include details about language, set design, staging, etc. that help support your claim about what Shakespeare’s intent was about the character.)
Subject B: Branagh’s 1996 film
Feature 1                                                                   Scene __x___ (Include details about language, set design, staging, etc. that help support your claim about what Shakespeare’s intent was about the character.)

Subject A: Shakespeare’s Hamlet                                           Scene ___y____ 

Feature 2

Subject B: Branagh’s 1996 film Hamlet

Feature 2                                                                    Scene __y___ 
OR

FEATURE-SUBJECT






Example

Feature 1: Scene ___x___

Subject A






Shakespeare’s Hamlet

Subject B






Branagh’s Hamlet

Feature 2: Scene ___y___

Subject A






Shakespeare’s Hamlet
Subject B






Branagh’s Hamlet

	Tip for Writing Compare/ Contrast paragraphs: 

You’ll want to include transition words to help your reader follow your argument and clearly understand what you are comparing and contrasting. 

Examples are: like, similar to, also, unlike, similarly, in the same way, likewise, again, compared to, in contrast, in like manner, contrasted with, on the contrary, however, although, yet, even though, still, but, nevertheless, conversely, at the same time, regardless, despite, while


II. Models

Regardless of paragraph structures, each body paragraph will begin with a topic sentence that links the claim to the warrant (reasoning).

Subject-Feature

Shakespeare reveals his intent to show Hamlet as an angry young man, humiliated and furious that those he loves would betray him is evident in Act 2.1. In it, he shows him rejecting Ophelia’s attempts at kindness and even pretending to have never loved her. “Quote” She tries to understand him, but it’s too late, his hostility for betrayals overcomes her. “Get thee to a nunnery,” he cruelly tells her and casts off her attempts to reconcile. Although Shakespeare does not indicate to the reader whether or not Hamlet is aware he is being spied on by Polonius, one might reasonably assume he does as midway through the scene he demands, “Where is your father?” This question does not follow the train of conversation, so it suggests that he is distracted by this knowledge. The injustices he has been served are too much for him and he cannot help but push her away.


Similarly, Branagh portrays Hamlet in this scene as furious and unable to act lovingly to Ophelia. In this staging, we see the scene starting with Hamlet looking at her lovingly, stroking her cheek, and hugging her. They are in a dressing room filled with mirrored doors, enabling us to see the affection in his eyes and, at the same time, the fear in hers. But midway through the scene, a loud clunking sound is heard and he realizes that they are being spied upon by Polonius. Suddenly, he acts violently toward her, pushing her and rushing to catch Polonius. He flings doors open in his search and is screaming his words. The use of mirrors again allows the viewer to see his changed attitude and utter fury.

Feature-Subject
Scene 2.1 is a very revealing one in terms of showing Hamlet a damaged person who can only treat the ones he has loved with hatred and abuse. In this scene, Polonius hides behind a curtain to listen in as Ophelia speaks to him. The idea is that he is trying to figure out if he is indeed mad. Shakespeare shows Hamlet cruelly hurling insults at Ophelia. “Get thee to a nunnery” he insults. He tells her he never loved her. “Quote” In a similar way, Branagh’s version of the scene reveals a hostile young manner. However, the actor’s tone and staging make the point that he only realizes midway through the scene that he is being spied upon. There is a loud clunking sound (not indicated in Shakespeare’s text) that clues in Hamlet that Polonius is nearby and that Ophelia has set him up. As a result, we see in the mirrors that Hamlet changes from loving to angry. His tone  and manner is loving and kind, but after realizing he is being watched, he is abusive and angry. These liberties that Branagh took in interpreting the scene add to the reader’s understanding of why Hamlet is so angry and why he rejects his loved ones.
III. Planning Your Body Paragraphs
You already know the two subjects you will be comparing and what you are trying to prove about the author’s intent. Now, it’s time to consider the features you will examine and which compare/ contrast pattern you will use.
	Identify techniques (e.g., staging, tone, set)you will compare(
	
	
	

	 Collect textual evidence about the features that would support your claim about the author’s intent     about or character. 



	Original work
	
	
	

	Interpretation
	
	
	


Which organization pattern will you follow?
	
	Session 6
Acknowledging and Rebutting Counterclaims

	Preparation


	· Write a model paragraph that acknowledges and rebuts counterclaims from a film critics’ work.

· Find and prepare copies of film critiques that support multiple viewpoints OR arrange for computer lab time so students may find their own.

· Choose one film critique to model thinking. See example below.


	Connection


	In the previous session(s), students drafted their body paragraphs, being sure to include adequate evidence. In this session, they will draft a paragraph that acknowledges others’ opposing views and gives evidence that refutes the counterclaim.

	Teaching

Point


	Literary essayists acknowledge and rebut counterclaims.

Teacher Model and Think-Aloud

· Review connection and teaching point.

· Project or distribute copies of a film critique that has a viewpoint different from the one you have been modeling in this unit.

· Begin by reviewing your model claim about which adaptation is best.

· Remind students that ignoring the opposing side of an argument will make your own argument weak. Think aloud as you read through the critique to discover what points the author makes that contradict your own claim. Highlight those points of contradiction. What does the literary or film critic say in his/her essay that is different from or contradicts my argument?
· Ask the students to help you consider ways to answer back to this author or refute his/her assertions. What’s my common ground with the critic? What is flawed in his/her thinking? Record your thinking as you engage in this conversation. Remind students that including counterclaims makes you more credible as you appear to have considered all facets of the argument. 


	Active Engagement 


	Students work with partners to read multiple critiques. They will work to find arguments that differ from their own. They highlight points of disagreement.

	Share 1
	TURN-AND-TALK
Students tell their partners their own claims and point out the differing views found in the literary critic’s argument. They brainstorm ways to refute the critic’s claims.



	Independent Practice 1


	Students write a paragraph or two that identifies a counterclaim and rebuts it, citing textual evidence from the critique and further evidence to support their own claim.



	Share 2

	TURN-AND-TALK

Students share their counterclaims with a partner. The partners listen to notice logical rebuttal and sufficient evidence. They make suggestions about ways to make the paragraph(s) stronger.




	Assessment


	Exit Slip Task: Write down the title of the film review you read. What is its claim? How is that claim different from yours? What did you do to rebut the film reviewer’s claim?

 


Writing about Fiction: Writing about Multiple Interpretations of a Text
Session 6-Acknowledging and Rebutting Counterclaims
Modeling Thinking
MY CLAIM:  

Kenneth Branagh, in his 1996 film version, best portrays Hamlet as a character who becomes someone he does not expect after a litany of horrible betrayals. 

· Counterclaim: Laurence Olivier’s interpretation effectively captures Hamlet’s “anguish and horror of a double shock” ... “And it is this disillusion in women that shapes his uncertain attitude toward the young and misguided Ophelia…”(Crowther).
· Rebuttal: While Crowther’s claim about Olivier’s Hamlet seem accurate in that he does play a melancholy and uncertain character, that portrayal is not what Shakespeare intended. He gave us evidence that Hamlet was to be more like Branagh’s version--angry and violent as result of the betrayals. “O, from this time forth my thoughts be bloody or be nothing worth!” (4.5) 
	Tip for Writing a Rebuttal: You will want to use transitional words to show your reader that you understand different or opposing viewpoints, but can clearly show through your rebuttal how your claim is the superior viewpoint. 
Examples of these words are: As a result…, Obviously…, On the contrary…, Finally…,Therefore, However…, While…, Admittedly…, On the other hand…, So…, Of course…, Nevertheless…, It is true…, In addition…, On the contrary…


	
	Session 7
Writing a Conclusion



	Preparation


	· Write a model conclusion.

· Prepare copies of the handout Writing a Conclusion.


	Connection


	In the last session, students identified a counterclaim and wrote a rebuttal. In this session, students write a conclusion that brings closure to the essay and reveals a deeper insight about the merits of one literary adaptation over another.



	Teaching

Point


	Literary essayists write conclusions that bring closure and additional insight to the essay. One way is to review the process of one’s thinking to gain deeper insight and make a more sophisticated claim.
TEACHER MODEL AND THINK-ALOUD

· Review connection and teaching point.

· Think aloud as you share your model conclusion. Point out how you have reviewed the highlights of your argument in this paragraph and included a reflective statement that reveals how the writing experience has privileged your thinking about the claim and how you have a new claim that is more insightful and sophisticated. 



	Active Engagement 


	Students review their essays and use a highlighter marker or pen or pencil to mark key points from the essay that they want to review for the reader.

	Share 1


	TURN-AND-TALK

Students turn and talk with a partner to discuss their choices about what key points to restate or review in their essays.



	Independent Practice 


	Students write their conclusion paragraphs, considering what new insights they have about the adaptation that are apparent after engaging in the thinking involved in writing their argument. They should include a statement about this insight in the form of a deeper, more insightful claim about the merits of the adaptation and its success in portraying the author’s intent about the character.



	Share 2


	TURN-AND-TALK

Students share their conclusions with a partner. They explain why they chose to review certain key points of evidence and what new insights they arrived at about the claim. 



	Homework


	Prepare the essay for the revision and editing session.

	Assessment


	Exit Slip Task: What part of your argument needs work? Explain the problem. What will you do to improve it?




	
	Session 8

Formatting and Editing a Literary Analysis Essay



	Preparation


	· Prepare copies of the handout Formatting and Editing a Literary Analysis Essay.



	Connection


	In the last session students worked on writing an insightful conclusion. In this session, they will learn how to edit their essays to be sure that they follow the conventions of a literary essay to eliminate errors that make the essay hard to read. 


	Teaching

Point


	Literary essayists edit their essays to be sure that they follow the conventions of a literary essay to eliminate errors that make the essay hard to read. 

TEACHER MODEL AND THINK-ALOUD

· Distribute copies of the handout Formatting and Editing a Literary Analysis Essay.

· Review the criteria from the checklist. Explain that students will individually edit their essays first. Then, they will peer edit.
· Think aloud as you show a sample essay and model your thinking as you would examine it for each of the things on the checklist and mark the essay for misspellings, confusing areas, and other errors that make the essay hard to read.


	Independent Practice 


	Students complete the checklist, using their own essays, and make necessary corrections.

	Share 


	TURN-AND-TALK

Students exchange essays with a partner to compete the second column on the checklist. They return the handouts and papers and then discuss the necessary editing changes with their partners.



	Homework/ Extension


	Students polish their essays, which will be collected in the next session.

	Assessment


	A rubric is provided for the final essay.


Writing about Fiction: Writing about the Impact of Author’s Craft
Session 8: Editing a Literary Analysis Essay

Writer _________________________________________________

Editor ________________________________________________

	Please put a check in the box if the writer has done the following:


	Writer
	Editor

	Is the title of the play or film italicized in the thesis paragraph? 
	
	

	Is the author’s name included in the thesis paragraph and is it capitalized?
	
	

	Are there compare/ contrast transition words (e.g., like, similar to, also, unlike, similarly, in the same way, likewise, again, compared to, in contrast, in like manner, contrasted with, on the contrary, however, although, yet, even though, still, but, nevertheless, conversely, at the same time, regardless, despite, while) found in the body paragraphs? 


	
	

	Are there transition words (e.g., It is true, While, Certainly, On the other hand) found in the rebuttal?
	
	

	Is each new paragraph indented?


	
	

	Are there capital letters at the start of each sentence?


	
	

	Is the entire essay told from third-person (does not use “I,” “me,” or “my”)?


	
	

	Is the essay written in present tense?


	
	

	Is the essay at least six paragraphs in length?


	
	

	Does each paragraph have at least six sentences?


	
	

	Are quotations properly formatted?


	
	


Re-read the essay and indicate any places where words are spelled incorrectly, where it’s hard to understand or is choppy, where the writer goes off on a tangent, or where other errors are found. 

Is the claim clear and easy to find? _____ yes _____ no
Claim: ________________________________________________________________

________________________________________________________________________

________________________________________________________________________

Is the warrant clear and easy to find? ____yes _____ no
Warrant: ________________________________________________________________

________________________________________________________________________

________________________________________________________________________
Please rate each body paragraph with a score of 1-3, with 3 being the highest.

	
	Effectively supports the claim 
	Reads smoothly/ Is easy to understand 

	Thesis paragraph
	N/A
	

	Body paragraph #1
	
	

	Body paragraph #2
	
	

	Counterclaim/ Rebuttal
	
	

	Conclusion
	
	


If you rated any of the boxes less than 3, explain how the writer could improve the paragraph.

Literary Essay Rubric
	
	High
	Medium
	Low

	Fluency
	The essay includes at least five, well-developed paragraphs. The sentences are easy to follow and help to make the essay understandable.
	The essay includes fiveparagraphs, but they are not well-developed or the language is choppy. 
	The essay does not include five paragraphs or the choppiness of the language distracts from the meaning.

	Development


	The essay includes a clear claim and a warrant that closely connects the claim and the evidence. It includes specific, well-chosen evidence that supports that claim. It includes a counterclaim and logical rebuttal. The interpretation makes sense and clearly supports the claim.
	The essay includes a relatively clear claim and a logical warrant. Some pieces of evidence support the claim. There is a counterclaim, but the rebuttal does not support the claim. The interpretation may not make sense or does not clearly support the claim.
	The essay lacks a clear claim or the warrant does not seem to connect the claim and the evidence. It lacks evidence or does not support the claim at all. There is no acknowledgement of counterclaims. The interpretation does not make sense and does not support the claim.

	Organization


	The essay includes body paragraphs in the most appropriate order to support the claim and warrant. The transitions between examples and paragraphs make for smooth reading.


	The essay is organized in a reasonable order to support the claim and warrant. The transitions might make the essay easier to read.
	The essay does not include organize body paragraphs in a particular order to provide clear support for the claim and warrant.

The transitions between examples and between paragraphs are choppy and distract from meaning.

	Editing/ Correctness
	The essay is essentially error free. There is a sense of careful editing. Appropriate format for literary essay is used. 
	The essay includes occasional errors. Some sense of editing is obvious. Some errors in formatting a literary essay are present. 
	The essay includes multiple errors. Little or no sense of editing is present. Rules for formatting a literary essay are not followed. 


Works Consulted

Crowther, Bosley. “Hamlet (1948): Laurence Olivier’s “Hamlet” Bows at the Park Avenue Theatre: Saxon Charm Seen in the New York Times.” New York Times. 30 Sept.1948. <http://movies.nytimes.com/movie/review?res=9E0CEFD71F3CE03ABC4850DFBF668383659EDE>.

Jago, Carol. Writing About Literature. Portsmouth: Heinemann, 2008. Print.

O’Brien, Peggy. Ed. Shakespeare Set Free: Teaching Hamlet and Henry IV. 2nd ed. New York: Washington Square Press, 1994. Print.

Key scenes include: 1.1 (Hamlet first speaks to his father, the ghost), 2.1 (Polonius spies on Hamlet’s private discussion with Ophelia),4.1 (Hamlet reveals his belief that his uncle murdered his father to his mother) .

 

Films include versions played by: Laurence Olivier (1948), Mel Gibson (1990), Kenneth Branagh (1996), and Ethan Hawke (2000). Spin-offs that might be included in this unit include: The Lion King (1994) and Rosencrantz and Guildenstern Are Dead (1990).

12th grade lit Essay
Hamlet is unaware that he is being spied on. We see Polonius go behind the curtain, but Hamlet doesn’t.








Hamlet sees Polonius going behind the curtain before he enters the room. He’s furious because he knows he’s being betrayed.





Hamlet discovers midway through the scene that he’s being spied on. His attitude toward Ophelia changes from loving to angry.





Tips for Strong Claims: There is no right answer. Strong claims should be debatable. But, the thesis paragraph must include the parts listed to the left. Notice that the models they are constructed quite differently, but they each include the necessary parts and state claims that can be disputed.
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